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Abstract
The main objective of this study was to determine the trend in the use of music textbooks in 
Primary School from 2010 to the present day and to analyse its evolution with respect to the 
materials included in them. We opted for a quantitative methodology with a longitudinal 
design and carried out a documentary analysis. The sample consisted of 13 publishers pres-
ent in 433 schools in the Region of Murcia (Spain) at three different points in time (2010, 
2015 and 2020), which made it possible to establish a ranking of the most widely used pub-
lishers in each of those years. An ad hoc instrument was developed to collect information 
on the different materials presented by these publishers and the data were analysed using 
descriptive statistics and inferential statistics. The results showed a significant decrease in 
the use of the music textbook in Primary School, although it is still present in more than 
half of the schools. A similar ranking of the most used publishers was observed at the three 
points in time analysed, and only two of them increased the overall number of schools in 
the period analysed. Finally, it is worth noting the large increase in the digital resources 
that publishers presented in their music books, so that at the end of the first decade of this 
century they barely existed, while in 2020 they were very frequent in almost all of them.

Keywords: textbooks, music, Primary School, educational materials.

Resumen
El objetivo principal de este estudio ha sido conocer la tendencia del uso del libro de texto 
de música en Educación Primaria desde 2010 hasta la actualidad y analizar su evolución 
con respecto a los materiales que estos incluyen. Se ha optado por una metodología de 
corte cuantitativo con un diseño longitudinal y se ha realizado un análisis documental. La 
muestra estuvo conformada por 13 editoriales presentes en 433 centros educativos de la 
Región de Murcia en tres momentos analizados diferentes (2010, 2015 y 2020) que permitió 
establecer un ranking de las editoriales más utilizadas en cada uno de esos años. Se elabo-
ró un instrumento ad hoc para la recogida información sobre los diferentes materiales que 
presentaban estas editoriales y se analizaron los datos mediante la estadística descriptiva 
y la estadística inferencial. Los resultados mostraron un descenso importante en el uso 
del libro de texto de música en la etapa de Educación Primaria, aunque sigue presente en 
más de la mitad de los centros educativos. Se observó un ranking similar de las editoriales 
más utilizadas en los tres momentos analizados y solo dos de ellas aumentaron el número 
global de centros en el periodo analizado. Por último, debe destacarse el gran aumento en 
los recursos digitales que presentaban las editoriales en sus libros de música, de modo que 
a finales de la primera década de este siglo apenas eran existentes, mientras que en 2020 
eran muy frecuentes en casi todas ellas.

Palabras clave: libros de texto, música, Educación Primaria, materiales educativos.

概要
本研究的主要目的是了解 2010 年至今音乐教科书在小学教育中的使用趋势，并分析其所
包含资料的演变。我们使用了具有纵向设计的定量切割方法对文献进行分析。其样本包括
在三个不同年份（2010 年、2015 年和 2020 年）为穆尔西亚地区 433 个学校提供教科书的 
13 家出版商。这个样本可以让我们获知这些年份中最常用教科书的出版商的排名。我们开
发了一个特别工具来收集有关这些出版商提供的不同内容的信息，并使用描述性统计和
推论统计分析数据。结果显示，在小学教育阶段音乐教科书的使用显着减少，尽管它仍旧
存在于一半以上的学校中。在分析的三个年份中我们观察到了最常用出版商的排名类似，
其中在这些年份只有两个出版商增加了其所提供教材的学校总数。最后，研究强调了出版
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商在其音乐教材中大幅度增加了数字资源。该资源本世纪前十年几乎不存在，而在 2020 
年它们几乎在所有该类书籍中都非常频繁地出现。

关键词: 教科书、音乐、小学教育、教育资料。

Аннотация
Основной целью данного исследования было определить тенденцию использования 
учебников по музыке в начальном образовании с 2010 года по настоящее время и 
проанализировать их эволюцию в отношении включенных в них материалов. Мы 
выбрали количественную методологию с продольным дизайном и провели докумен-
тальный анализ. Выборка состояла из 13 издательств, представленных в 433 образо-
вательных центрах региона Мурсия в три разных момента времени (2010, 2015 и 2020 
годы), что позволило составить рейтинг наиболее широко используемых издательств 
в каждый из этих годов. Был разработан специальный инструмент для сбора инфор-
мации о различных материалах, представленных этими издательствами, и данные 
были проанализированы с использованием описательной и инференциальной стати-
стики. Результаты показали значительное снижение использования учебника музыки 
в начальном образовании, хотя он по-прежнему присутствует более чем в половине 
школ. Аналогичный рейтинг наиболее используемых издательств наблюдался в трех 
анализируемых моментах времени, и только два из них увеличили общее количество 
школ за анализируемый период. Наконец, стоит отметить значительное увеличение 
цифровых ресурсов, представленных издателями в своих музыкальных книгах, так 
что в конце первого десятилетия этого века их практически не было, а в 2020 году они 
встречались очень часто почти во всех из них.

Ключевые слова: учебники, музыка, начальное образование, учебные материалы.

Introduction
The textbook continues to be the most widely used material in classrooms today (Bra-
ga et al., 2016; Nurjanah & Retnowati, 2018; Rodríguez Rodríguez & Martínez Bonafé, 
2016; Vicente Nicolás, 2010). Some of the advantages of using the textbook include the 
security it offers to the teacher and the help in organisational, social and intellectual 
decisions (Molina Puche & Alfaro Romero, 2019), as well as the easy access by students 
at any time and place without the need for special tools (Agustiningsh et al., 2019). In 
contrast, the main disadvantages are the consideration of the textbook as an “artefact” 
of control over teachers by placing them in a subordinate role (Martínez Bonafé, 2007) 
and the deprofessionalisation of teaching work that it entails (Fernández Reiris, 2015).

According to Area (2017), the textbook had been the hegemonic teaching material in 
the school system during the 20th century, but at the beginning of the 21st century 
this printed culture has lost its monopoly with the appearance of digital resources such 
as websites, blogs, teaching networks, institutional portals, among others. In this new 
context, digital textbooks have emerged as part of a set of materials and curricular re-
sources organised sequentially and presented in different media and formats, adapt-
able to new methodological trends (ANELE, 2018; Beas Miranda & González García, 
2019). However, Peirats et al. (2015) state that the inclusion of digital textbooks in 
classrooms shows an uncertain future, since there is no agreement among publishers 
or guidance from the educational administrations, giving rise to a tangle of digitised 
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books. According to Cepeda Romero et al. (2017), publishers do not always promote 
innovative digital materials and it is the traditional book format that is still very much 
present. Another alternative to the printed textbook is open textbooks as a type of OER 
(Open Educational Resources) which are “teaching materials that can be reused and 
adapted by third parties without the need for authorisation” (UNESCO, 2020, p. 6). For 
example, the use of open textbooks is encouraged at different educational levels, not 
only in Spain, but also in USA, the United Kingdom and Australia (Bethel, 2020; Farrow 
et al., 2020; McGowan, 2020; Pitt et al., 2020; Ponte et al., 2021).

In the case of music education, the textbook has been the subject of numerous re-
search studies, most of them focused on Primary Education (Marín-Liébana & Botel-
la-Nicolás, 2019). Some more recent lines of research on textbooks at this stage are: 
traditional music and creativity (Ju, 2020; Park, 2020), values, stereotypes and ideolo-
gies transmitted by textbooks (Bernabé-Villodre & Martínez-Bello, 2018; Kupets, 2018; 
Martínez-Delgado, 2019), relationship of music and health contents (Kim, 2020), and 
music and ICT (Ferreira & Ricoy, 2017; Murillo, 2017).

The textbook in the history of the Spanish education system appears in numerous 
references in legislation, but there is no explicit citation of music textbooks (Ramos 
Ahijado et al., 2019). Alonso Vera and Vicente Nicolás (2019) point out that, in the 
Spanish education system, music as a subject actually taught in the classroom is too 
young. It was in the 1990s when the first music specialists were gradually incorporated 
into the teaching staff of schools. In these early days, publishers presented contra-
dictory musical approaches in their textbooks and the musical activities were mainly 
“pencil and paper”, more typical of other areas and for reducing musical sensory pro-
cedures. Along these lines, Elorriaga (2016) states that music textbooks continue to be 
the main source of information and that they propose methodologies more related to 
the humanities than to the arts. He also believes that teachers use this type of meth-
odology due to the obligation to comply with the unwieldy content of this subject with 
little weekly dedication. According to Vicente Nicolás (2010), the main reason given by 
music teachers who use the book is that it makes their teaching activity much easier.

Another reason that may justify the use of the music textbook could be the lack of 
teacher training, as it can be useful as a guide for those who have little experience or 
little musical competence (Newton & Newton, 2006). Teacher competence is the most 
important factor in stimulating music production in primary and secondary class-
rooms (Saetre, 2018). However, “music teacher education is a precarious area because 
it is continuously exposed to displacement, it is continuously at risk of not being qual-
ified as a recognised area within the Spanish university system” (Rodríguez-Quiles, 
2017, p. 90) and training in digital competences is not sufficient (Calderón-Garrido et 
al., 2020; Lewis, 2020). This situation is not only found in Spain, but also in other coun-
tries such as Finland, where the music training received by teachers has been reduced 
from 120 hours to 60 hours (Rautianen, 2020), or in England, where such training has 
been significantly reduced in recent years, leading to a decline in music in primary 
education (Savage, 2020).

In addition to the lack of training for music teachers and the limited time devoted to 
this subject in primary school classrooms, another reason for using textbooks could be 
added to the policies of free textbooks, which, according to Rodríguez Rodríguez and 
Martínez Bonafé (2016), is a powerful strategy that contributes to legitimising this type 
of methodology. According to the latest report published by ANELE (2021) on books 
and educational content in Spain, in recent years, systems of aid to families for the 
purchase of textbooks have become widespread. These initiatives on loan systems and 
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book banks (universal or by income level) vary from one community to another. “For 
example, in Andalucía, Valencia, Navarra, Madrid, Murcia, and La Rioja, the models are 
universal and all families with children in publicly funded schools can participate” (AN-
ELE, 2021, p. 27). Regardless of the reason that leads the teacher to choose this meth-
odology, the music textbook can be understood as a didactic mediator whose main 
disadvantage would not only be its quality, but also its inappropriate use by teachers, 
leading to excessive subordination or poor choice (Ramos Ahijado et al., 2019).

In relation to textbook selection and evaluation, Gutiérrez Cordero and Cansino 
González (2001) propose four criteria that music teachers should take into account in 
order to carry out an assessment and subsequent choice of these resources: appropri-
ateness of the language, treatment of the information, scientific and didactic validity, 
and illustrations in the texts. This evaluation would allow the teacher to identify, for 
example, textbooks with a superficial treatment of movement and dance, as there is 
no progression or sequencing in the contents (Vicente Nicolás, 2009); with a very low 
representation of students’ musical preferences (Marín-Liébana & Botella-Nicolás, 
2020); with a shallow cultural representation or without variety (Martínez-Delgado, 
2019); or that do not promote ICT (Ferreira & Ricoy, 2017). The aforementioned studies 
ratify the ideas of Rodríguez Rodríguez and Vicente Álvarez (2017) who consider that 
music teachers should give more importance to the selection and evaluation of text-
books in order to detect musical proposals that are not coherent, are not up to date or 
even make mistakes. However, the reality is quite different due to the fact that a large 
part of teachers tend to choose textbooks through the information and propaganda 
provided by publishers (Martínez Bonafé & Rodríguez Rodríguez, 2010; Platt, 2018; 
Rodríguez Rodríguez & Vicente Álvarez, 2017). In addition to these tacit constraints, 
in other cases, the academic freedom of teachers at non-university levels may be lim-
ited by restrictive curricula, predetermined by national and regional governments, to 
the extent that they threaten teaching autonomy and praxis (Nando Rosales & Sanz 
Ponce, 2019). According to Centeno Prieto (2021), this academic freedom is actually 
controlled in ways other than through legislation, for example, through the authori-
tarianism of school heads. Moreover, in private schools, teachers’ academic freedom 
is limited not only by the same educational laws as in public schools, but also by the 
guidelines or restrictions imposed by the school’s ideology. This author points out that 
the excessive uniformity of teaching also goes against the freedom of the educator, 
since, in practice, many rely on textbooks that may even offend the intelligence of the 
teacher, “who follows them without excuse, out of convenience, inertia or even im-
position, in which case it seems that the teacher’s freedom, if not annulled, is at least 
curtailed a little more” (Centeno Prieto, 2021, p. 502).

Finally, it is important to note that over the last decades, music-related teaching mate-
rials have increased considerably and teachers can now choose resources and meth-
ods from a very wide range of possibilities (Rautiainen, 2020). This development has 
coincided with major advances in educational technology and has made it easier for 
teachers to choose to supplement textbook information with ICT (Blasco Magraner & 
López Ramos, 2020; Gorbunova & Plotnikov, 2020; Romanelli, 2019), leading to the co-
existence of the printed book with digital resources. In this regard, Lorenzo-Quiles et 
al. (2015) point out that a teaching methodology that uses digital resources improves 
students’ academic performance in music content more effectively than a methodolo-
gy that does not include digital resources and focuses more on the textbook.

There are numerous studies that confirm the benefits of ICT in music teaching-learn-
ing processes and some authors such as Murillo (2017) even propose the creation of 
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a digital music curriculum for Primary Education using digital tools: music and video 
websites, music theory applications, lesson planning resources, digital instrument 
players, musical language software and music games. Among others that could be 
mentioned are: Nijs (2018) or Wan and Gregory (2018) on the motivation generated 
by digital tools towards instrumental practice; Debevc et al. (2020) who point out that 
musical language at this stage can be worked on more effectively with the use of in-
teractive applications because students receive instant feedback; Palazón and Giráldez 
(2018) with proposals for the use of QR codes as a resource to improve instrumental 
learning; Laucirica et al. (2021) who support the use of computer programmes as use-
ful tools to assess singing-related content (vocal quality, intonation, expression and 
phrasing); Carrión Candel et al. (2021) who present innovative methodologies based 
on gamification for teaching music and English content; or Sadio-Ramos et al. (2020) 
who point out that music teachers can use ICT as an instrument to develop creativity, 
collaboration, cooperation and communication skills. Furthermore, it should not be 
forgotten that, as Alonso Vera and Vicente Nicolás (2019) point out, the incorporation 
of ICT into the subject of music has helped many teachers not to use a textbook, while 
at the same time giving them greater freedom, flexibility, the option of developing 
their own materials and the possibility of teaching music with new methodological 
strategies. Furthermore, according to Sanz (2017), the elimination of the textbook and 
the use of alternative methodological resources increases interest and motivation for 
music.

In relation to the above ideas, it should be noted that Primary Schools have significant-
ly increased their digital resources compared to previous years according to the latest 
report published by Ministerio de Educación y Formación Profesional (Ministry of Ed-
ucation and Vocational Training, 2020) for the 2018-2019 academic year. The number 
of students per computer is 2.9, 96.7% of classrooms have an Internet connection and 
60.1% of classrooms have Interactive Digital Systems (IDS) such as Interactive White-
boards. At the same time, teacher training in digital skills has increased, according to 
data published by Dirección General de Educación, Juventud, Deporte y Cultura de la 
Comisión Europea (European Commission’s Directorate-General for Education, Youth, 
Sport and Culture, 2020). This report shows that 68% of teachers received ICT training 
and therefore, the digital skills of teachers are at the level of the European Union aver-
age. Although schools have adequate digital infrastructure and tools, teachers’ digital 
skills need further improvement, for example, primary school teachers have a higher 
level of digital literacy than the EU average.

Taking into account the increase in digital music resources and their invaluable con-
tributions to the music teaching and learning process, as well as the disadvantages 
of using the music textbook mentioned above, one might ask: is the textbook still the 
main material in the music classroom, has its use increased or decreased in the last 
decades, is it a ‘fossil’ resource in the context of music education, has it changed in 
the last years, do the new textbooks include digital resources, and if so, what are the 
consequences of this change? In the light of the questions posed, the main objective 
of this study has been to find out the trend in the use of music textbooks in Primary 
School over the last few decades and to analyse its evolution with respect to the ma-
terials included in them.
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Method
Due to the characteristics of this study, a quantitative methodology based on the em-
pirical-analytical paradigm was chosen, and systematic observation was carried out 
by means of documentary analysis of the publishers. The research was configured 
with a longitudinal design in order to check, on the one hand, whether there were 
changes over time in the use of the textbook in the same schools and, on the other 
hand, how the materials presented in their books evolved and how the most widely 
used publishers modified their materials. Arnau and Bono (2008) point out that “the 
fundamental objective of the longitudinal study is to know not only the changes or in-
dividual profiles, but also to determine whether the change is significant and whether 
there are differences between the different subjects in the sample” (p.34). Therefore, 
in this paper, in addition to studying changes over time, we also analysed the differ-
ences within each of the data collection points (2010, 2015 and 2020) with respect to 
the use of publishers and the materials they presented. It should be noted that the 
publication dates of the selected textbooks coincided with two different educational 
legislations, LOE (2006) and LOMCE (2013). Some of the most salient consequences of 
the change of law were: (1) the modification of curricular elements (objectives, con-
tents and assessment criteria); and (2) the competences granted to the Autonomous 
Regions to decide on the hours devoted to the subject of music. This fact increased the 
differences between the Autonomous Communities and caused publishers to produce 
different editions of the same music textbook in order to adapt it to each geographical 
context of the Autonomous Regions. Both changes do not affect this research because 
the study variables do not contemplate the comparison of the curricular contents es-
tablished in the textbooks, and no comparisons have been made between educational 
laws or autonomous communities.

Sample
Although it would have been desirable to have information from all primary schools 
in Spain, the material impossibility of accessing the more than 13.500 schools in our 
country has led us to select a region for convenience in order to carry out this study. 
Thus, the study population consisted of the Primary Education music books used 
during three five-year periods (2006-2010; 2011-2015; 2016-2020) in schools in the 
Region of Murcia. During three academic years, each corresponding to a different 
five-year period, information was collected on the schools using music textbooks and 
a ranking was established of the most used publishers in 2010, 2015 and 2020, as 
well as an overall ranking for the whole period (Tables 1 and 2). From the total of 512 
schools existing in 2020, when the research was completed, 79 were eliminated as 
they had missing data in one of the five-year periods, so that the final research sample 
consisted of 13 publishers present in 433 schools at the three points in time analysed.
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Table 1
Schools and the use of the music textbook

Year 2010 2015 2020

F % F % F %

Without textbook 141 28.9 179 36.0 262 51.2

With textbook 309 63.3 262 52.7 230 44.9

Missing data 38 7.8 56 11.3 20 3.9

Total 488 100.0 497 100.0 512 100.0

Table 2
Rankings of publishing houses used in schools

Global 2010 2015 2020

Publishing House (PH) % PH % PH % PH %

Santillana (PH1) 33.3 PH1 27.2 PH1 33.2 PH1 39.6

Pearson (PH2) 26.5 PH2 23.0 PH2 31.7 PH2 24.8

Anaya (PH3) 9.7 PH3 12.9 PH3 8.8 PH4 9.1

SM (PH4) 9.5 PH4 12.0 PH4 7.3 PH3 7.4

Everest (PH5) 3.6 PH5 7.4 PH8 3.8 PH6 6.5

Edelvives (PH6) 3.4 PH7 5.5 PH9 3.8 PH8 3.9

Edebé (PH7) 3.1 PH11 3.6 PH5 3.4 PH9 3

Galinova (PH8) 2.8 PH10 2.6 PH6 2.7 PH7 2.6

McMillan (PH9) 2.6 PH6 1.0 PH7 1.1 PH10 1.3

Vicen Vives (PH10) 1.7 PH9 1.0 PH10 1.1 PH11  .4

San Pablo (PH11) 1.5 PH12 1.0 PH12  .8 PH12  .4

Marfil (PH12) .7 PH8 .6 PH11  .4 PH13  .4

Bruño (PH13) .5 PH13 .6 PH13  .4 PH5 0

Other PH (OPH) 1.2 OPH 1.6 OPH 1.5 OPH  .4

Total 100 100 100 100

Instrument
For the collection of information, an ad hoc instrument was designed consisting of 
three dimensions containing the following variables:
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1. Book identification data: publisher’s name; textbook title; year of edition.

2. Printed material (PM): teacher’s didactic guide; student’s book; images; other 
printed resources.

3. Digital material (DM): teacher’s digital syllabus; student’s digital book; audios (CD, 
USB, online); other digital resources (CD, USB, online).

4. Level of inclusion of materials: four levels were established according to the num-
ber of resources contained in the textbooks (1 = very low, 2 = low, 3 = moderate, 
4 or more = high).

The content validity of the instrument was tested by intra-rater stability, K = .948; (the 
same rater collected information from the same publishers at two different times with-
in two weeks) and by inter-rater stability, K = .894, (two raters collected information 
from the same publishers and the results were compared). The degree of inter-rater 
agreement was excellent (K > .76). The level of internal consistency of the instrument 
was moderate according to the reliability study conducted (α = .75).

Procedure
Firstly, a review of the research topic was carried out and an instrument was developed 
to collect information. In 2010, all the schools in the Region of Murcia were contacted 
by telephone, e-mail or by consulting their websites to check whether they used mu-
sic textbooks in Primary Education and, if so, to find out the publisher chosen by the 
teachers. The information obtained was used to establish the annual ranking of the 
most widely used publishers. Once the schools had been contacted and the ranking of 
the most widely used publishers had been established, the instrument was applied to 
each of them to describe the different materials they included. This same process was 
repeated in 2015 and 2020 and, finally, the overall ranking was established.

Data analysis
A descriptive analysis of the variables (F, %, M, SD) and an exploratory analysis were 
performed to test parametric assumptions. Because the study variables did not meet 
the parametric assumptions (normality and homogeneity of variances), non-paramet-
ric tests for related samples (Cochran and Friedman) and for independent samples 
(X2, Mann-Whitney U) were applied. Regarding the tests for related samples, the data 
were analysed with Cochran’s test for nominal variables (presence or absence of the 
publisher’s material) and with Friedman’s test for numerical variables (number of ma-
terials included by the publisher). It should be mentioned that the three samples of 
the longitudinal study (2010, 2015 and 2020) were related because they were the same 
433 schools studied at three different points in time. As for the tests for independent 
samples, the chi-square test was used to find out the relationship between different 
nominal variables and the Mann-Whitney U test was used to study relationships with 
numerical variables. In addition, the correlation between the different variables was 
studied (Spearman’s rs) assuming α = .05 as a critical value for the interpretation of 
results. The information collected was analysed with the SPSS version 24 statistical 
package.
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Results
The results from the 433 schools that finally constituted the sample reveal that there 
were significant differences in textbook use, Q (433) = 82.210, p < .000, so that text-
book use declined by almost 25% between 2010 and 2020 (Table 3).

Table 3
Use of textbooks in schools (F, %)

2010 2015 2020

F % F % F %

Without textbook 136 31.40 175 40.42 239 55.20

With textbook 297 68.60 258 59.58 194 44.80

Total 433 100 433 100 433 100

In relation to school ownership, it was found to have a significant influence on text-
book use in 2010 (X2(1) = 6.218, p = .013), in 2015 (X2(1) = 18.421, p < .000) and in 2020 
(X2(1) = 19.435, p < .000). The decrease in the use of this resource was higher in public 
schools (24.8%), while in private schools this value reached only 15.4%. Furthermore, 
it should be noted that in private schools there was an increase in book use in the sec-
ond five-year period, in contrast to public schools where the values always decreased 
over time (Figure 1).

Figure 1
Use of textbooks by school ownership
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If we look at the continued use or non-use of music textbooks, one in five schools 
have not used a textbook since 2010, and one third of the sample have always used a 
textbook. This trend was observed in public schools, but not in private schools, where 
82.8% always or almost always used the textbook. The results of U (433 = 7701, p < 
.000, confirmed that these differences were significant and that again the ownership 
of the schools influenced the use of the textbook, being higher in private than in public 
schools (Table 4).

Table 4
Continued use of the textbook from 2010 to 2020

Use of the textbook
Total number of 
schools

Public schools Private schools

F % F % F %

Never 88 20.3 83 22.5 5 7.8

One period 91 21.0 85 23 6 9.4

Two periods 104 24.0 88 23.8 16 25

Always 150 34.6 113 30.6 37 57.8

Total 433 100.0 369 100.0 64 100.0

Figure 2
Publishing Houses used in schools since 2010
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With regard to the 13 most used publishers in schools, most of them saw a decrease 
in their presence in schools from 2010 to 2020, except for PH6 and PH8, which slightly 
increased their use (Figure 2).

Regarding the stability or permanence of the same publisher in a school, of the total 
number of schools that used textbooks in the three five-year periods analysed (N = 
150), 36.66% always opted for the same publisher, 53.30% did so for two periods of 
time and 10% changed publishers in each five-year period. The results showed signifi-
cant differences in the stability of the publisher used, X2(2) = 40.44, p < .000, and a very 
strong correlation with the ranking, r = .992, that is, the most used publishers were the 
ones that remained the longest in the centres.

In relation to the materials presented by the publishers, 100% of the books analysed 
(N = 39) included a printed teacher’s guide, but only 46.2% offered this teaching guide 
in a digital version. Similarly, all publishers offered the student’s book in printed for-
mat, but only 30.8% offered it in digital format. 64.1% of the publishers included im-
ages (pictures, cards, murals, etc.) and half of them included other printed resources 
(photocopiable or cut-out). Regarding the format of the audio files of the music books, 
the CD was the highest (84.6%), followed by the online format (20.5%). With regard to 
other digital resources, publishers preferred the online platform, with two out of four 
books choosing this medium (Table 5).

Table 5
Printed and Digital Materials from 2010 to 2020

Total 2010 2015 2020 Q de Cochran

F % F % F % F %

Printed Materials

Teacher’s guide 39 100 13 100 13 100 13 100 0

Student’s book 39 100 13 100 13 100 13 100 0

Images 25 64.1 6 42.6 8 61.5 11 84.6 5.42

Other resources 20 51.3 5 38.5 5 38.5 10 76.9 4.16

Digital Materials

Teacher’s guide 18 46.2 0 0 6 46.2 12 92.3 18.00*

Student’s book 12 30.8 0 0 4 30.8 8 61.5 12.00*

Audio

CD 33 84.6 12 92.3 11 84.6 10 76.9 1.50

USB 4 10.3 0 0 1 7.7 3 23.1 4.66

Online 8 20.5 0 0 1 7.7 7 53.8 10.75*

Other resources

CD-ROM 7 17.9 3 23.1 1 7.7 3 23.1 1.39
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Total 2010 2015 2020 Q de Cochran

F % F % F % F %

USB 5 12.8 0 0 0 0 5 38.5 10.00*

DVD 3 7.7 0 0 2 15.4 1 7.7 3.00

Online 16 41.0 0 0 5 38.5 11 84.6 16.54*

Note. * p < .01

Looking at the evolution of materials over the period analysed, there was a consid-
erable increase in the use of images (42%) and other printed resources (38.4%) for 
printed materials (Table 5). With regard to digital materials, the results revealed that 
the time of publication of textbooks had a significant influence on some of the dig-
ital resources included in them. Thus, from 2010 to 2020, the digital teaching guide 
increased by 92.3% and the student’s book by 61.5%. In contrast, audio in CD format 
decreased by almost 20%, but audio in USB format increased by 23.1% and online by 
53.8%. In relation to other digital resources incorporated by publishers, the use of CD-
ROM declined in 2015, and DVD declined by 7.7% in 2020. In contrast, USB increased 
by 38.5% and, most notably, online platforms (84.6%).

Finally, in relation to the levels of inclusion of established materials (1 = very low, 2 = 
low, 3 = moderate, 4 or more = high), the averages at each point in the research re-
vealed that the number of materials used increased from 2010 to 2020, both in print 
(M = 2.84 in 2010, M = 3.61 in 2020) and digital (M = 1.15 in 2010, M = 3.53 in 2020) 
with significant differences over this time at a 95% confidence level in print and 99% 
in digital. However, all publishers in 2010 showed the same trend with no significant 
differences between them or correlations with ranking position (p > .05), results that 
are repeated in 2015 and 2020 (Table 6).

Table 6
Statistics on printed and digital materials

2010 2015 2020 Friedman

Printed Materials (PM)

M 2.84 3.00 3.61 6.05*

SD .80 .91 .65

p (X2) .353 .353 .353

p (rs) .834 .540 .139

Digital Materials (DM)

M 1.15 2.23 3.53 19.00**

SD .37 1.23 1.12

p (X2) .369 .336 .369

p (rs) .117 .178 .577
Note. * p < .05, ** p < .01
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Discussion and conclusions
Undoubtedly, one of the most striking evidences of this study has been the large de-
crease in the use of the music textbook in the period analysed, amounting to almost 
25%. These results confirm that printed materials are losing their monopoly in edu-
cation, as Area (2017) points out. However, this resource cannot be considered a “fos-
sil” in the context of 21st century music classrooms, as it continues to be one of the 
main materials used in music education in Primary Education, due to the fact that it is 
present in almost half of the educational centres, which rises to almost 70% in those 
privately owned. In addition, more than a third of the schools have always used the 
textbook, and more than half of the private schools have always used it. We under-
stand that these differences may be related to the decision-making capacity of the 
teaching staff and the greater influence that the school management may have in the 
selection of materials in certain private schools. It should be remembered that in these 
schools the head teacher has autonomy in the selection of teaching staff according to 
the LOMCE (2013) and, moreover, as Tebar Cuesta (2018) points out with respect to all 
schools, this figure is becoming increasingly important (sometimes to the detriment 
of the teaching staff) and has more powers to adopt the necessary pedagogical mea-
sures. It could be said that teachers in private schools could be more conditioned than 
those in public schools to assume the pedagogical lines of the school, limiting their 
participation in decision-making related to the textbooks they use in their classrooms. 
Similarly, it should not be forgotten that, although the public sector is still dominant, in 
Spain the proportion of pupils in privately owned schools is 30%, which is higher than 
the European Union average (European Commission /EACEA/Eurydice, 2020).

With regard to the publishers used in schools, there are no major changes over time, 
as the most widely used publishers since 2010 are still the same in 2020. A priori, we 
might think that the best-selling publishers last longer over time because they are the 
best, hence they are repeatedly selected by a large number of teachers. However, in 
order to support this assertion, a more in-depth study is needed to ascertain whether 
these materials are really the best on the market and are considered as such by the 
music teachers who choose them, or whether other factors besides the quality of the 
textbooks have an influence. It should also be noted that there have been two publish-
ers, unlike the rest, which have increased their sales in recent years, an aspect which it 
would be interesting to investigate in order to find out possible causes for this growth.

In relation to the ranking of publishers obtained in this research, it should be men-
tioned that among the four publishers that occupy the top positions are the three larg-
est companies according to the number of copies sold at national level (SM, Santillana, 
Anaya) and Pearson, a publisher classified as a medium-sized company according to 
its sales (Beas Miranda & González García, 2019), which would suggest that the data 
obtained with this regional sample could be similar to those obtained at national level.

The cross-sectional study of the publishers reflects similar approaches to the supply of 
resources they present, that is, there are no differences between them in the type of 
materials they include at each of the publishing moments analysed (2010, 2015 and 
2020). However, when analysed longitudinally, there are major changes in the resourc-
es, which are reflected in the increase in printed materials with images and other simi-
lar resources (sheets, cards, murals, sheet music, cut-outs, photocopiable worksheets, 
etc.), but above all in digital materials (teaching guide, digital pupil’s book) and online 
resources. These types of resources were non-existent a decade ago, and nowadays, 
four out of five music books include them.
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It could be said that publishers have echoed the advances of digital materials, but the 
anchorage to the conventional printed book is so strong that it is difficult to overcome 
musical methodological approaches that go beyond pencil and paper (Alonso Vera & 
Vicente Nicolás, 2019), even beyond the tables and chairs that the use of such books 
requires. If it is not unusual to find rehearsal rooms of orchestras, choirs or other 
musical groups without tables, why are we not surprised to find music classrooms in 
primary education full of tables and chairs? Is it possible that the textbook, a resource 
so highly valued by many teachers, even conditions the spatial distribution of our mu-
sic classrooms?

We are aware of the “pedagogical vertigo” that the elimination of the textbook in the 
didactic planning of teachers can produce, but the 21st century music classroom has 
within reach an infinite number of digital resources that, as indicated by numerous 
authors (Debevc et al., 2020; Lorenzo-Quiles et al., 2015; Nijs, 2018; Palazón & Giráldez, 
2018; Wan & Gregory, 2018), improve the academic performance of music students. 
On the other hand, the increasing presence of Interactive Digital Systems (IDS) reduc-
es, if not almost completely eliminates, the difficulties that can be generated by the 
visualisation by students of scores, song texts, musicograms... or the difficult task for 
teachers of representing them graphically on the blackboard. In this respect, studies 
such as those by Arévalo (2019) or Martínez Blasco (2019) should be remembered, 
which confirm that the use of the Interactive Whiteboards in the music classroom im-
proves the acquisition of musical competences. In addition to the Interactive White-
boards, there are other more current SDIs such as interactive panels, multi-touch ta-
bles and interactive TVs, but the reality is that there is still 39.1% of regular classrooms 
that do not have any SDI according to the report published by Ministerio de Educación 
y Formación Profesional (Ministry of Education and Vocational Training, 2020). For this 
reason, since 2020, the Plan for Digitalisation and Digital Competences of the Educa-
tion System was launched, whose three lines of action are the provision of laptops for 
students, the updating of SDI in classrooms and the technical training of teachers.

The results of this research indicate that the textbook is still “trendy” in music class-
rooms, but the arguments set out above force us to ask ourselves a fundamental 
question about who really needs textbooks: the pupils or the teachers? The lack of 
resources or training must be made up for with materials for the teacher and does not 
necessarily imply that these materials have to have a version for the pupils. Although 
comparisons can be odious, and perhaps daring in the scientific context of this paper, 
we would like to send the following message to music teachers: if we ourselves are not 
the ones who actually design and plan music activities, and we put that responsibility 
on a third party to do it for us, does this not turn the textbook into a kind of educa-
tional take-away? If we wouldn’t accept it in a restaurant, why do we accept it in our 
classrooms? Perhaps we need fewer music textbooks and more flexible materials that 
facilitate an unavoidable and creative task of the teacher: programming and adapting 
the contents to the classroom and to the reality and musical interests of the students.

Finally, it is necessary to mention certain limitations present in this study, such as, 
on the one hand, the impossibility of having a representative sample of the whole 
country and, on the other hand, not having been able to verify in the data collection 
the changes that take place in the staff of the centres, since, on occasions, textbooks 
are changed due to a change of mentality or approach and, on others, simply because 
the teaching staff changes. We would also like to point out, as a prospective of this 
study, other studies that analyse: why teachers use textbooks and why they choose 
these particular books; what are the musical teaching approaches of these resources; 
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to what extent are they used in music classrooms; and, above all, what would teachers 
need in order for their pupils to be able to progress without their use.

References
Agustiningsh, Nuriman, Mahmudi, K., Lestari, F. T. P., & Wardoyo, A. A. (2019). Devel-

opment of textbooks based on the STEM (Science Technology Engineering and 
Mathematics) approach on the always energy saving theme energy source sub-
theme for class IV elementary school students. International Journal of Scientific 
and Technology Research, 8(9), 2348–2350. http://www.ijstr.org/paper-references.
php?ref=IJSTR-0919-22381

Asociación Nacional de Editores de Libros y material de Enseñanza. [ANELE]. (2018). 
El libro educativo en España. Curso 2018-2019. https://anele.org/wp-content/up-
loads/2018/09/ANELE-Informe-El-libro-educativo-en-Espa%C3%B1a-2018.pdf

Asociación Nacional de Editores de Libros y material de Enseñanza. [ANELE]. (2021). 
El libro educativo en España. Curso 2021-2022. https://anele.org/wp-content/up-
loads/2021/09/210908TXT-ANELE-El-libro-educativo-en-Espana-21-22.pdf

Alonso Vera, M., & Vicente Nicolás, G. (2019). El libro de texto de música: perspecti-
va del profesorado de educación secundaria. Espiral. Cuadernos Del Profesorado, 
12(25), 49–59. https://doi.org/10.25115/ecp.v12i25.2367

Area, M. (2017). La metamorfosis digital del material didáctico tras el paréntesis 
Gutenberg. RELATEC: Revista Latinoamericana de Tecnología Educativa, 16(2), 13–
28. https://doi.org/10.17398/1695-288X.16.2.13

Arévalo, A. (2019). La danza y la música: un recurso multimedia para la PDI. Revista 
Digital de Educación y Formación del Profesorado, (16), 1–25. http://revistaeco.cep-
cordoba.es/wp-content/uploads/2019/05/Arevalo.pdf

Arnau, J., & Bono, R. (2008). Estudios longitudinales. Modelos de diseño y análisis. Es-
critos de Psicología, 2(1), 32–41. http://www.escritosdepsicologia.es/descargas/
revistas/vol2_1/escritospsicologia_v2_1_3estudios.pdf

Beas Miranda, M., & González García, E. (2019). Fuentes para la elaboración de un 
mapa editorial de libros de texto en España. Revista História Da Educação (Online), 
23, 1–32. https://doi.org/http://dx.doi.org/10.1590/2236-3459/80355

Bernabé-Villodre, M. M, & Martínez-Bello, V. E. (2018). Analysis of gender, age 
and disability representation in music education textbooks: A research up-
date. International Journal of Music Education, 36(4), 494-508. https://doi.
org/10.1177/0255761418763900

Bethel, E. (2020). Open textbooks: Quality and relevance for postsecondary study in 
The Bahamas. International Review of Research in Open and Distance Learning, 
21(2), 61–80. https://doi.org/10.19173/irrodl.v21i2.4598

Blasco Magraner, J. S., & López Ramos, R. (2020). Instagram como herramienta de 
aprendizaje musical en educación secundaria y bachillerato. Vivat Academia. Re-
vista de Comunicación, 151, 25-45. http://doi.org/10.15178/va.2020.151.25-45

Braga Blanco, G., & Belver Domínguez, J. L. (2016). El análisis de libros de texto: una 
estrategia metodológica en la formación de los profesionales de la educación. 
Revista Complutense de Educación, 27(1), 199–218. https://doi.org/10.5209/rev_
RCED.2016.v27.n1.45688

http://doi.org/10.30827/publicaciones.v48i2.8331
http://www.ijstr.org/paper-references.php?ref=IJSTR-0919-22381
http://www.ijstr.org/paper-references.php?ref=IJSTR-0919-22381
https://anele.org/wp-content/uploads/2018/09/ANELE-Informe-El-libro-educativo-en-Espa%C3%B1a-2018.pdf
https://anele.org/wp-content/uploads/2018/09/ANELE-Informe-El-libro-educativo-en-Espa%C3%B1a-2018.pdf
https://anele.org/wp-content/uploads/2021/09/210908TXT-ANELE-El-libro-educativo-en-Espana-21-22.pdf
https://anele.org/wp-content/uploads/2021/09/210908TXT-ANELE-El-libro-educativo-en-Espana-21-22.pdf
https://doi.org/10.25115/ecp.v12i25.2367
https://doi.org/10.17398/1695-288X.16.2.13
http://revistaeco.cepcordoba.es/wp-content/uploads/2019/05/Arevalo.pdf
http://revistaeco.cepcordoba.es/wp-content/uploads/2019/05/Arevalo.pdf
http://www.escritosdepsicologia.es/descargas/revistas/vol2_1/escritospsicologia_v2_1_3estudios.pdf
http://www.escritosdepsicologia.es/descargas/revistas/vol2_1/escritospsicologia_v2_1_3estudios.pdf
https://doi.org/http://dx.doi.org/10.1590/2236-3459/80355
https://doi.org/10.1177/0255761418763900
https://doi.org/10.1177/0255761418763900
https://doi.org/10.19173/irrodl.v21i2.4598
http://doi.org/10.15178/va.2020.151.25-45
https://doi.org/10.5209/rev_RCED.2016.v27.n1.45688
https://doi.org/10.5209/rev_RCED.2016.v27.n1.45688


Publicaciones 51(2), 399-418. https://doi.org/10.30827/publicaciones.v51i2.21973
Vicente-Nicolás, G., & Sánchez-Marroquí, J. (2021). The Music Education… 415

Calderón-Garrido, D., Gustems-Carnicer, J., & Carrera, X. (2020). Digital technologies 
in music subjects on primary teacher training degrees in Spain: Teachers’ habits 
and profiles. International Journal of Music Education, 38(4), 613-624. https://doi.
org/10.1177/0255761420954303

Carrión Candel, E., Pérez Agustín, M., & Giménez De Ory, E. (2021). ICT and gamifica-
tion experiences with CLIL methodology as innovative resources for the devel-
opment of competencies in compulsory secondary education. Digital Education 
Review, 39, 238-256. https://doi.org/10.1344/der.2021.39.%25p

Centeno Prieto, S. (2021). Alcance y límites de la libertad de cátedra. Eikasia, 99, 1–80. 
https://revistadefilosofia.org/99-15.pdf

Cepeda Romero, O., Gallardo Fernández, I. M., & Rodríguez Rodríguez, J. (2017). La 
evaluación de los materiales didácticos. Revista Latinoamericana de Tecnología Ed-
ucativa - RELATEC, 16(2), 79–95. https://doi.org/10.17398/1695-288X.16.2.79

Comisión Europea /EACEA/Eurydice. (2020). Equidad en la educación escolar de Europa: 
Estructuras, políticas y rendimiento del alumnado. Oficina de Publicaciones de la 
Unión Europea. https://doi.org/10.2797/286306

Debevc, M., Weiss, J., Šorgo, A., & Kožuh, I. (2020). Solfeggio learning and the influ-
ence of a mobile application based on visual, auditory and tactile modalities. 
British Journal of Educational Technology, 51(1), 177-193. https://doi.org/10.1111/
bjet.12792

Dirección General de Educación, Juventud, Deporte y Cultura de la Comisión Europea. 
(2020). Monitor de la Educación y la Formación de 2020. Oficina de Publicaciones de 
la Unión Europea. https://doi.org/10.2766/265433

Elorriaga, A. (2016). La nueva educación musical en primaria y secundaria: una visión 
pragmática. Unir-Revista. https://www.unir.net/humanidades/revista/la-nue-
va-educacion-musical-en-primaria-y-secundaria-una-vision-pragmatica/

Farrow, R., Pitt, R., & Weller, M. (2020). Open Textbooks as an innovation route for 
open science pedagogy. Education for Information, 36(3), 227–245. https://doi.
org/10.3233/EFI-190260

Fernández Reiris, A. (2015). Exploration on new roles and changes in E-books in Ed-
ucation. En J. Rodríguez Rodríguez, E. Bruillard, & M. Horsley (Coords.), Digital 
Textbooks, What́ s New? (pp. 68-80). IARTEM/ Servizo de Publicacións USC. http://
www.usc.es/libros/index.php/spic/catalog/book/75

Ferreira, V., & Ricoy, M. C. (2017). Contribuição dos manuais de educação musical para 
a utilização das TIC [Contribution of music education manuals to the use of ICTs]. 
Cuadernos.Info, 40, 203–217. https://doi.org/10.7764/cdi.40.1067

Gorbunova, I. B., & Plotnikov, K. Y. (2020). Music-related educational project for con-
temporary general music education of school children. International Journal of 
Innovation, Creativity and Change, 12(2), 451-468. https://www.ijicc.net/images/
vol12/iss2/12235_Gorbunova_2020_E_R.pdf

Gutiérrez Cordero, R., & Cansino González, J. I. (2001). Música y libro de texto. Música y 
Educación, 47, 51–65. http://hdl.handle.net/11441/31360

Ju, K.E. (2020). A Study on Yoon Seok Jung’s Children’s Songs in Music Textbooks for El-
ementary School. The Journal of Learner-Centered Curriculum and Instruction, 20(9), 
851-875. http://dx.doi.org/10.22251/jlcci.2020.20.9.851

http://doi.org/10.30827/publicaciones.v48i2.8331
https://doi.org/10.1177/0255761420954303
https://doi.org/10.1177/0255761420954303
https://doi.org/10.1344/der.2021.39.%25p
https://revistadefilosofia.org/99-15.pdf
https://doi.org/10.17398/1695-288X.16.2.79
https://doi.org/10.2797/286306
https://doi.org/10.1111/bjet.12792
https://doi.org/10.1111/bjet.12792
https://doi.org/10.2766/265433
https://www.unir.net/humanidades/revista/la-nueva-educacion-musical-en-primaria-y-secundaria-una-vision-pragmatica/
https://www.unir.net/humanidades/revista/la-nueva-educacion-musical-en-primaria-y-secundaria-una-vision-pragmatica/
https://doi.org/10.3233/EFI-190260
https://doi.org/10.3233/EFI-190260
http://www.usc.es/libros/index.php/spic/catalog/book/75
http://www.usc.es/libros/index.php/spic/catalog/book/75
https://doi.org/10.7764/cdi.40.1067
https://www.ijicc.net/images/vol12/iss2/12235_Gorbunova_2020_E_R.pdf
https://www.ijicc.net/images/vol12/iss2/12235_Gorbunova_2020_E_R.pdf
http://hdl.handle.net/11441/31360
http://dx.doi.org/10.22251/jlcci.2020.20.9.851


Publicaciones 51(2), 399-418. https://doi.org/10.30827/publicaciones.v51i2.21973
Vicente-Nicolás, G., & Sánchez-Marroquí, J. (2021). The Music Education…416

Kim, E. (2020). Analysis of ‘Music and Health’ in Elementary School Music Textbooks for 
grades 5-6 Based on 2015 Revised Curriculum. Educational Research, 77, 97-118. 
http://doi.org/10.17253/swueri.2020.77..005

Kupets, L. A. (2018). Texts about music for children and young musicians: Sergei Proko-
fiev in the Russian textbooks on musical literature of 1970-1990th years. Music 
Scholarship, 1, 166-173. https://doi.org/10.17674/1997-0854.2018.1.166-173

Laucirica, A., Lorenzo, A., Merzero, A., & Ordoñana, J. (2021). Evaluación psicoacústi-
ca y profesional sobre la interpretación vocal en estudiantes de canto. Revista 
Electrónica Complutense de Investigación en Educación Musical - RECIEM, 18, 73-81. 
https://doi.org/10.5209/reciem.69012

Lewis, J. (2020). How children listen: multimodality and its implications for K-12 music 
education and music teacher education.  Music Education Research 22(4), 373-
387. https://doi.org/10.1080/14613808.2020.1781804

LOE. (2006). Ley Orgánica 2/2006, de 3 de mayo, de Educación. Boletín Oficial del Esta-
do, nº 106, 2006, 4 mayo. https://www.boe.es/eli/es/lo/2006/05/03/2

LOMCE. (2013). Ley Orgánica 8/2013, de 9 de diciembre para la Mejora de la Calidad 
Educativa. Boletín Oficial del Estado, nº 295, 2013, 10 diciembre. https://www.boe.
es/eli/es/lo/2013/12/09/8/con

Lorenzo-Quiles, O., Vílchez-Fernández, N., & Herrera-Torres, L. (2015). Análisis de la 
eficacia educativa del uso de objetos digitales de aprendizaje musical. Compara-
ción con los recursos didácticos no digitales en educación secundaria obligator-
ia. Infancia y Aprendizaje, 38(2), 295–326. https://doi.org/10.1080/02103702.201
5.1016748

Marín-Liébana, P., & Botella-Nicolás, A. M. (2020). Las preferencias musicales de los 
estudiantes de 5o y 6o de Educación Primaria. Una oportunidad para implemen-
tar un enfoque de tipo sociocrítico. Revista Internacional de Educación Musical, 8, 
15–24. https://doi.org/10.1177/2307484120956512

Martínez Blasco, S. (2019). La pizarra digital en el aula de música de Educación Primaria. 
Evaluación de su eficacia como recurso educativo [Tesis Doctoral]. Universidad de 
Alicante. http://hdl.handle.net/10045/92795

Martínez Bonafé, J. (2007). ¿De qué hablamos cuando hablamos de los libros de texto? 
In Ministerio de Educación de Chile (Eds.), Primer Seminario Internacional De Tex-
tos Escolares (pp.429-436). https://hdl.handle.net/20.500.12365/2254

Martínez Bonafé, J., & Rodríguez Rodríguez, J. (2010). El currículum y el libro de texto 
escolar. Una dialéctica siembre abierta. In J. Gimeno Sacristán (Eds.), Saberes e 
incertidumbres sobre el currículum (pp. 246-268). Editorial Morata. https://www.
uv.es/bonafe/documents/Curric%20y%20libr%20texo.pdf

Martínez-Delgado, C. (2019). Análisis de la transmisión cultural de los libros de texto 
de música en Educación Primaria. RELATEC: Revista Latinoamericana de Tecnología 
Educativa, 18(2), 117–132. https://doi.org/http://dx.medra.org/10.17398/1695-
288X.18.2.117

McGowan, V. (2020). Institution initiatives and support related to faculty development 
of open educational resources and alternative textbooks. Open Learning, 35(1), 
24–45. https://doi.org/10.1080/02680513.2018.1562328

Ministerio de Educación y Formación Profesional. (2020). Estadística de la Sociedad de 
la Información y la Comunicación en los centros educativos no universitarios. Curso 

http://doi.org/10.30827/publicaciones.v48i2.8331
http://doi.org/10.17253/swueri.2020.77..005
https://doi.org/10.17674/1997-0854.2018.1.166-173
https://doi.org/10.5209/reciem.69012
https://doi.org/10.1080/14613808.2020.1781804
https://www.boe.es/eli/es/lo/2006/05/03/2
https://www.boe.es/eli/es/lo/2013/12/09/8/con
https://www.boe.es/eli/es/lo/2013/12/09/8/con
https://doi.org/10.1080/02103702.2015.1016748
https://doi.org/10.1080/02103702.2015.1016748
https://doi.org/10.1177/2307484120956512
http://hdl.handle.net/10045/92795
https://hdl.handle.net/20.500.12365/2254
https://www.uv.es/bonafe/documents/Curric%20y%20libr%20texo.pdf
https://www.uv.es/bonafe/documents/Curric%20y%20libr%20texo.pdf
https://doi.org/http://dx.medra.org/10.17398/1695-288X.18.2.117
https://doi.org/http://dx.medra.org/10.17398/1695-288X.18.2.117
https://doi.org/10.1080/02680513.2018.1562328


Publicaciones 51(2), 399-418. https://doi.org/10.30827/publicaciones.v51i2.21973
Vicente-Nicolás, G., & Sánchez-Marroquí, J. (2021). The Music Education… 417

2018-2019. https://www.educacionyfp.gob.es/dam/jcr:3911ba08-3765-44a5-
a157-ef5fa9aee90f/notaresumen.pdf

Molina Puche, S., & Alfaro Romero, A. (2019). Ventajas e inconvenientes del uso del 
libro de texto en las aulas de Educación Primaria. Percepciones y experiencias de 
docentes de la Región de Murcia. Revista Electrónica IIteruniversitaria de Formación 
Del Profesorado, 22(2), 179–197. https://doi.org/http://dx.doi.org/10.6018/rei-
fop.22.2.332021

Murillo, R. E. (2017). The 21st Century Elementary Music Classroom and the Digital 
Music Curriculum: A Synergism of Technology and Traditional Pedagogy. Texas 
Music Education Research, 14–27. https://eric.ed.gov/?id=EJ1183312

Nando Rosales, J., & Sanz ponce, R. (2019). La autonomía del profesorado no univer-
sitario: el derecho a la libertad de cátedra. Profesorado. Revista de Curriculum y 
Formación del Profesorado, 23(3), 517-534. https://doi.org/10.30827/profesorado.
v23i3.11241

Newton, D. P., & Newton, L. D. (2006). Could elementary textbooks serve as models of 
practice to help new teachers and non-specialists attend to reasoning in music? Mu-
sic Education Research, 8(1), 3–16. https://doi.org/10.1080/14613800600570660

Nijs, L. (2018). Dalcroze meets technology: integrating music, movement and visuals 
with the Music Paint Machine. Music Education Research, 20(2), 163-183. https://
doi.org/10.1080/14613808.2017.1312323

Nurjanah, A., & Retnowati, E. (2018). Analyzing the extraneous cognitive load of a 7th 
grader mathematics textbook. Journal of Physics: Conference Series, 1097(1), 1-10. 
https://doi.org/10.1088/1742-6596/1097/1/012131

Palazón, J., & Giráldez, A. (2018). QR codes for instrumental performance in the mu-
sic classroom. International Journal of Music Education 36(3), 447-459. https://doi.
org/10.1177/0255761418771992

Park, J. M. (2020). A Study on the An Examination of Creative Activity Contents for Ko-
rean Traditional Music in Elementary School Music Textbooks: Focused on 5th 
and 6th Grade Curriculums Revised for 2015. Educational Research, 77, 119-135. 
http://doi.org/10.17253/swueri.2020.77..006

Peirats Chacón, J., Gallardo Fernández, I. M., San Martín Alonso, Á., & Cortés Mollà, S. 
(2015). Los contenidos curriculares digitalizados: Voces y silencios en el ámbito 
editorial. Educatio Siglo XXI, 33(3), 39. https://doi.org/10.6018/j/240801

Pitt, R., Jordan, K., de los Arcos, B., Farrow, R., & Weller, M. (2020). Supporting open ed-
ucational practices through open textbooks. Distance Education, 41(2), 303–318. 
https://doi.org/10.1080/01587919.2020.1757411

Ponte F., Lennox, A., & Hurley J. (2021) The Evolution of the Open Textbook Initiative. 
Journal of the Australian Library and Information Association, 70(2), 194-212. https://
doi.org/10.1080/24750158.2021.1883819

Platt, N. (2018). Powerful knowledge and the textbook. London Review of Education, 
16(3), 414–427. https://doi.org/10.18546/LRE.16.3.05

Ramos Ahijado, S., Botella Nicolás, A. M., & Rodríguez Pérez, J. L. (2019). Tratamien-
to del libro de texto en la historia del sistema educativo español como medi-
ador didáctico en la educación musical. Revista Música Hodie, 19. https://doi.
org/10.5216/mh.v19.56471

http://doi.org/10.30827/publicaciones.v48i2.8331
https://www.educacionyfp.gob.es/dam/jcr:3911ba08-3765-44a5-a157-ef5fa9aee90f/notaresumen.pdf
https://www.educacionyfp.gob.es/dam/jcr:3911ba08-3765-44a5-a157-ef5fa9aee90f/notaresumen.pdf
https://doi.org/http://dx.doi.org/10.6018/reifop.22.2.332021
https://doi.org/http://dx.doi.org/10.6018/reifop.22.2.332021
https://eric.ed.gov/?id=EJ1183312
https://doi.org/10.30827/profesorado.v23i3.11241
https://doi.org/10.30827/profesorado.v23i3.11241
https://doi.org/10.1080/14613800600570660
https://doi.org/10.1080/14613808.2017.1312323
https://doi.org/10.1080/14613808.2017.1312323
https://doi.org/10.1088/1742-6596/1097/1/012131
https://doi.org/10.1177/0255761418771992
https://doi.org/10.1177/0255761418771992
http://doi.org/10.17253/swueri.2020.77..006
https://doi.org/10.6018/j/240801
https://doi.org/10.1080/01587919.2020.1757411
https://doi.org/10.1080/24750158.2021.1883819
https://doi.org/10.1080/24750158.2021.1883819
https://doi.org/10.18546/LRE.16.3.05
https://doi.org/10.5216/mh.v19.56471
https://doi.org/10.5216/mh.v19.56471


Publicaciones 51(2), 399-418. https://doi.org/10.30827/publicaciones.v51i2.21973
Vicente-Nicolás, G., & Sánchez-Marroquí, J. (2021). The Music Education…418

Katri-Helena, R. (2020). Overview of development lines of music teaching methods in 
Finland. Problems in Music Pedagogy, 19(2), 7-22. http://pmp.du.lv/wp- content/
uploads/2020/10/07-22_PMP_2020_Vol-19-2-3_RAUTIAINEN.pdf

Rodríguez-Quiles, J. A. (2017). Music Teacher Training: A precarious area within the 
Spanish university. British Journal of Music Education, 34(1), 81–94. https://doi.
org/10.1017/S026505171600036X

Rodríguez Rodríguez, J., & Martínez Bonafé, J. (2016). Libros de texto y control del cur-
riculum en el contexto de la sociedad digital. Cadernos CEDES, 36(100), 319–336. 
https://www.scielo.br/pdf/ccedes/v36n100/1678-7110-ccedes-36-100-00319.
pdf

Rodríguez Rodríguez, J., & Vicente Álvarez, R. M. (2017). The music materials in early 
childhood education: A descriptive study in Galicia (Spain). International Journal 
of Music Education, 35(2), 139–153. https://doi.org/10.1177/0255761415619423

Romanelli, G. G. (2019). Entre o digital e o impreso : perspectivas nos manuais e mídias 
para o ensino de música no Brasil. RELATEC: Revista Latinoamericana de Tecnología 
Educativa, 18(2), 57–68. https://doi.org/10.17398/1695-288X.18.2.57

Sadio‐Ramos, F. J., Ortiz‐Molina, M. A., & Bernabé Villodre, M. M. (2020). La formación 
del profesorado de Música para potenciar la creatividad desde la utilización de 
las TIC: una experiencia biográfica. Revista Electrónica Interuniversitaria de For-
mación del Profesorado, 23(2), 155‐166. https://doi.org/10.6018/reifop.422891

Saetre, J. H. (2018). Why school music teachers teach the way they do: a search for 
statistical regularities, Music Education Research, 20(5), 546-559. https://doi.org/1
0.1080/14613808.2018.1433149

Sanz, K. (2017). La eliminación del libro de texto y el uso del portafolio en la asig-
natura de música en E.S.O: una experiencia para incrementar la calidad del 
aprendizaje y la motivación del alumnado. Educatio Siglo XXI, 35(9). https://doi.
org/10.6018/j/286201

Savage, J. (2020). The policy and practice of music education in England, 2010–2020. 
British Educational Research Journal, 1-15. https://doi.org/10.1002/berj.3672

Tébar Cuesta, F. (2018). Autonomía de los centros educativos: (intervención de la 
Inspección de Educación). Avances en Supervisión Educativa, 1–26. https://doi.
org/10.23824/ase.v0i29.617

UNESCO. (2020). Directrices para la elaboración de políticas de recursos educativos abier-
tos. https://redined.mecd.gob.es/xmlui/bitstream/handle/11162/201327/Miao.
pdf?sequence=1&isAllowed=y

Vicente Nicolás, G. (2009). Movimiento y danza en Educación Musical: un análisis de los li-
bros de texto de Educación Primaria [Tesis doctoral]. Universidad de Murcia. http://
hdl.handle.net/10803/11076

Vicente Nicolás, G. (2010). El libro de texto en educación musical [The textbook in music 
education]. Espiral. Cuadernos del Profesorado, 3(5), 30. https://doi.org/10.25115/
ecp.v3i5.901

Wan, L. A., & Gregory, S. (2018). Digital tools to support motivation of music students 
for instrumental practice. Journal of Music. Technology and Education, 11(1), 37-
64. https://doi.org/10.1386/jmte.11.1.37_1

http://doi.org/10.30827/publicaciones.v48i2.8331
http://pmp.du.lv/wp-%20content/uploads/2020/10/07-22_PMP_2020_Vol-19-2-3_RAUTIAINEN.pdf
http://pmp.du.lv/wp-%20content/uploads/2020/10/07-22_PMP_2020_Vol-19-2-3_RAUTIAINEN.pdf
https://doi.org/10.1017/S026505171600036X
https://doi.org/10.1017/S026505171600036X
https://www.scielo.br/pdf/ccedes/v36n100/1678-7110-ccedes-36-100-00319.pdf
https://www.scielo.br/pdf/ccedes/v36n100/1678-7110-ccedes-36-100-00319.pdf
https://doi.org/10.1177/0255761415619423
https://doi.org/10.17398/1695-288X.18.2.57
https://doi.org/10.6018/reifop.422891
https://doi.org/10.1080/14613808.2018.1433149
https://doi.org/10.1080/14613808.2018.1433149
https://doi.org/10.6018/j/286201
https://doi.org/10.6018/j/286201
https://doi.org/10.1002/berj.3672
https://doi.org/10.23824/ase.v0i29.617
https://doi.org/10.23824/ase.v0i29.617
https://redined.mecd.gob.es/xmlui/bitstream/handle/11162/201327/Miao.pdf?sequence=1&isAllowed=y
https://redined.mecd.gob.es/xmlui/bitstream/handle/11162/201327/Miao.pdf?sequence=1&isAllowed=y
http://hdl.handle.net/10803/11076
http://hdl.handle.net/10803/11076
https://doi.org/10.25115/ecp.v3i5.901
https://doi.org/10.25115/ecp.v3i5.901
https://doi.org/10.1386/jmte.11.1.37_1

