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Abstract

This study is part of the European Project “Reading Communities from paper books to dig-
ital era” (READ-COM) whose purpose is to raise awareness among families, schools, teach-
ers, and university students (future teachers) about the importance of reading and provide
innovative resources to improve reading practices at home and at school. In this case, the
actions in reading of the students of the last year of the Degrees of Early Childhood Edu-
cation and Primary Education are examined as a means that facilitates the transit between
stages in relation to the learning and consolidation of reading in students of 3-12 years.

The levels of acquisition of strategies in reading of fourth-year students of both degrees
have been described comparatively. To this end, a quantitative study has been carried out,
in which 237 university students have participated, of which 108 students correspond to the
Degree of Early Childhood Education and 129 of Primary Education.

The language skills acquired at Degrees of Early Childhood Education and Primary Edu-
cation have been identified. The competencies with the highest prevalence in the level of
early childhood education have been the competence in Psychopedagogical Principles and
Methodology of Learning and Organization of activities. There is a greater similarity in the
scores related to Resources and Evaluation.

The differences detected ratify the hypothesis raised in this work, so it is evident the need
for the initial training of teachers of these educational stages to enhance actions that con-
nect and interrelate the educational process of students from 3 to 12 years.

Keywords: Teacher training, teaching practices, linguistic competence, reading compe-
tence, comparative study.

Resumen

Este estudio se enmarca en el Proyecto Europeo “Reading Communities from paper books
to digital era” (READ-COM) cuya finalidad es sensibilizar a las familias, escuelas, profesora-
doy estudiantes universitarios (futuros docentes) sobre la importancia de leer y proporcio-
nar recursos innovadores para mejorar las practicas de lectura en el hogary en la escuela.
En este caso, se examina las actuaciones en lectura de los estudiantes de Gltimo curso de
los Grados en Educacién Infantil y en Educacién Primaria como medio que facilite el tran-
sito entre etapas en relacién con el aprendizaje y consolidacién de la lectura en alumnado
de 3-12 afios.

Se han descrito comparativamente los niveles de adquisicion de estrategias en lectura del
alumnado de cuarto curso de ambas titulaciones. Se ha realizado un estudio de corte cuan-
titativo, en el que han participado 237 estudiantes universitarios, de los cuales 108 estu-
diantes corresponden al Grado en Educacion infantil y 129 en Educacién Primaria.

Se han identificado las competencias lingtisticas adquiridas en el Grado en Educacién in-
fantil y en el Grado en Educacién Primaria. Las competencias con mayor prevalencia en
el titulo de Educacion Infantil han sido la competencia en Principios Psicopedagdgicos y
Metodologia de Aprendizaje lector y Organizacion de actividades. Existiendo una mayor
similitud en las puntuaciones relativas a los Recursos y Evaluacion.

Las diferencias detectadas ratifican la hipotesis planteada en este trabajo, por lo que se
evidencia la necesidad de que en la formacion inicial del profesorado de estas etapas
educativas se potencien acciones que conecten e interrelacionen el proceso educativo del
alumnado de 3 a 12 afios.

Palabras clave: Formacion inicial del profesorado, practicum, competencia linguistica, com-
petencia lectora, estudio comparativo.

Publicaciones, 53(3), 279-296. https://doi.org/10.30827/publicaciones.v53i3.27342
Madrid-Vivar, D. et al. (2023). Levels of acquisition of the performances...


http://doi.org/10.30827/publicaciones.v48i2.8331

e

AR ERONTE “MAR PRI F ARV R34E X" (READ-COM) B9—E8 93 HEE’JXET»E
S5 E FAR BN AT A GRRHM) 35 3= A R E ﬁE'ﬁ}\L\o}EfﬁAU HIRLLL
ER AR R R XS )T T, X4 BB NFHE A UEE— E%EE’]\%
IRRIHITEE, (EARH 3-12 B FEF SIFYLEFIRAA XN EL 2 BB FEL.

BR ST X RN B B ER B PO EE 2 5 A BV [ IR BRI S) 1S K S T TEE Bk, #H97 7 —TIUE
B EH 2371 BRFESE, Hh 108 BFEXN4) LEBMEL, 129 BF AT/ NF
HEMN .

) L?ﬁ%ﬁﬂﬁﬁﬁ%D%?ﬁlﬁmﬁﬁﬁﬁﬁ%miu?EZ EEBIHE. 4 BB PRTENEES
SOBHEER.IEF S A ANARAALR N HiEx. SEBIIHEEEN D HEF AN
AN,

ME R ERIUESE T AR HIRIL, ZRIERAZ B XLEH B RN TETT
FF I, LUREE 3 2 12 & 2B IR B R kAR B BRI 75,

FEE AR BUNIEI, SR, 1B S 8877, FIREES), LEERAR

AHHOTaUMs

JaHHOe ncciefloBaHNe ABASETCS YacTbio eBPOMECcKoro npoekTa «4uratenbckme cooobLe-
CTBa OT 6BYMaXHbIX KHUT K LmdpoBoii 3pe» (READ-COM), Lienbio KOTOpPOro ABAsSeTCs NoBbI-
LIeHVe OCBeOMIEHHOCTI CeMeN, LLKOA, YUuTeNeid U CTyAeHTOB BY30B (BYAyLUMX yyuTe-
Neii) 0 BaXHOCTU YTeHMS 1 NpeAoCTaBAeHne NHHOBALMOHHbBIX PECYpPCOB ANs YAyYLLIeHNs
NPaKTVKW YTEHMS AOMA W B LUKONe. B AJaHHOM C/lyyae paccMaTprBAETCs YnTaTebCkas Ae-
ATENbHOCTb CTYAEHTOB BbIMYCKHOrO Kypca 6akanaspuaTta no cneumanbHocTaM «Bocnmta-
HWe feTeii MaajLero Bo3pacra» U «HauanbHoe 0bpa3oBaHve» Kak CPefCTBO COAelCTBUS
nepexody MexJay 3TanamMu B OTHOLLEHWW 0ByYeHWs U 3aKpernieHns HaBbIKOB YTEHUS Y
LUKONbHNKOB 3-12 neT.

NpoBe/eHO CPpaBHUTE/IbHOE OMMCaHVe YPOBHEl OBNaZeHNs CTpaTernsaMmn YTeHus CTyseH-
Tamu YeTBEPTOro Kypca obeux cnewupanbHocTel. bbino NpoBefeHo KonnyecTBeHHoe 1c-
CnefoBaHne, B KOTOPOM MPUHANY yyactue 237 CTyAeHTOB yHuBepcuTeTa, U3 Hux 108 cry-
[eHTOB COOTBETCTBOBA/M CTeneHu bakanaspa AOLLKOIbHOro 0bpa3oBaHus 1 129 - cTeneHn
6akanaBpa HayanbHOro 06pa3oBaHus.

BbISIB/IEHbI A3bIKOBblE KOMMETEHLMW, MONyYeHHble B bakanaBpuate no cneumanbHOCTU
“BocnuTaHue feTei AOLWKONbHOro nepuoga” n B bakanaspuare no cneymanbHocTn “Ha-
YyanbHoe obpa3oBaHue”. Hanbonee pacnpocTpaHeHHbIMI KOMMNeTeHLUAMK B 061acTu A0-
LUKONbHOr0 06pa3oBaHNs 0Ka3anncb KOMMeTeHLMI “Tcmxonefarornyeckme npUHLMNbI 1
MeToAMKa 0byyeHns YTeHn"” 1 “OpraHun3aums gesatenbHocTh”. bonbLuee cXoACTBO Habto-
[,aeTca B OLeHKax Nno komneteHumam “Pecypcbl” 1 “OueHka”.

BbISIB/IEHHbIE Pa3nNyns NOATBEPXAAIOT BbIABUHYTYIO B AJAHHOM UCCNEA0BaHUM rMnoTesy
0 HeobX0AMMOCTY HaYaNbHOW NMOATOTOBKY NeAaroroB Ha 3Tvx 3Tanax obyyeHus ans pas-
BUTUS AeACTBUIA, 06ecneymBatoLLX B3aMMOCBSA3b 1 B3aMMOO6YC0BIEHHOCTL 06pa3oBa-
Te/IbHOro npotiecca yyalymxcs ot 3 4o 12 ner.

Kntouesble cnoBa: HavanbHoe nejarormyeckoe obpasoBaHue, Mpaktuka, JIMHrBMCTUYe-
cKast KOMMETeHLMsl, YnTaTenbckas KomneteHuus, CpaBHUTENbHOE UCCes0BaHNE, SI3bIKO-
Basi KOMMETEHLS.
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Introduction

One of the most crucial moments that a child can live in their childhood is the passage
between the stages of Early Childhood Education and Primary Education, in which the
child undergoes relevant changes on a social, academic, personal, and methodologi-
cal level (Argos et al., 2019; Bakken et al., 2017; Castro et al., 2018; Parent et al., 2019;
Sierra, 2018; Wong & Power, 2019). It is important to note that this will be the first of
several school transitions the child will make throughout their learning, which facili-
tates success in the consecutive by favouring a positive result in the first (Castro et al.,
2012).

The teachers lead this educational transition, ensuring it takes place in the best condi-
tions. To this end, education professionals must have adequate training, both in their
initial and continuous training (Castro et al., 2018; Kartal & Guner, 2018). It highlights
the collaboration between teachers of both educational stages who need their com-
mon training points to help the evolution of the educational process of children with-
out shocks or excessive anguish (Castro et al., 2018; Gonzalez-Moreira et al., 2021;
Sierra, 2018).

One of these common points is the approach to reading, which must be understood
from the sense and functionality in both stages, bearing in mind that in Early Child-
hood Education, it approximates. To this end, it is crucial to foster the love of reading
in children in Early Childhood and Primary, since it is a pleasant and enriching activity
that allows them to access knowledge and develop their imagination and creativity.
To achieve this, we must carefully select the appropriate books for their age and in-
terests (Gutiérrez-Freneda, 2020; Pascual et al., 2013; Stavans & Tolchinsky, 2021). It
is hepfull o create a warm and quiet environment inviting reading and learning. A
suitable space with good lighting, varied texts, and attractive materials can motivate
students to explore different themes and literary genres (Loria-Rocha, 2020; Pascual
etal., 2019, 2021).

Teaching reading should start with global approaches, which allow students to associ-
ate the meaning of words and sentences to their context. At the same time, students
need to become aware of the language’s phonology, which involves developing the
ability to identify and manipulate the sounds of spoken language, such as syllables,
phonemes, and rhymes. This facilitates the comprehension and production of written
texts (Gutiérrez-Freneda, 2019, 2020; Madrid et al., 2021a). To achieve education for
life, it is essential to consider reading as a transversal tool that must be included in
projects and didactic units (currently called ‘learning situations’) planned in collabora-
tion by teachers and other professionals of the educational institution (Estrada et al.,
2021; Vazquez-Cano et al., 2020).

In short, reading not only promotes the development of skills in various areas of
knowledge but also stimulates creativity, critical thinking, text comprehension, and
communication skills, which will have a positive impact on the personal and academic
life of the student (Aznar-Diaz et al., 2022; Luo et al., 2020; Sdnchez-Garcia, 2018; Vira-
montes et al., 2019).

Collaboration between teachers early childhood education and primary education with
regard to the teaching-learning process of reading is essential to ensure quality edu-
cation and, thus, an effective transition from one stage to another (Gonzalez-Moreira
etal., 2020; Tao et al., 2019).
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This supports he idea that professionals of both stages must work together to design
coherent and progressive educational programmes that allow harmonious develop-
ment in boys and girls. This means that professionals can coordinate their teaching
objectives and strategies to develop effective reading skills in children from an early
age and establish a solid foundation for continuous learning in Primary Education (Ar-
rizabalaga et al., 2023).

Cooperation between both sets of professionals can be fundamental for the holistic,
coherent, and equitable development of children, as well as to improving education-
al-progressive change and foster a sense of belonging in the educational community.
In addition, this collaboration can help identify and address children’s individual read-
ing needs and difficulties, promoting effective and personalized learning (Gémez-Mari
& Gomez-Mari, 2021; Sierra, 2018; Stavans & Tolchinsky, 2021). In this regard, collabo-
ration in the reading process between trainee teachers in Early Childhood and Primary
Education during their school internships can benefit their professional development.
It allows them to learn from each other, design and carry out effective reading activ-
ities, and receive constructive feedback. It also favours teamwork, reflecting on their
teaching practice and developing communication and leadership skills. Ultimately,
this can enhance children’s meaningful learning and educational experience (Pascual
etal., 2022).

Therefore, in this work, it has been considered essential to know the training of future
teachers in linguistic competence from praxis because these periods of initial train-
ing are key to learning and transforming practical knowledge (Darling-Hammond &
Oakes, 2019; Korthagen & Nuijten, 2018; Pérez Gomez, 2017), allowing the slow and
experiential reconstruction of the fundamental competences that the exercise of the
teaching profession demands.

The Present Study

The present study examined the degree of application of actions that help children (3-
12 years) in learning and in consolidation in reading by fourth-year students of the de-
grees in Early Childhood Education and Primary Education to establish the strengths
and weaknesses of each of the categories studied that help identify and/or propose
strategies that facilitate continuity in the reading process.

The main objectives were to establish the levels of employment of the different actions
for each of the categories by fourth-year students in their internship period of the
aforementioned degrees, compare the levels and degree of reading performances in
their internship when they act alone and/or with their professional tutor in the class-
rooms of Early Childhood Education and Primary Education. Following the objectives
set, we postulate the following hypothesis: significant differences between the actions
carried out by the students of the degree in Early Childhood Education and the degree
in Primary Education hinder a healthy educational transition.

Methods

The study participants were 237 fourth-year college students (female n = 196, male n
=41). By degree, 108 students were from the degree in Early Childhood Education and
129 from the degree in Primary Education.
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Instruments

The information was collected with two instruments built ad hoc: a questionnaire on
language didactics in the degree in Early Childhood Education and another question-
naire on language didactics in the degree in Primary Education. For the construction
of both questionnaires, the study and analysis of the specific competencies of the titles
have been carried out, where the module ‘Language Learning and Literacy’ has been
key to identifying the specific competencies of our project.

These questionnaires consist of two parts. The first addresses the perception of stu-
dents about their teacher training in which they ask about 20 skills in Early Childhood
Education and 21 in Primary that are necessary to develop reading competence in the
pupils of a school, knowing how to involve both students and families, thanks to the
training received in the title. And the second deals with the activities carried out during
the last period of practice considering the broad experience they have had during
them, in the classroom where they have been, asked if the student, the tutor, or both
have carried them out.

This work has focused on this second part of the questionnaire, with questions on lan-
guage skills organized into four categories: psycho-pedagogical and methodological
principles of reading learning; organization of activities; resources; and evaluation.
For the present study, the reliability obtained for this scale showed adequate results of
Cronbach’s alpha .86, and McDonald’s Omega of .86.

Procedure

The survey design and the non-probability sampling technique called ncidental sam-
pling were used, whose selection criterion was to study fourth of the degree in Ear-
ly Childhood Education or Primary Education at the University of Malaga. They were
asked to participate through the teaching staff who were teaching in one of these
courses at that time. Initially, the faculty were contacted by telephone and email to
inform them about the research. Subsequently, a meeting was held with the students
to provide in greater detail the relevant information about the study and to facilitate
the instrument to be used. Once the university students’ consent to participatewas ob-
tained, the link was provided to complete the questionnaire, and it was also delivered
in paper format to those who so wished.

Analytical Strategy

A descriptive quantitative analysis of the collected data has been carried out using
the IBM SPSS Statistics v. 24 software package. Specifically, comparative analyses with
chi-square contrast were performed to determine the differences in the response to
the categorical distributions. In addition, the student’s t-test was used to compare the
means between students in the Early Childhood and the Primary Education classes. Fi-
nally, reliability statistics such as Cronbach’s alpha and McDonald's Omega were used.
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Results

The results of the comparative analyses of the reading interventions carried out by
the students of the Early Childhood Education and Primary Education degrees show
significant differences in several actions of the different categories.

First, significant differences were found in the category of psych pedagogical princi-
ples and reading learning methodology, specifically in the performance of ‘my stu-
dents are offered directed readings to promote the development of social skills that
help them face and resolve conflicts in the classroom’ [x3(3) = 3.08; p = .378]. Students
of the Primary Education degree achieved a higher response rate (29.5%) than those
of the Early Childhood Education degree (9.3%). The rest of the psych-pedagogical
principles and reading learning methodology categories did not show significant dif-
ferences in the response rate between the students of the two degrees (Table 1).

Table 1
Comparative Results in the Category of Psychopedagogical Principles

Categories Degree None Tutor Student Both 2
(%) (%) (%) (%)

Psycho-pedagogical principles and methodology of reading learning

Questions are asked Early Childhood 3.7 16.7 9.3 70.4 3.08
of my students as they Primary 9.3 14.0 9.3 67.4

read texts to ensure their

understanding.

Activities are proposed for  Early Childhood 12.0  26.9 13.9 472 2.83
my students to summarize  Primary 10.1 31.0 7.8 51.2

and synthesize knowledge

after a reading (themes,

main ideas, protagonists,

events, inferences, ...).

My students receive Early Childhood 9.3 48.1 1.9 40.7  21.46***
targeted readings to Primary 295 318 7.8 31.0

promote the development

of social skills that help

them cope with and

resolve conflicts in the

classroom.

On the other hand, in the comparative results in the category of organization of ac-
tivities, there are significant differences in several of the actions. First, with regard
to ‘reading activities are done individually’ [x3(3) = 17.27; p < .001]". Table 2 shows
significant differences in favour of the Early Childhood Education students concerning
the Primary Education students when the actions are carried out alone by the practice
students in the classroom. However, when readings are carried out in pairs [x*3) =
19.10; p <.001], says not to do it (52%) in Primary, as well as 33.3% in Early Childhood
Education; and conversely when they are done by the professional tutor, where the
response is overwhelmingly higher in Early Childhood Education (36.1%) compared to
those of Primary (13.2%).
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When asked whether the reading activities ‘begin with a joint project with the rest of
the curricular areas’ [x3(3) = 39.63; p < .001], students of the Primary Education de-
gree report a higher response rate (42.6%) than students in Early Childhood education
(7.4%) in the no response, and a higher response rate of the Early Childhood students
(48.1%) than Primary students (23.2%) when carried out jointly by the tutor and the
degree students (Table 2).

Regarding ‘the need or not to modify the classroom schedule according to the needs
of the students throughout the course’ [x3(3) = 30.19; p <.001], students of the degree
in Primary Education report a lower response rate (15.5%) than students on the In-
fant degree course (44.4%) in no response, and a higher response rate of the Primary
student (34.1%) than students in Early Chidlhood Education (15.7%) in the tutor’s re-
sponse (Table 2). When we talk about ‘the need to organize groups taking into account
that there are pupils with different levels of reading’ [x*(3) = 20.27; p <.001], students
in the Primary Education degree achieve a lower response rate (36.4%) than Infant
students (60.2%) in both answers (Table 2).

Table 2
Comparative Results in the Category of Organization of Activities

None Tutor Student Both X?
(%) (%) (%) (%)

Categories Degree

Organization of activities (programming or planning, calendar, student grouping)

Reading activities are Early Childhood 1.1 14.8 14.8 593 534
carried outin a large Primary 124 225 7.0 58.1

group.

Reading activities are Early Childhood 29.6 139 16.7 39.8 489
done in a small groups.  Primary 34.1 17.8 7.8 40.3

Reading activities are Early Childhood 222 231 9.3 454 17.27%%*
done individually. Primary 4.7 333 8.5 53.5

The lectures are carried  Early Childhood 333  36.1 6.5 241 19.10%**
out in pairs. Primary 52.7 13.2 4.7 29.5

The reading activities Early Childhood 7.4 36.1 83 48.1  39.63***
are based on a joint Primary 426 271 7.0 233

project with the rest of

the curriculum areas.

The classroom schedule  Early Childhood 444 157 3.7 36.1  30.19%**
is modified according Primary 155 341 124 38.0

to the needs of my

students throughout

the course.

The groups are Early Childhood 1.1 21.3 7.4 60.2  20.27***
organizedtaking into Primary 31.4 20.9 8.5 36.4

account that there are
students with different
reading levels.
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With regard to the results in the category of Resources, they show significant differ-
ences in ‘the participation of families in activities to promote reading in the educa-
tional centre, such as the cultural week and/or theatrical performance’ [x*(3) = 47.52;
p <.001] where students of the Primary Education degree obtain a lower response
rate (34.9%) than those of the Early Childhood Education (13.9%) in the no answer
and a higher response rate in Early Childhood students degree (51.9%) than Primary
students (19.4%) in both answers.

When we refer to the appropriateness of ‘using a textbook in the language area’ [x%(3)
=19.95; p <.001], students in the Primary Education degree reach a higher response
rate (60.5%) than Infant students (34.3%) when inquiring about the preferences of
their tutors, inverting the response value when mentioning both, in which Infant
(43.5%) is significantly higher than in Primary (27.9%).

Everyone knows the motivation that encourages the use of ICT in children from an ear-
ly age. Therefore, participants were asked about the use of ICT to promote the devel-
opment of language competence [x*3) = 35.07; p <.001], Primary students achieved
a lower response rate (15.5%) than Infant students (48.1%) in the responses of the
tutors and there was a higher response of the Primary student (48.1%) than students
of the degree in Early Childhood Education (26.9%) to joint actions (Table 3).

To complete the category of resources, the feasibility of ‘using different techniques
to analyse a text read’ [x3(3) = 13.29; p = .004], students in Primary Education report
a lower response rate (19.4%) than Infant students (37.0%) in the response of tutors
and a higher response rate of Primary students (39.5%) than Infant students (25.0%)
in joint actions (Table 3).

Table 3
Comparative Results for the Resource Category

Categories Degree None Tutor Student Both X2
(%) (%) (%) (%)

Resources (type, organization, participants, type of participation). Space, material, and
human

The participation of families  Early Childhood 13.9 157 185 51.9  47.52%**
in the organization of Primary 349 395 6.2 19.4

reading activities (cultural

week, performance of works,

)

My students use a textbook  Early Childhood 14.8 343 7.4 435 19.95%**
in the language area. Primary 10.9 605 0.8 27.9

ICT is used to promote the Early Childhood 22.2 481 2.8 269 35.07*%**
development of language Primary 233 155 132 48.1
competence.

Reader sponsorship takes Early Childhood 454 296 1.9 231 155
place in the centre, where Primary 450 341 31 17.8

my students tell stories to
lower levels students.
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Categories Degree None Tutor Student Both X2

(%) (%) (%) (%)
Different techniques are Early Childhood 343 37.0 3.7 25.0 13.29**
used to analyse a reading Primary 31.8 194 93 39.5

text (concept maps,
dramatizations, murals,
portfolios, opinions, debates,
).

Finally, in the comparative results in the Assessment category there are significant
differences in performance ‘specific times during the course are used to test my
students with a reading test”. [xX(3) = 23.40; p <.001] where students studying for

a degree in Primary Education get a higher response rate (31.8%) than students in In-
fant (8.3%) in no response, and there is a higher response rate of Infant (68.5%) than
Primary (41.9%) in the response of tutors (Table 4).

Table 4
Comparative Results in the Evaluation Category

Categories Degree None Tutor Student Both X2
(%) (%) (%) (%)
Evaluation
Specific times during the course  Early 8.3 68.5 1.9 21.3  23.40*%**
are used to test my students Childhood 31.8 419 1.6 248
with a reading test. Primary

As can be seen in Table 5, the comparative analyses grouped by categories of the
mean scores show significant differences in ‘Psycho-pedagogical principles and
reading learning methodology’ [t (235) = 4.95; p <.001] as well as ‘Organization of
activities'[t (235) = 2.17; p = .034]. The results show significant differences between
the degree in Early Childhood Education students and those taking the degree in
Primary Education, where the linguistic actions applied treated in their practices are
presented to a greater extent in the title of Early Childhood Education.

Table 5
Comparative results by category in the students of both grades

Categories Degree Means Standard t
deviation
Psycho-pedagogical principles and Early 9.28 217 4,95%**
methodology of learning to read Childhood
Primary 7.85 2.25
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Categories Degree Means Standard t

deviation
Organization of activities Early 29.71 7.10 2.12*
Childhood
Primary 27.66 7.59
Resources Early 12.44 3.83 1.09
Childhood
Primary 11.92 3.47
Evaluation Early 2.36 91 1.23
Childhood
Primary 2.19 1.13

Based on the initial objectives proposed, the linguistic actions have been identified in
the four categories worked in the Early Childhood Education and Primary Education
degrees. The categories with the highest prevalence in the degree in Early Childhood
Education were Psycho-pedagogical Principles and Methodology of Reading Learn-
ing and Organization of Activities. There is a greater similarity in the scores related to
Resources and Evaluation.

Discussion

There are doubts about the effectiveness of teacher training with regard to the com-
petency development of teachers in training. Theory is part of teacher education but is
not integrated into teaching practice (Alvarez-Alvarez & Diego-Mantecén, 2019; Hen-
nissen et al., 2017; Medina & Pérez, 2017). From this point of view, it is essential to
introduce the programming actions that allow adequate knowledge about the cur-
riculum of the language and literature, the evolution of the language, the mastery
of different techniques of expression and oral and written comprehension, as well as
resources for the promotion of reading (Ifiesta & Pascual, 2015; Madrid et al., 2021b;
Pascual et al., 2021).

Through the results obtained, it has been possible to ratify the hypothesis raised in
this work, showing in the initial training of teachers of Infant and Primary the need to
plan actions that connect and interrelate the educational process of pupils from 3 to 12
years (Abellan, 2019; Castro et al., 2018; Correia & Marques-Pinto, 2016; Gémez-Mari
& Gomez-Mari, 2021; Madrid & Pascual, 2022; Sierra, 2018). For this, as we have men-
tioned, it is significant that the educational, evolutionary, and social framework of the
two stages are enhanced in both degrees, especially in the last level of Early childhood
Education with the first cycle of Primary Education (Pascual, 2015; Sierra, 2018). The
educational transit is studied as the process of change from one phase of education
to another and the challenges that arise at the level of social relations, coordination of
teachers and teachers with families, organization of space and time, teaching styles,
groupings and/or learning contexts are known (Castro et al., 2018; Gonzéalez-Moreira
etal.,, 2021).
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On the other hand, considering the objectives initially proposed, it is stated that there
are actions with a higher prevalence in some of the degrees compared to others
whereby there is a greater agreement to carry them out in both stages. With regard to
the category ‘Psycho-pedagogical and methodological principles of learning to read’,
there seems to be consensus, among the students of practices and the professional tu-
tor, to favour actions with their pupils that ensure the comprehension of the reading.
At the same time, it propose at the end of the text, other activities such as synthesis,
description of the character, etc.

However, there is no agreement when we talk about experiences in reading focused
on promoting social skills in our students in favour of the degree in Early Childhood
Education with respect to Primary Education. The different types of texts, among which
are stories, allow students the peaceful resolution of conflicts as well as a satisfactory
emotional education (Campos & Ortiz, 2019; Gonzalez et al., 2020; Serrano, 2019).

In the dimension ‘Organization of activities', in both degrees, there is a belief in the
need to carry out different types of grouping when it comes to reading competence,
being very similar to the results in the actions in a large and small group. An intelligent
spatial organization must contemplate teamwork that allows the progress of oral and
written expression and comprehension (Cortés et al., 2018; Darretxe et al., 2021; Sana-
huja et al., 2020; Sudrez-Lantarén & Garcia-Martinez, 2022).

The individual activities say they are not carried out by the students of the Degree
in Early Childhood Education. At the same time, there is an affirmative answer when
they are carried out with a professional tutor. This suggests that these are individual
actions that are carried out in the classroom usually to compensate for inequalities in
the beginnings of reading learning affected by various circumstances, such as little
involvement of families, lack of motivation, or resources not appropriate to the age of
the pupils (Pascual et al., 2021; Romero et al., 2019).

However, in the students of the Primary Education degree, it seems that there are
defined moments for individual activities (readings in silence, expansion of informa-
tion on a topic, ...) that entail a reading enrichment, all of which are beneficial to the
improvement of academic performance (Garcia et al., 2018; Viramontes et al., 2019).

Reading in pairs is a good predictor of healthy classrooms where students with differ-
ent competence levels help each other, providing an innate, intrinsic motivation (Du-
ran & Valdebenito, 2014; Flores & Durdn, 2016; Valdebenito & Duran, 2015). Likewise,
reader sponsorship is a widely used approach in schools, sometimes promoted by the
initiative of the library manager. These are encouraged by teachers of Early Childhood
Education who find in the reading of texts, by the students of Primary Education to the
students of Infant. This model sensitizes the taste for reading. In our study, this action
is mainly organized by teachers and students of Primary Education practices.

The organization of schedules in schools in the Primary Education stage, with diverse
professionals who teach different subjects makes it difficult to carry out project work
whereby the basic knowledge of the different subjects are combined (Gairin, 2020;
Gairin & Castro, 2021), facilitating the organizational structure of Early Childhood Edu-
cation where the tutor is responsible for teaching the three curricular areas.

With regard to the ‘Resources’ category, it should be noted that the participation of
families (Estrada et al., 2021) in schools when activities such as cultural weeks, anni-
versaries, and reader sponsorship are taking place, are more valued in Early Child-
hood Education, reversing the response when the tutor does it alone.
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The use of a textbook in the area of language for learning as the consolidation of read-
ing, despite the limitations in its use, receives an overwhelming response in Primary
Education by the tutor (Molina & Alfaro, 2019; Sudrez, 2019).

For its part, the school’s use of new technologies in teaching practices is understood
so that it cannot remain alien to the needs of today's society. Authors such as Luna
et al. (2019) highlight the innate interest that awakens in the pupils from an early
age. But we also know that these must be subject to the service of learning strategies
that help acquire basic knowledge in preferably shared environments, (Furenes et al.,
2021; Medellin, 2018; Orellana et al., 2021; Sdnchez-Rivero et al., 2021).

In terms of the ‘Evaluation’, the use of reading tests that allow the competency level
of the students to be known, is potentially more interesting to teachers in Early Child-
hood Education compared to Primary teachers, altering the results slightly when the
reading tests are carried out between both in favour of Primary. It is thought that
the pressure that exists in Early Childhood Education by society, especially in the later
levels, where it is perceived more as a pre-primary, causes an unproductive feeling,
which leads to uneasiness in contexts limited by dedicating the level of 5 years to
learning reading as an almost exclusive competence. As indicated by Sancho and Del-
gado (2021), ‘The pressure of teaching to read and write ends up perverting all the
purposes and contents of the stage before primary school, which is where learning to
read and write must be carried out’ (p.263).

With regards to lines of improvement, the results obtained lead us, on the one hand,
to the reflection made by Castro et al. (2018) on the global and ecological commitment
contemplated the educational transition from a triple perspective: the macrocontext
(with educational policies that facilitate personal, organizational, and curricular re-
sources for an adequate transition); the mesocontext (related to the collaboration and
coordination of all the agents involved in the education of the minor, especially the
family and teachers); and, finally, methodological orientations in school classrooms,
which would be the microcontext in which these practices are evidenced and imple-
mented to facilitate a desirable educational transition. And on the other, to highlight
the urgent need to improve the conditions in which the practical training of teachers
is developed in the university context, generating spaces that allow the school and
university - and, therefore, the professional tutor and the academic tutor - to connect,
whereby both have the opportunity to meet, enrich, and respect each other. Finally, it
should be noted that the adequacy of the sample is the main limitation of this study
because it has only analysed the titles of a single university, it difficult to generalize the
conclusions. which makes it difficult to generalize the conclusions .
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