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Abstract

Introduction: This research stems from a project endorsed by the Antonio Gargallo Univer-
sity Foundation. The objective was to investigate the sexist beliefs present among Second-
ary Education students and their families.

Method: The sample consists of a total of 159 individuals, including 53 Secondary Educa-
tion students, 53 fathers, and 53 mothers. The instruments used to assess sexism were the
Ambivalent Sexism Inventory for parents, while for students, it was the Adolescent Ambiv-
alent Sexism Inventory.

Results: The results reveal a low level of sexism, hostile sexism, and benevolent sexism in
all participants. A significant correlation is observed between sexism, hostile sexism, and
benevolent sexism among students and mothers. Likewise, a significant correlation has
been identified between sexism and benevolent sexism among mothers and female stu-
dents. No significant correlation is observed between student variables and those of their
parents.

Conclusions: It is important to highlight that gender stereotypes and sexist beliefs persist
within families, though they are present at low levels of their dimensions. They continue to
be passed down through generations, indicating that despite advances in gender equality,
learned behaviors at home, with the mother playing a significant role, still prevail.

Keywords: hostile sexism, benevolent sexism, students, family.

Resumen

Introduccién: esta investigacion surge de un proyecto avalado por la Fundacién Universi-
taria Antonio Gargallo. El objetivo se orienté a conocer las creencias sexista presentes en el
alumnado de Educacién Secundaria Obligatoria y sus familias.

Método: La muestra esta formada por un total de 159 personas, entre las que se encuen-
tran 53 alumnos/as de Educacién Secundaria Obligatoria, 53 padres y 53 madres. Los ins-
trumentos empleados para evaluar el sexismo en los padres y madres ha sido el Inventario
de Sexismo Ambivalente y en el alumnado el Inventario de Sexismo Ambivalente de ado-
lescentes.

Resultados: revelan un bajo nivel de sexismo, sexismo hostil y sexismo benévolo en todos
los participantes. Se observa que existe correlacion significativa entre el sexismo, sexismo
hostil y sexismo benévolo de los alumnos y de las madres. Asimismo, se ha identificado
correlacion significativa entre el sexismo y el sexismo benévolo de las madres y de las alum-
nas. No se observa correlacion significativa entre las variables del alumnado y las de sus
padres.

Conclusiones: es importante destacar que los estereotipos de género y las creencias se-
xistas siguen presentes en las familias, aunque en los niveles bajos de sus dimensiones.
Siguen transmitiéndose de generacién en generacién lo que indica que, a pesar de los
avances en materia de igualdad, predominan los aprendizajes que se aprenden en el hogar
con la madre como un importante factor que promueve dichas creencias.

Palabras clave: sexismo hostil, sexismo benévolo, alumnado, familia.
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AHHOTaUMSA

BBefieHue: faHHOE WCCNef0BaHVE ABASETCS Pe3ynbTaToM MpPOoekTa, NOAAepXaHHOro
®oHgoM yHuBepcmTeTa AHTOHMO Mapranbo. Lienbto nccnegoBaHmns 66110 BbISCHUTD, Kakue
CEKCUCTCKME YOeXAEHNS CYLLECTBYIOT Y YYaLLMXCA UHCTUTYTOB 0653aTeNbHOM0 CpejHero
06pa3oBaHus U NX CEMeNA.

MeTop: Bbibopka coctosna u3 159 yenosek, B TOM Unc/e 53 yyalmxcs yypexzaeHunii 06s-
3aTeNlbHOro cpejiHero 0bpasoBaHus, 53 oTLOB 1 53 MaTepeli. [lnd oLeHKM cekcmsma y po-
AnTenei NCnob30Bancs ONPOCHNK aMbMBAaNEHTHOIO CEKCM3Ma, @ Y YHaLLMXCS - ONPOCHNK
MOAPOCTKOBOrO aMbyBaNeHTHOro cekcm3ma.

PesynbTaThbl: pe3y/bTaThl CBUAETENLCTBYIOT O HU3KOM YPOBHE CEKCM3Ma, BPaxAebHoro
ceKkcv3ma U1 fo6poxenaTenbHOr0 CekcM3ma y BCex YYacTHUKOB. 3HauMMble KOPPensumn
6bI1M 06HapYXXeHbl MeXAy CEKCU3MOM, BPaXAEOHbIM CEKCM3MOM 1 A06poxenaTenbHbIM
CeKCM3MOM YYEeHMKOB 1 MaTepeid. Takke 6bina BbisIBEHa 3HAUYMMas KOPPensums Mexay
CeKCM3MOM 1 06poXKenaTeNbHbIM CEKC3MOM MaTepeil 1 y4eHUL,. 3Ha4Mmon Koppensauum
MeXAay NepeMeHHbIMY YHeHUKOB U X POAMTENel He Habntoaanoch.

BbIBOAbI: BaXKHO MOAYEPKHYTb, YTO TeHAepHbIe CTEPEOTMMbl U CEKCUCTCKME yoexaeHUs
BCe ellle NPUCYTCTBYIOT B CEMbSIX, XOTS W Ha HU3KOM ypoBHe. OHV NpOAO/XalT nepeja-
BaTbCA U3 NOKONEHS B MOKONEHWE, UTO CBUAETENbCTBYET O TOM, UTO, HECMOTPS Ha ycnexu
B 061acT1 paBHONpaBsus, Npeobnagaer AoMallHee 0byueHre C yyacTiemM MaTepu Kak Bax-
HbI paKTop, CNOCOBCTBYIOLMIA PACMPOCTPAHEHMIO TakNX YoexAeHWIA.

KnioueBble cnosa: Bpa)KA66HbIVI CceKkcnsm, A06p0>KEIIaTEIIbeIl7I CEKCU3M, YYEHUKN, CEMbA.

e
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Introduction

Sexism has become one of the most relevant topics in today’s society, as it implies
the persistence of inequalities between men and women (Garaigordobil & Maganto,
2015). This arises from the ongoing dissemination of education with sexist traits by
some socializing agents, which perpetuates gender stereotypes and the differentia-
tion of roles based on gender (Barbera & Martinez, 2004; Garcia, 2013). Additionally, it
leads to the perpetuation of a patriarchal structure in which women are positioned in
an inferior condition compared to men (Nolasco, Carretero, & Pubill, 2018).

Sexism was defined by Swim and Hyers (2009) as:

The attitudes, beliefs, and behaviors of individuals, as well as organizational, institu-
tional, and cultural practices that either reflect negative evaluations of people based on
the gender to which they belong or support the existence of unequal status between
men and women. (p. 407)

Moreover, sexism is associated with violence or power relations exerted by men over
women. Consequently, as stated by Villacis and Narvaez (2022):

Sexism is present at all educational, social, and cultural levels; even in many cases,
women are hindered by the assumption that they are indispensable for the family as a
‘natural’ duty, omitting the achievement of personal goals and accomplishments, solely
because they are women. (p. 151)

According to Diaz-Aguado (2006), cited by Carretero (2011), sexism is comprised of
the following components: Cognitive, constituted by beliefs originating from an in-
ability to differentiate biological differences among individuals based on gender from
psychological and social ones. Therefore, the latter are considered consequences of
biological characteristics; Affective or evaluative, where values are assigned based on
gender, associating fragility and submission with women and authority, emotional
strength, and the use of violence with men; Behavioral, encompassing the implemen-
tation of both cognitive and affective components through violent or discriminatory
behaviors from males towards females, or the presence of a submissive and guilty
attitude in females.

The evolution of sexism throughout history reveals distinct phases. In revisiting the
traditional paradigm, referred to as “old sexism,” we encounter the insights of All port,
who characterizes it as prejudice directed against women, encompassing negative as-
sessments and resulting in a hostile and discriminatory attitude towards them. This
manifestation overtly and explicitly positions women in an inferior role (Benokraitis &
Feagin, 1995; Swin et al., 1995, as cited in Lameiras, 2004).

In line with this perspective, gender roles in many civilizations often assign childcare
responsibilities to women, while men typically take on the responsibility of working
outside the household to provide economic support (Pérez, 2006, as cited by Colas,
2007). Thus, despite the progressive integration of women into the public work sphere
in recent years (Lameiras, 2004), certain professions are still associated with a specific
gender, and there is a lower number of leadership positions assigned to females (Brio-
so, Barrea, & Malagén, 2012, as cited by Rodriguez & Mancinas, 2016).

Currently, traditional sexism coexists with new forms of sexism (Ovejero et al., 2013).
This new model is known as modern sexism and has a more subtle and imperceptible
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character, but it is still harmful as it perpetuates inequality between sexes (Spence &
Hahn, 1997, as cited by Lameiras, 2004). Thus, among the most recent theories, we
find the Theory of Ambivalent Sexism, which posits that both hostile and benevolent
sexism are present today (Glick & Fiske, 1996, as cited by Lameiras & Rodriguez, 2003).

The evolution of sexism does not signify its eradication; instead, it has transformed
into subtler forms that are less overtly condemned and harder to identify. Neverthe-
less, traditional manifestations of sexism persist in contemporary society (Bonilla-Al-
govia & Rivas-Rivero, 2020a; Rodriguez et al., 2009; Glick & Fiske, 1996).

Instances reported by teachers, including sexist remarks and acts of violence or abuse,
serve as examples of how gender inequality and violence become normalized from
childhood, persisting into adulthood.

Ambivalent Sexism Theory

The conceptual approach to sexism involves surpassing definitions that rely exclu-
sively on traditional manifestations and focusing on newer, less explicit but equally
or more dangerous forms of sexism. Contemporary conceptualizations of sexism si-
multaneously integrate both hostile and subtle forms, encompassing both traditional
and modern expressions (Lopez-Saez et al., 2019; Rodriguez et al., 2009; Lameiras &
Rodriguez, 2002).

The Ambivalent Sexism Theory, formulated by Glick and Fiske in 1996, posits the coex-
istence of both benevolent and hostile sexist attitudes directed towards both men and
women (Vaamonde, 2010). While sexist attitudes are related to both genders, those
associated with women are more extensively studied due to the inequalities they face
(Recio, Cuadrado, & Ramos, 2007, as cited by Vaamonde & Omar, 2012).

Hostile sexism is characterized by a negative affective tone that perceives women as
inherently inferior and under the control of men. This form of sexism comprises three
primary components (Glick & Fiske, 1996, as cited by Lameiras & Rodriguez, 2003):

Dominant paternalism views women as immature individuals who require the pres-
ence of a dominant man (Palacios & Rodriguez, 2012). It is based on the organization
of a patriarchal society, reflecting the belief that the female figure is inferior, incom-
petent, and threatening as it attempts to take power away from men (Garaigordobil
& Maganto, 2015).

Competitive gender differentiation posits that male figures possess the essential char-
acteristics to govern in socio-economic and political spheres, while women can only
intervene in the family environment and household as they lack these traits and exhib-
it others such as sensitivity, which places them in a position of inferiority and renders
them incapable of wielding power (Garaigordobil & Maganto, 2015).

Heterosexual hostility underscores the relationship between sexual attraction and the
intention of certain men to dominate women. Additionally, women are often perceived
as being dangerous and manipulative (Garaigordobil & Maganto, 2015).

Similarly, benevolent sexism reveals a positive affective tone but stereotypically por-
trays women, assigning them traditional roles and emphasizing their fragility and the
need for care by men. Consequently, benevolent sexism is composed of three compo-
nents (Glick & Fiske, 1996, as cited by Lameiras & Rodriguez, 2003):
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Protective paternalism conceives women who fulfill traditional roles as weak individ-
uals whom men must protect, place on a pedestal, and financially support (Garaigor-
dobil & Maganto, 2015).

Complementary gender differentiation considers that women possess positive quali-
ties that complement those of men (Palacios & Rodriguez, 2012).

Heterosexual intimacy understands that the sexual motivation exhibited by men to-
wards women is linked to the desire for closeness (Garaigordobil & Maganto, 2015).

Both forms of sexism can coexist within the same individual despite being opposing
cognitions. Additionally, it is important to note that while hostile sexism carries signifi-
cant severity, benevolent sexism is more harmful because it is challenging to eliminate
due toits difficulty in detection and its positive tone, which garners consent from more
women (Palacios & Rodriguez, 2012).

Considering empirical and theoretical studies, sexism is prevalent in our society (Ga-
raigordobil & Maganto, 2015). For instance, research conducted by Cardenas et al.
(2010) on university students aged 18 to 32 reveals that men exhibit higher levels of
both hostile and benevolent sexism than women. However, it also highlights the sub-
stantial degree of benevolent sexism displayed by women, who, while rejecting clear
and overt forms of sexism, contribute to maintaining gender inequalities. Additionally,
authors like Diaz and Sanchez (2019) identify benevolent sexism as a risk, as it can
justify sexism and conceal its hostile forms.

Similarly, studies such as those by Lameiras and Rodriguez (2002), cited by Diaz and
Sanchez (2019), emphasize that among Secondary Education students, boys exhibit
higher scores in hostile sexism. However, they found no significant variations in the
levels of benevolent sexism among adolescents of both genders. Likewise, research
conducted by Nolasco, Carretero, and Gracia (2019) on sixth-grade Primary Education
students indicates that hostile sexism tends to be lower in girls than in boys.

Furthermore, longitudinal research by Lameiras and Rodriguez (2003) involving Sec-
ondary Education and university students suggests that sexism tends to decrease with
age. This decline in sexist attitudes is also observed in society as a whole, as indicated
by Lameiras, Rodriguez, and Gonzalez (2004).

Moreover, individuals are social beings who require interaction with others for con-
tinuous development throughout life. This process of socialization begins from birth
and extends through all stages of life. Socialization is defined as the process in which
human beings incorporate the behaviors, rules, and beliefs of the social context in
which they are immersed as their own (Yubero, 2005). In this way, certain patterns are
acquired that facilitate communal living and acceptance in society (Giddens, 2001).

According to Ortiz (2018), the assimilation of sexist beliefs occurs from an early age in
the various contexts surrounding individuals. Society, through traditional socialization
practices, delineates gender-specific traits and roles from childhood (Ceballos, 2014).

On the other hand, within the realm of socialization agents, the family holds the pri-
mary responsibility for socialization (Simkin & Becerra, 2013), playing a crucial role in
transmitting values and beliefs from one generation to the next (Musitu, 2000). Specif-
ically, the family initiates this process by conveying gender stereotypes from birth and
attributing certain characteristics and behaviors to masculinity and femininity, such as
appearance, language, or play preferences. Boys are encouraged towards heterosex-
uality and emotional strength while often discouraged from expressing vulnerability,
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whereas girls are encouraged to prioritize appearance, polite language, and careful
behaviors, and to cultivate empathy (Ceballos, 2014).

In line with this, studies by Garaigordobil and Aliri (2011) reveal that parental sex-
ist beliefs and attitudes may influence the sexism of their offspring. Their research
highlights the significant influence of parents from childhood, showing a connection
between parental sexism and that of their children. Specifically, mothers' sexism is
linked with that of both their sons and daughters, albeit more strongly with daughters.
Conversely, fathers’ sexism is only associated with that of their sons, indicating that
mothers have a greater influence over their children’s beliefs.

Similarly, O'Bryan et al. (2004) caution about the link between parental prejudices and
those held by their children regarding men and women.

Moreover, family dynamics are sometimes reinforced by other socialization agents
such as the media or the educational system (through the hidden curriculum) (Cebal-
los, 2014).

In light of these influences perpetuating sexist socialization, there is a pressing need
to strengthen the role of educational institutions in combating sexist education. While
educational institutions alone cannot eradicate gender inequalities, they play a crucial
role in implementing educational initiatives that promote equality between men and
women (Ceballos, 2014).

Thus, this research aims to understand the sexist beliefs of students and their families
from a rural High School in the province of Teruel, with specific objectives: to identify
the level of sexism present in Secondary Education students and their families, and
to determine if there is a statistical correlation between the results of sexist beliefs
obtained by students and their respective parents.

The following research hypotheses were formulated:

Female students with high scores in hostile and benevolent sexism are those whose
mothers exhibit high scores in hostile and benevolent sexism.

Male students with high scores in hostile and benevolent sexism are those whose
mothers exhibit high scores in hostile and benevolent sexism.

Female students with high scores in hostile and benevolent sexism are those whose
fathers exhibit high scores in hostile and benevolent sexism.

Male students with high scores in hostile and benevolent sexism are those whose fa-
thers exhibit high scores in hostile and benevolent sexism.

Methods

In the present research, a non-experimental study was conducted using a deductive
procedure. Information collection was carried out through the utilization of a quanti-
tative approach, which allows for the verification of formulated hypotheses.

The study was conducted at a rural High School situated in a town within the prov-
ince of Teruel. This location was chosen due to its accessibility and relevance to the
research objectives. The sample consisted of a total of 159 individuals, including both
Secondary Education students and their parents. Therefore, the selected sample com-
prised 53 students, 53 fathers, and 53 mothers.
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To measure ambivalent sexism in parents, the Ambivalent Sexism Inventory (ASI) was
utilized. This inventory, adapted into Spanish by Expésito, Moya, and Glick from the
original version by Glick and Fiske, includes two subscales: hostile sexism and benev-
olent sexism. It comprises 22 items with 6 response options on a Likert scale rang-
ing from “Strongly Disagree” to “Strongly Agree.” The scale demonstrates adequate
reliability, with a Cronbach’s alpha coefficient of.89 for the general scale, .87 for the
hostile sexism subscale, and .83 for the benevolent sexism subscale.

The assessment of sexism in adolescents was conducted using the Ambivalent Sexism
Inventory for Adolescents (ASI-Adolescents). This questionnaire, developed by Lemus
et al. (2007), consists of 20 items structured into two subscales: Hostile Sexism (items
1-10) and Benevolent Sexism (items 11-20). It is an adaptation of the ASI by Glick and
Fiske, facilitating adolescents’ understanding of each item, where they indicate their
level of agreement with statements using a Likert scale with 6 response options rang-
ing from “Strongly Disagree” to “Strongly Agree.” Regarding the questionnaire’s reli-
ability, the general scale reveals a Cronbach’s alpha of .83, and the subscales of hostile
and benevolent sexism show coefficients of .84 and .77, respectively.

Data collection from students took place during academic hours in tutorial sessions
using the ASI-A questionnaire. Following this, students were given envelopes con-
taining the ASI questionnaire along with instructions to deliver them to their parents.
Prior to participation, informed consent was obtained from the students, their legal
guardians, and the school principal. Participation in the study was voluntary and anon-
ymous, ensuring confidentiality and compliance with ethical standards.

Results

In Table 1, the findings suggest that both male and female students demonstrate low
levels of sexism, including hostile and benevolent forms.

Table 1
Descriptive statistics on students’ sexism

Student gender Hostile sexism Bepevolent Sexism
sexism

Male Mean 2.14 2.54 2.34

N 27 27 27
Female Mean 1.44 1.88 1.66

N 26 26 26
Both genders Mean 1.80 2.22 2.01

N 53 53 53

According to the results obtained from the sample of mothers, as shown in Table 2, a
low level of sexism, hostile sexism, and benevolent sexism is observed.
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Compared to their children, mothers exhibited significantly lower levels of sexism,
indicating a trend towards more egalitarian and less discriminatory attitudes being
transmitted to their offspring. While these findings suggest a positive influence of
mothers on their children’s cognitive and social development, it's essential to acknowl-
edge that not all mothers may be entirely free from sexism. Some mothers may still
hold sexist attitudes in certain areas, although they have managed to refrain from
transmitting them to their children.

Table 2
Descriptive statistics on mothers’ sexism

Sexism levels N Minimum Maximum Mean
Hostile sexism (mothers) 53 19 57 31.60
Benevolent sexism (mothers) 53 17 50 29.26
Sexism (mothers) 53 36 102 58.57

Similarly, in the case of fathers, the data presented in Table 3 reveal a low level of sex-
ism, hostile sexism, and benevolent sexism.

Fathers demonstrate a low level of sexism, hostile sexism, and benevolent sexism, mir-
roring the pattern observed among mothers. This suggests that fathers, like mothers,
may be conveying more egalitarian and less discriminatory attitudes to their children.
It is important to emphasize that education and the transmission of values are not
solely the responsibility of mothers but also of fathers. Therefore, it is encouraging to
see that fathers also exhibit low levels of sexism.

Table 3
Descriptive statistics on fathers’ sexism

N Minimum Maximum Mean
Hostile sexism (fathers) 53 13 63 37.83
Benevolent sexism (fathers) 53 14 57 32.09
Sexism (fathers) 53 30 108 67.25

Significant differences between the means are determined using the Student’s t-test.
Firstly, as demonstrated in Table 4, while variations in the means of hostile sexism exist
among the various analyzed groups, these differences are not consistently significant.
Thus, differences in hostile sexism attitudes between groups may be present, but they
do not reach statistical significance.

However, the table indicates that in the case of students, disparities between the
means of hostile sexism are indeed significant, implying genuine discrepancies in hos-
tile sexism attitudes among students of different genders.
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Table 4
Student’s t-test for hostile sexism

Hostile sexism t-test for equality of means
t

df Sig. (2-tailed)
Hostile sexism Equal variances assumed ~ 3.818 51 .000
(students)
Hostile sexism Equal variances assumed  .427 51 .671
(mothers)
Hostile sexism Equal variances assumed ~ .881 51 .382
(fathers)

The results of Table 5 suggest that there are differences in the mean scores of benev-
olent sexism between students and mothers and fathers, with statistically significant
differences observed only among students. This may indicate that students have more
permissive and indulgent attitudes toward stereotypical gender roles compared to
mothers and fathers, who may hold more traditional or less flexible attitudes. Nev-
ertheless, it is essential to acknowledge that these results may vary depending on
the population and cultural context, underscoring the need for further research to
validate these interpretations.

Table 5

Student’s t-test for benevolent sexism
Benevolent sexism t-test for equality of means
t

df Sig. (2-tailed)

Benevolent sexism Equal variances 2388 51 .021
(students) assumed
Benevolent sexism Equal variances AN 51 .683
(mothers) assumed
Benevolent sexism Equal variances .767 51 446
(fathers) assumed

The results from Table 6 suggest that the level of sexism among students significantly
differs from that of their parents. This implies that while parents may exhibit a certain
level of sexism, it is not directly correlated with the level of sexism among their sons
and daughters. This disparity could stem from various factors influencing students’
attitudes toward sexism, including formal education, socialization with friends and
classmates, and exposure to media influences. Therefore, it is crucial to consider these
additional factors when assessing the influence of family contexts on the formation of
students’ attitudes toward sexism.
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Table 6
Student’s t-test for sexism

Sexism t-test for equality of means
t
df Sig. (2-tailed)
Sexism (students) Equal variances 3.250 51 .002
assumed
Sexism (fathers) Equal variances 877 51 384
assumed
Sexism (mothers) Equal variances 516 51 .608

assumed

Similarly, the Pearson correlation test was conducted to determine the degree of cor-
relation between sexism, hostile sexism, and benevolent sexism among students and

their parents.

The results from Table 7 indicate a moderate positive relationship, with a value of .526,
between the hostile sexism of students and that of mothers. This suggests that the
hostile sexist attitude of mothers may influence the hostile sexist attitude of their sons
and daughters. However, no significant correlation was found between the hostile
sexism of students and fathers, indicating that fathers may not influence the sexist
attitudes of their children to the same extent as mothers.

Table 7

Pearson correlation between hostile sexism of students, mothers, and fathers

Hostile Hostile Hostile
sexism sexism sexism
(students) (mothers) (fathers)
Hostile sexism Pearson Correlation 1 .526™ .307
(students) ) i
Sig. (2-tailed) .005 119
N 27 27 27
Hostile sexism Pearson Correlation .526™ 1 .302
(mothers) ) i
Sig. (2-tailed) .005 125
N 27 27 27
Hostile sexism (fathers) Pearson Correlation .307 .302 1
Sig. (2-tailed) 119 125
N 27 27 27

Note. ** The correlation is significant at the .01 level (2-tailed).

In Table 8, there is a Pearson linear correlation coefficient of .767, indicating a strong
positive correlation between the benevolent sexism of students and their mothers.
This implies that as the level of benevolent sexism increases among students, it also
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increases among their mothers, and vice versa. This strong correlation could be at-
tributed to socialization factors, wherein mothers transmit specific views and attitudes
about gender roles and behavioral expectations of men and women in society to their
children. It may also be influenced by the environment in which children grow up and
their perception of mothers’ attitudes and behaviors regarding gender.

Table 8

Pearson correlation between benevolent sexism of students, mothers, and fathers

Benevolent  Benevolent Benevolent
sexism sexism sexism
(students) (mothers)  (fathers)
Benevolent sexism Pearson Correlation 1 767" -.158
(students) ) )
Sig. (2-tailed) .000 430
N 27 27 27
Benevolent sexism Pearson Correlation 767" 1 -.128
(mothers) i )
Sig. (2-tailed) .000 .525
N 27 27 27
Benevolent sexism Pearson Correlation -.158 -.128 1
(fathers) i i
Sig. (2-tailed) 430 .525
N 27 27 27
Note. ** The correlation is significant at the .01 level (2-tailed)
Table 9
Pearson correlation between sexism of students, fathers, and mothers
Sexism Sexism Sexism
(fathers) (mothers) (students)
Sexism (fathers) Pearson Correlation 1 -128 -128
Sig. (2-tailed) .525 .525
N 27 27 27
Sexism Pearson Correlation -.128 1 1.000"
(mothers) ) )
Sig. (2-tailed) .525 .000
N 27 27 27
Sexism Pearson Correlation -.128 1.000™ 1
(students) ) )
Sig. (2-tailed) .525 .000
N 27 27 27

Note. ** The correlation is significant at the .01 level (2-tailed).
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A Pearson linear correlation coefficient of 1.000, as indicated in Table 9, denotes a per-
fect positive correlation between the variables of interest. In this instance, the perfect
positive correlation between the sexism of students and mothers suggests that sexism
can be learned and transmitted within the family, either through the direct influence
of parents on their children or through exposure to the same values and beliefs at
home.

The results presented in Table 10 suggest that there is no significant relationship be-
tween the hostile sexism of female students and that of their parents. Put differently,
the sexist attitude of female students does not seem to be influenced by the sexist
attitude of their parents in this particular aspect. This could be attributed to various
factors, such as the influence of other socializing agents in shaping the sexist attitude
of female students, or the presence of cultural or group factors that promote a spe-
cific sexist attitude among female students but may not necessarily be present in the
attitudes of their parents. However, it's important to note that this result is specific
to hostile sexism, and significant correlations may exist in other aspects of sexism or
attitudes towards gender equality in general.

Table 10
Pearson correlation between hostile sexism of female students, mothers, and fathers

Hostile Hostile Hostile
sexism sexism sexism
(female (mothers) (fathers)
students)
Hostile sexism Pearson Correlation 1 =141 -.083
(female students) ) )
Sig. (2-tailed) 492 .686
N 26 26 26
Hostile sexism Pearson Correlation -1441 1 592"
(mothers) ) )
Sig. (2-tailed) 492 .001
N 26 26 26
Hostile sexism Pearson Correlation -.083 .592™ 1
(fathers) ) )
Sig. (2-tailed) .686 .001
N 26 26 26

Note. ** The correlation is significant at the .01 level (2-tailed).

The results presented in Table 11 indicate a strong positive correlation between the
benevolent sexism of female students and that of their mothers, suggesting that the
benevolent attitude towards gender stereotypes in the family can shape the develop-
ment of their daughters’ attitudes.
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Table 11

Pearson correlation between benevolent sexism of female students, mothers, and fathers

Benevolent  Benevolent Benevolent
sexism sexism sexism
(female (mothers)  (fathers)
students)
Benevolent sexism Pearson Correlation 1 811 -116
(female students) ) )
Sig. (2-tailed) .000 573
N 26 26 26
Benevolent sexism Pearson Correlation 811 1 -115
(mothers) ) )
Sig. (2-tailed) .000 .575
N 26 26 26
Benevolent sexism Pearson Correlation -116 -115 1
(fathers) i i
Sig. (2-tailed) .573 .575
N 26 26 26

Note. ** The correlation is significant at the .01 level (2-tailed).

To conclude, as shown by the results in Table 12, a perfect positive correlation has
been found between the sexism of female students and that of their mothers, reach-
ing a Pearson linear correlation coefficient of 1.000.

Table 12

Pearson correlation between sexism of female students, mothers, and fathers

Sexism Sexism Sexism
(female (mothers) (fathers)
students)
Sexism (female Pearson Correlation 1 1.000™ -.115
students) ) i
Sig. (2-tailed) .000 .575
N 26 26 26
Sexism (mothers) Pearson Correlation 1.000™ 1 -115
Sig. (2-tailed) .000 .575
N 26 26 26
Sexism (fathers)  Pearson Correlation -115 -115 1
Sig. (2-tailed) .575 .575
N 26 26 26

Note. ** The correlation is significant at the .01 level (2-tailed).
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Discussion

Based on the study’s objectives, the discussion proceeds to describe the findings
linked to each of the proposed hypotheses and their relation to existing research.

Hypothesis 1: Female students with high scores in hostile and benevolent sexism are
those whose mothers also exhibit high scores in hostile and benevolent sexism.

The results indicate a statistically significant correlation between the sexism of female
students and that of their mothers, as well as between the benevolent sexism of fe-
male students and that of their mothers. However, no statistically significant correla-
tion is observed between the hostile sexism of female students and that of their moth-
ers. Thus, while there is a correlation between some variables, not all variables show a
significant relationship, leading to the partial fulfillment of the hypothesis.

This finding aligns with the work of Garaigordobil and Aliri (2011), which confirms the
link between mothers’ sexism and that of their children. However, there are certain
discrepancies compared to their conclusions, particularly regarding the stronger con-
nection between mothers' sexism and that of daughters than sons.

Similarly, the conclusions of this study align with the findings of O'Bryan, Fishbein, and
Ritchey (2004), who highlight the relationship between parents’ prejudices and those
of their children regarding gender roles.

Hypothesis 2: Male students with high scores in hostile and benevolent sexism are
those whose mothers also exhibit high scores in hostile and benevolent sexism.

The Pearson correlation test reveals a statistically significant correlation between the
variables related to male students’ sexism, hostile sexism, and benevolent sexism, and
those corresponding to mothers. Therefore, the second hypothesis is affirmed.

This conclusion is consistent with Garaigordobil and Aliri's assertion (2011) regarding
the significant influence of mothers on their sons’ sexism. Similarly, O'Bryan, Fishbein,
and Ritchey (2004) report on the relationship between parents’ prejudices and those
of their children concerning gender attitudes.

Hypothesis 3: Female students with high scores in hostile and benevolent sexism are
those whose fathers exhibit high scores in hostile and benevolent sexism.

The results indicate no statistically significant relationship between the studied vari-
ables. Therefore, hypothesis number 3 is not fulfilled.

In line with previous research by Garaigordobil and Aliri (2011), which demonstrates
a lack of correlation between fathers’ sexism and that of daughters, it appears that
fathers have a lower level of influence than mothers in transmitting sexist beliefs and
attitudes.

Hypothesis 4: Male students with high scores in hostile and benevolent sexism are
those whose fathers exhibit high scores in hostile and benevolent sexism.

Similarly to the third hypothesis, no correlation is found between the studied vari-
ables, leading to the conclusion that the fourth hypothesis is not fulfilled.

Contrary to the significant influence of mothers, as indicated by Garaigordobil and
Aliri (2011), it appears that fathers have a limited impact on their sons’ sexism.

The results obtained suggest a relationship between family dynamics and present
sexist beliefs among the student body under study. The family plays a crucial role in
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shaping attitudes toward gender roles, as emphasized by Izquierdo and Arifio (2013),
Perez-Felkner (2013), and Rodriguez-Martin et al. (2020).

A study conducted by Parry et al. (2020) found that sexist beliefs within families were
associated with support for gender violence and victimization of women among col-
lege students. Similarly, Ruiz-Romero et al. (2021) found that sexist beliefs within fam-
ilies were linked to greater support for gender inequality and discrimination among
university students. These studies underscore the ongoing relevance of sexist beliefs
within families and their potential negative impact on perpetuating gender inequality
and violence against women.

Moreover, Carrasco et al. (2021), in research conducted in Castilla-La Mancha, report-
ed that 70% of a representative sample of high school students admitted to agreeing
with some sexist beliefs, corroborating the findings of this study. During adolescence,
new forms of sexism may gain more support due to their subtle nature and may not
be readily identified as sexist (Carrasco et al., 2021).

The role of teachers in the family-school context is also crucial to consider. Bermejo
and Hernandez (2019) highlight the prevalence of sexist beliefs and attitudes among
teachers, which persist and are transmitted today. Similarly, Bonilla-Algovia (2021)
argues that sexist beliefs among teachers in Spain and Latin America continue to in-
fluence teaching practices to some extent. Furthermore, sexist stereotypes persist in
literature, emphasizing masculine figures over feminine ones, underscoring the im-
portance of promoting content that fosters equality (Guerrero-Puerta, 2019).

Finally, the first study on ambivalent sexist attitudes provided empirical evidence that
men scored higher than women on sexism scales (Glick & Fiske, 1996). Thus, although
both men and women may endorse these attitudes, men generally exhibit higher lev-
els of sexism. A cross-cultural study in Spain and Latin America reported that men
tended to accept hostile and benevolent sexism more (Bonilla-Algovia, 2021). Similar
findings were observed among young people in Spain, where boys scored higher than
girls in both hostile and benevolent sexism (Carrasco et al., 2021; Le6n & Aizpurua,
2020; Montafiés et al., 2015). The present research corroborates these findings.
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