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Abstract

This essay’s main objective is to present an approximation to the situation of living in the so-
called digital societies and the risk that the exposure and free access of personal data and
information entails. It leaves citizens exposed to the so-called cybercrimes, as well as the
infoxication (among other risks) understood not only as the excess of information, but also
the information that intoxicates the sociocultural references necessary for the construction
of personality in the inhabitants of digital societies; specifically, children and youth. In this
context, it is interesting to explore the approaches that authors such as Beck and Lumahn
make about how risky it is to live in this type of society and, based on this, to be able to
establish some educational intervention strategies in support of the education of children
and young people whom inhabit this type of society.

Keywords: digital society, risk society, childhood, prevention, technological object.

Resumen

Este estudio tiene como objetivo hacer una aproximacion a la situacién de vivir en las lla-
madas sociedades digitales, el riesgo que ello conlleva con la exposicion y libre acceso de
datos e informacién personales, lo cual deja expuestos a los ciudadanos a los llamados
delitos cibernéticos, asi como a la denominada infoxicacién (entre otros riesgos) entendida
no solo como exceso de informacion, sino también como informacién que intoxica los refe-
rentes socioculturales necesarios para la construccion de la personalidad en los habitantes
de las sociedades digitales; de manera especifica, nifios y jévenes. En este contexto, es in-
teresante explorar los planteamientos que autores como Beck y Lumahn realizan acerca de
lo riesgoso que resulta vivir en este tipo de sociedades y, a partir de ello, poder establecer
algunas estrategias de intervencién educativa en apoyo a la educacién de nifios y jovenes
que habitan este tipo de sociedades.

Palabras clave: sociedad digital, sociedad de riesgo, infancia, prevencion, objeto tecnold-
gico.

BE

XIAR ST T RAMNEEEFMENHFHERNE R, ERaE#EE N ABUENE
BHEENBMIN P REARZETATBERMEBLIERINL, UFTERIEEL (5
H NN o %8 B U NHIBRNERL S, MERINNEHRFHRER, 532/ L&
MEF, MEBISFIO RN SNSRI ESAAXMIBE R T, Tl HRZE Beck
Lumahn HEE X T LB XM RFRINRE L ARRTTE, HELEM FET—EHE
TINRMER SRR LENEREARHE,

KPR TR, Kats, BF, U, BAN SR,

AHHOTaUMSA

Llenbto AaHHOrO MCCef0BaHMUA ABASETCS PaCCMOTPEHME CUTYaLMM XU3HW B Tak Ha3blBae-
MbIX LMPPOBbIX 06LLeCTBaX, PUCKa, KOTOPbIV 3TO BNeYeT 3a CO60V B CBA3M C 0O6HaXEHMEM
1 CBOBOAHBIM JOCTYNOM K IMYHBIM AaHHbIM 11 MHGOPMALIMK, YTO AenaeT rpaxaaH nojsep-
XKEHHbIMW Tak Ha3blBaeMOVi KM6epnpecTynHoCTY, a Takxe Tak Ha3blBaeMol UHPOKCUKa-
LMK (cpeay NPOYMX PUCKOB), MOHNMAEMOW He TOMbKO KakK M36bITOK MHGOpMaLumM, HO 1
kak MHdOpMaLMs, KOTOpas OTPaBASeT COLMOKYNLTYPHbIE OPUEHTUPLI, HEOBXOANMbIE ANS
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MOCTPOEHUS INUHOCTY XUTeNel LdpoBbIX 06LLECTB; B YAaCTHOCTY, AeTeii 1 Monogexu. B
3TOM KOHTEKCTE HTEPECHO U3yYUTb MOAXOZb! TaknX aBTOPOB, Kak bek 1 JlymaH, K prckam,
CBSI3aHHbIM C XXU3HbIO B 3TOM TMe 06LLeCTBa, U, UICXOAS U3 3TOro, pa3paboTaTb HekoTopble
cTpaTernn o6pasoBaTeNbHOrO BMeLLaTeNbCTBa Ast NOAAEPXKKM 06pa30BaHuMs jeTeld U Mo-
NOAbIX JIOAEHA, XUBYLLMX B 3TOM TUMe 06LLLeCTBa.

Kntoyessie cnosa: LdpoBoe 06LLecTBO, 06LLECTBO pUcKa, AeTCTBO, MPOPUNaKTHKA, TEXHO-
JIOTNYECKNn 06BEKT.

Introduction

From its beginning, mankind has created tools to facilitate its stay in the world, which
have generated fundamental modifications in its way of living, as well as the creation
of new tools, which in turn modify its way of relating to the universe and to its com-
mons. Language, pottery, writing, hunting weapons, crops, the use of metal, printing,
steam engines, cinema, canned food, vehicles, the Internet, the telephone, etc., are
they all a minimal list of the technologies that have transformed the life of human
beings.

To speak about technological reality is also to refer to the reality of technological ob-
jects, since digital technology is present in all environments where humans develop,
to the extent that they are almost unconscious about the technological reality of the
objects that surround them (Baudrillard, 2007).

The technological transformations that have been witnessed in recent decades have
had a significantimpact on the current reality of subjects to the extent that they eat, in-
teract, travel, learn, etc., increasingly influenced by digital technologies. They perceive
the world from new realities to the point that human relationships are permeated not
only by the interaction of two or more people, but also by the digital technological
medium and although the bits are the same, everyone experiences them differently
(Negroponte, 1995).

It is also known that technology implies the technologization of daily life and conse-
quently the risks it represents, as Beck (2002) points out “(...) the very idea (...) of cer-
tainty or security is collapsing. A new type (...) of society (...) and a new type of personal
life are being built, which among other characteristics, the following stand out”(p.2)
“the high rates of daily violence and crime (...) we are moving from a world of enemies
to a world of dangers and risks” (p. 4-5). With the particularity that these risks, cease to
be local and in the light of digital societies become global (Beck, 2002); in this context
one of the most vulnerable sectors is childhood, even more so if we take into account
that it is a population with a high rate of temporary exposure to the use of digital
technologies. According to UNICEF (2017) digital technology poses significant risks to
the safety, privacy and well-being of children that are enhanced by its presence almost
anywhere and at any time. However, there are still large gaps in understanding about
the impact of such risks and the ideas that children have about them and also, about
the development of effective educational actions that lead to a culture of prevention
for which school education plays a fundamental role.
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Living in the digital society

Technology is a fundamental part of the development of cultures and humanity. Quin-
tanilla (2016) points out that technology is involved in all aspects of human life and in
the oldest problems of societies, that is, in the search for understanding about what
reality is and how we know it. The author states that the configuration of reality, both
in matters of science and morality, is conditioned by technology, that is, we live in a re-
ality mediated by technological instruments. Therefore, if we want to understand how
the world is organized today, it is necessary to know the technology of the time; thus,
agricultural societies were characterized by a certain type of technology and a way of
living, the same happened with industrial societies and today with the digital ones.

Authors such as Baudrillard (1969), Simondon (2007) and Norman (1988) explain the
way in which objects are related to human behavior, the construction of identity, their
influence in the mediation of family, cultural and social relationships. They expose the
importance of technological objects in the daily life of subjects, to the extent of de-
termining the way of seeing life and shaping their personality. In the dynamics of
daily life, mediated by technological objects, there is no technological object-subject
duality, what we have is more of a continuum between the two, since the diversity and
proliferation of objects multiplies the relational needs.

According to Latour (2008), who proposes technological objects as beings, they would
have a cycle of production, birth and death and even, the necessary vocabulary to
name them is builded (Baudrillard, 1969). Technological objects are a determining
part in the social, economic, ideological, educational transformations, among others
that have been experienced throughout the history of mankind and that have defined
the development of cultures and societies.

The author Sibilia (2005) defines the human being as flexible and adaptable, as mold-
able matter, unfinished, versatile, which has been configured historically and geo-
graphically in different ways. But she also explains that the development of capitalist
societies (mainly) over the last 300 years in the West has created a wide range of tech-
niques that have shaped bodies and subjectivities. In this way, the author puts for-
ward the idea of the post-organic man, who establishes a direct power game between
bodies and contemporary technoscience, trying to overcome the body itself with an
aseptic, artificial, virtual and immortal ideal. He argues that there are processes of
organic-technological hybridization that help to clearly identify the amalgamation of
technology and man.

Based on approaches such as this, it is evident that technology not only helps to make
life easier, but also transforms it constantly and directly. However, these transforma-
tions are not always perceptible and do not necessarily bring about positive changes
in the development of societies. Because, by modifying the way we live, interpersonal
relationships are also modified, as well as the way we know and face the world. There-
fore, it is important to understand the transformations that the so-called information
and communication era has generated in today’s life:

Unlike industrial or other types of technology, where technological objects were located
in certain places (such as industrial corridors) and to have access to them it was neces-
sary to have access permission and mastery of certain specialized knowledge acquired
in educational and training centers, access to digital objects is found in everyday life;
hence the proposal to analyze the family as the immediate and everyday environment
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where subjects learn to use digital tools, which is shaping an ethic of digitality via digital
technological mediation (...) (Valdés, 2022, p. 43)

To live in the digital society is not to live in an ethereal place or away from everyday re-
ality, it is rather to coexist with human and non-human beings (technological objects)
on a daily basis through everyday activities such as making calls with a cell phone,
using a GPS, the ATM, paying with electronic money, using a digital portal to carry out
some administrative procedure, etc. These activities together give shape to the so-
called cyberspace (Levy, 2007) as a place of daily coexistence, and from there configure
the so-called cyberculture (Levy, 2007).

Thus, we can see that the coexistence between human and technological beings in a
technologized society is a daily occurrence. It is also important to highlight the tran-
sitional aspect of these societies, which gives them a character of social and cultural
syncretism where educational practices, cultural and economic activities (mainly) of
the last century are mixed with the current ones, such as the existence of typical mar-
kets, festivities and religious ceremonies. This generates border environments made
up not only of physical micro-frontiers, but also of socio-cultural practices, among
which digital practices stand out and seem to cross these zones, since it is common to
find subjects carrying digital skills and abilities regardless of the environments; being
children and youth populations the main carriers with a predominant activity such as
the use of cellular phones (for example).

Sartori (2002) warns that we take for granted that all technological progress is in itself
progress, but that progress does not necessarily bring with it only benefits, as this will
depend on what is understood by this concept. For decades, the influence that the
media have had on the lives of humans has been analyzed; the work of this author
focuses especially on the impact of television among viewers, he states that subjects
watch television for hours even before learning to read and write, which shows that
technological development impacts on the lives of humans from an early age, which is
more evident with the influence of the so-called mass media, which generate messag-
es transmitted to a large audience through one or more media (Deuze, 2021). These
media have a fundamental role in the acquisition of habits and behaviors of children,
since in this infantile stage they know, learn and acquire new experiences and habits
that they will carry throughout their lives (Miralles & Damaso, 2020) which affects the
personality acquired by the individual (Esmaeilzadeh et al., 2018). For example, the
publicity through new technologies of certain harmful products, such as alcohol and
tobacco, influences a child to consume them at an early age (Rivadeneira-Diaz et al.,
2021). Therefore, advertising could affect, in a negative way, children and young peo-
ple, because they are not able to identify the persuasive techniques used by advertis-
ing and are exposed to content promoted by mass media (Cornelius et al., 2019) which
affects the health and values of children and young people (Miralles & Damaso, 2020).

It is necessary to recognize that technologies have a determining influence on social
subjects and their human development, since in the so-called “information society”,
the fusion between man and technology is increasingly profound.

The way of understanding technology has also changed. Gil et al. (2003) consider that
itis no longer seen only as a tool that promises a better future, but that improvement
per se is expected of it. Although the technological progress of the 19th century repre-
sented the great hope of humanity, the events of the 20th century place us in a state
of alert about what will happen to those of us who face the technological development
of the 21st century (Gil et al., 2003). The possibility of having leisure time, of under-
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standing the limits between public and private, of having confidence in the veracity of
the media and news, as well as the possible addictions to digital media, the search for
“false recognition”, the unlimited access to any type of information, the overexposure
to different stimuli and the normalization of violence.

Even the so-called infoxication, known as the growth of information that intoxicates
citizens (Casas-Mas, 2014). The overload of information available through new tech-
nologies can generate confusion or infoxication among citizens, which can affect to a
greater extent children and young people, who do not yet have the skills and abilities
to identify positive and negative information (Reig & Vilches, 2013). This leads to the
generation of digital violence actions, such as child and sexualized cyberbullying, gen-
der cyberviolence or cyberbullying through social networks (Pérez, 2019; Ponze et al.,
2020). Therefore, some of the current realities, transformed by digital technology, are
not necessarily linked to improvements in quality of life, which shows that all technol-
ogy, although it generates benefits, also carries risks.

Negroponte (1995) states that information reached people basically through atoms.
However, the vertiginous change to the era of bits has been deep and radical. The
author asserts that in recent decades, more and more types of information, both
auditory and visual, have been digitized. This digitization has provided us with the
opportunity to seek the development of the so-called information and knowledge so-
ciety, that is, “the ability to identify, produce, treat, transform, disseminate and use
information with a view to creating and applying the knowledge necessary for human
development” (UNESCO, 2005, p.29), which has given rise to the so-called digitality
understood as a way of being, thinking and acting in information and knowledge soci-
eties that, as Chanona (2017) points out:

We are, beyond a quantum or epistemic leap, in the experience of a new dimension of
reality that transforms values, ranges and measures that articulate it, and establish a
new environment of consciousness, perspectives, understandings and scopes of our
human condition. (p.1)

Digital technology gives us access, almost unlimited, to any type of information, but it
can also confront us with a series of risks not contemplated in its creation and that are
evidenced by its incorporation into everyday life in the so-called cybercrime, such as
sextortion (blackmail or harassment), sexting (sending erotic or sexual information),
cyberstalking (continuous persecution against one's will), grooming (deception of mi-
nors by an adult), cracking (modification of software to break protection barriers) or
cyberbullying (sustained and repeated threats over time). For Negroponte (1995) the
benefits of digitization are clear, however, he also warns that the consequences of digi-
tization are important to analyze. New technologies and digitization have also contrib-
uted to making information available and accessible to anyone, and it can be used for
various negative purposes. Thus, what is known as digital surveillance appears, based
on the availability of personal data on the network (Polo, 2020). Also, distorted and
alarmist information spreads faster than others, leading to the generation of biased
information and data (Benkler, 2014).

The digital reality of the 21st century transcends practically all spheres of human re-
lations, it is present in life even before conception. In the words of Francors Jacob
(1971, quoted in Sibilia, 2005, p.69), “today the world is messages, codes, information”
according to the author, the border between the natural and the artificial is increas-
ingly thinner and its repercussions in everyday life and the imaginary are broader. The
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world is known through digital data that reach individuals through almost all sens-
es. The constant activity of searching and managing information has even led to the
generation of words that describe, to a large extent, acting in the digital world. Some
of the verbs that have emerged from the use of digital technologies are: googlear
(searching for information through Google), facebookear (being on Facebook all day),
tuitear (writing a text on the social network Twitter), instagramear (using Instagram
by uploading or rating photos or stories) and stremear (live streaming content from
any digital platform).

The human being is used to access information, communication, entertainment al-
most immediately thanks to the use of digital technologies; communication is gener-
ated mainly through applications, programs and digital platforms (Facebook, tweeter,
WhatsApp, etc.), people are informed thanks to Web search engines, seek entertain-
ment on platforms designed to keep them connected for hours passively or actively
(YouTube, Netflix, video game consoles, etc.). In other words, interaction with society
and knowledge is largely mediated by digital technology.

Risk societies (State of the art)

For Galindo (2015) the concept of risk is one of the main theoretical tools of contem-
porary sociology to address the dynamics inherent to modern society, highlighting to
Ulrich Beck and Niklas Luhmann in laying the foundations of this concept. Luhmann
delimited the phenomenon conceptually and his reflections were substantial for the
development of Beck's risk theory.

Thus, the functionally differentiated modern society is the context in which Luhmann
carries out his analysis of risk. Luhmann, from his theory of society, proposes the risk/
danger form, assuming that there is insecurity in relation to future damage. The pos-
sible harm is the consequence of a decision and the risk is the risk of the decision. Or,
the possible damage is considered to be caused by the environment, which is then
identified as danger (Galindo, 2015).

The Risk society theory proposed by Beck is relevant to understand the dynamics of
global society, which involves the daily interaction of human beings. For Beck, the con-
cept of risk society is an outstanding characteristic of modern society. Risk, then, will
be an intermediate state between security and destruction, being defined by Beck as
the phase of development of modern society, in which social, economic and industrial
risks escape the institutions of control and protection of industrial society (Ballesteros,
2014).

In this sense, for Beck it is important for society to become aware of the state of risk,
since he considers that this is the only thing that will allow it to create the “utopia” of
the construction of another modernity. Therefore, it would be important for society to
become aware of risk, since this would give it the possibility of building a “better” life.
According to Beck, postmodern society assumes a certain burden of risk inherent to its
own identity (Ballesteros, 2014).

Following these ideas, the digital revolution we are experiencing makes it necessary to
analyze its impact and the implications that this change represents in the construction
of today’s society and, therefore, the risks to which users are exposed. UNESCO (2005)
states that there is no technological innovation, however simple or elementary it may
be, that does not entail risks. And, although some specialists argue that such risks can
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be addressed with the information that the digital media themselves provide, it is a
reality that the speed with which digital technology evolves and proliferates, makes it
difficult to anticipate the risks it deploys. Never before has it been so easy to access
other people’s information, to contact someone directly from anonymity, to present
false or biased information and reach millions of defenseless subjects, such as the
child community.

Today, there are many children who have access to smart devices and all the options
that the digital world offers; however, we cannot omit that this technology brings with
it risks, so it is necessary to analyze what happens in this area to understand the impli-
cations it has on education, especially in early childhood education.

Digital technologies enhance the search for information and socialization in children,
as well as self-expression and, in times of need, they can be an opportunity to help
with a phone call or a message. At the same time, the technologies that help parents
keep in touch with their children also make it difficult to monitor their behavior with
their personalized devices.

Burns and Gottschalk (2020) frame four main themes that are the focus of attention
for children in the 21st century, of which the theme of digital technology stands out
and one of the aspects emphasized is cyber risks. Undoubtedly, as children become
more connected to the Internet, their exposure to online risks and opportunities in-
creases. That is, risks and opportunities evolve along with technological advances
and interactions. Staksrud and his collaborators classify such opportunities and risks
into three categories: content, contact, and behavior (Staksrud et al., 2009, as cited in
Burns & Gottschalk, 2020). On their side, Ronchi and Robinson (2020) developed a ty-
pology of risks that encompasses three broad categories: a) Internet technology risks
(including content and contact risks, as well as exposure to illegal or harmful content);
b) Consumer-related risks (such as marketing and transaction fraud); c) Risks in the
area of information security and privacy.

Finally, regarding the integration of programs aimed at fostering digital literacy in
schools, it usually contributes to making children more aware of the risks associated
with the use of digital technologies (Chaudron et al., 2018 cited in Burns & Gottschalk,
2020). The above would imply the implementation of policies that provide both chil-
dren and their parents with the necessary tools and knowledge to protect themselves
on the Internet by disseminating information about risky situations or activities in dig-
ital environments.

The meaning of childhood in risk societies (Reflections on
the topic)

The arguments made regarding the relationship between risk societies and childhood
with respect to the use of digital technologies are based on the perspectives and anal-
ysis from the adult gaze and as UNICEF (2017) warns, it may happen that the knowl-
edge of the world predisposes the perception of the risks that they try to identify with
the idea of childhood understood as a process of identity construction, culturally and
historically determined, for which authority figures (especially maternal and paternal)
are determinant.

In other words, efforts to recognize children’s perception of the present and latent
risks in the use of digital technologies is a field that has been little explored. This sit-
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uation is aggravated when confronted with the data provided in the report “Children
in the digital world” (UNICEF, 2017), where an approach is made on the ideas that
children and young people from different parts of the world have about digital tech-
nology. The study points out, that what each subject experiences online, varies greatly
from one to another. For the risks are not always a function of the behavior itself, in
some cases they tend to be a reflection of the socio-cultural context and ideas about
how they perceive that behavior. Therefore, it can be assumed that it is not enough to
recognize the risks present in digital technologies, but it is necessary to recognize the
realities from the perspective of the children themselves, to understand their behavior
and to develop effective intervention proposals, based on their perspective, i.e., how
children of a given culture live, assume and face such risks. By understanding these
vulnerabilities, they can be better protected online and offline, as well as provide bet-
ter learning and recreational opportunities (UNICEF, 2017).

Berrios and collaborators (2015) state that the younger population is responsible for
the significant increase in the use of information technologies, as they are exposed to
them from an early age and use them without specific training, which makes them ac-
tive members of the «e-society». UNESCO (2005) states that not all risks are equivalent,
since there are some that are unacceptable, and distinguishes between voluntarily ac-
cepted and suffered risks. This strengthens the need to identify, from an ethical reflec-
tion, the risks for children arising from the indiscriminate use of digital technologies,
knowing the inequality that these sectors represent in identifying them.

Digital technological objects have a high level of affective engagement, being very
familiar and empathetic with pleasant activities for children and youth populations,
because as Han (2014) points out:

Digital communication makes possible an immediate transport of affect by virtue of its
temporality. It transports more affect than analog communication. In this aspect the
digital medium is a medium of affection. The digital fabric favors symmetrical communi-
cation. Today, the participants in communication do not simply consume information
passively, but actively generate it themselves. (p. 9).

This affective attachment, in a context of absence or lack of definition of the paternal
and/or maternal figures, can generate an atmosphere of replacement and become
referents of identity construction among the child population. Closely related to this
affective aspect is its playful-pleasurable characteristic as its own essence (Valdés,
2021), which is contained in the digital technological object, that is, there is no need
of another person (dad, mom, etc.) to teach the child to play with it; in such a way that
child and digital technological object contain each other, forming a playful-pleasur-
able-self-contained relationship.

Along the same lines are the statements made by Jiménez (2006) who puts forward
the idea that the current reality, especially for children, can be defined as a video-liv-
ing, where that video-child (Sartori 2002), lives and modifies his environment, without
even knowing it since he is barely born, technology receives him, and even educates
him. Gdmez and Lara (2010) point out to technologies such as the Internet, WiFi net-
works, smartphones, etc. have been diluted and integrated into everyday life, which
has made it more complex and enhanced its scope generating a Digital Culture or
cyberculture, which can be risky, where the number of users is constantly growing
regardless of age, social groups, etc.
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According to UNICEF (2017), nowadays the task of stalkers, sex offenders, human traf-
fickers and those with an interest in harming children, is much easier than before,
since it is possible to get in contact with their victims practically all over the world,
as well as to share abuses and encourage or support each other between them. And
as alarming as this risk is, it is not the only one risk that children and young people
face when accessing digital technologies thoughtlessly. However, most of the time
they are unaware of or ignore these latent risks, moreover, the first authority figures
who should be on the lookout are either absent or do not know what to do as first
responders and delegate it to “competent authorities”, while disqualifying their own
competence.

Conclusions

There is an urgent need to develop educational proposals for intervention and pre-
vention of the risks involved in the indiscriminate use of digital technologies among
children. In each of the technological revolutions throughout the history of mankind,
the need has arisen to establish educational projects to determine “the rules of the
game” and avoid the risks posed by technologies. The creation of compulsory school-
ing in the mid-19th century made it possible to face the challenges of previous in-
dustrial revolutions. The new technologies of the 21st century are destined to be a
fundamental element in education for all in the post-industrial society, but new edu-
cational approaches will be required that include ethical, moral, civic and legal aspects
to foster socio-cultural environments of healthy technological coexistence, seeking a
harmonious human development including the technological sphere, not only from a
utilitarian and efficiency perspective.

The global trend leads to the digitization of services, communication and even emo-
tions, so urban populations are increasingly and more directly immersed in the digital
era in many ways.

In addition, the results of the survey about the habits of Internet users show that 92%
of Mexican children and adolescents see the Internet as the essential means of com-
munication and spend about three hours a day on some electronic device (Asociacién
Mexicana de Internet (AIMx), 2008, cited in Islas and Arribas, 2009). Within the school
universe it is common to hear children talking about the daily use of digital media,
especially to communicate, do school work, play video games, recreate or search for
information. They expose their knowledge about platforms and applications, about
trends and viral data, about new technological objects. And although their purpose is
recreational, the risks of incorporating them as life references are present practically
at all times, in face-to-face and virtual spaces where there is little or no intervention of
an authority figure who accompanies the child in the anchoring and incorporation of
these references.

According to the above idea, it is necessary to create a pedagogical-formative frame of
reference in order to understand the dynamics of this global risk society and the role
played by the daily use of digital technology among children, as means of communi-
cation and information generators and disseminators of ways of being, thinking and
living in the context of digital societies.

It is important to point out that this approach should have a preventive sense, as the
author mentions “But what does risk mean? Risk is the modern approach to foreseeing
and controlling the future consequences of human action, the various undesired con-
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sequences of radicalized modernization” (Beck, 2002, p. 5). To understand and com-
prehend the idea of risk as actions of educational and pedagogical intervention, which
allow to build a human sense regarding the use of technology to incorporate it into
curricula, at the basic level, with subjects that through their content address issues
related to ethics, history, intelligence, digital awareness and civics (among others).

It is essential that parents, tutors and teachers, who are the closest groups to young
people, are updated on issues related to the problems they may perceive through the
use of new technologies and mass media, because these influence the way they act
and think, affecting the behavior and values of children. As parents and tutors, we
must guide and establish control measures to protect and prevent young people from
the dangers of the Internet. Although the Internet is presented as an indispensable
tool, it is important to use it properly, especially during the childhood stage, where
digital violence can be generated. Knowing the value of data, privacy and fostering
the ability to relate properly through the Internet could help to obtain appropriate
behaviors and values in young people.
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