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Abstract

This thesis focuses on the self-perception of student leadership, which is an essential con-
struct when implementing university policies to promote, train and strengthen student rep-
resentation. The objective of our research is to learn about the self-perception of leadership
exercised by university students studying in the Faculty of Education Sciences at the Uni-
versity of Granada and to verify whether those holding a representative position are true
leaders. To analyze the construct, we have carried out a review of studies on leadership and
student representation in Higher Education. We have reviewed the instruments that are
most effective in characterizing leadership and selected the one which is most appropriate
to our objectives, S-LPI by Kouzes and Posner (2008), applying it to the population of stu-
dent representatives of the Faculty of Education Sciences of the University of Granada . In
this regard, our research has a descriptive interest, using a quantitative study of non-exper-
imental design, and a survey to collect information. The main reason why we wish to collect
this information is to learn about the self-perception of leadership exercised by university
students of the Faculty of Education at the University of Granada in its different dimensions.
The results have allowed us to describe the sociodemographic data of student leaders while
analyzing the self-perceptions they have in their leadership roles. The best valued dimen-
sion is training others, yet this is also the dimension that is least effective when faced with
change. We therefore conclude by presenting the shortcomings that we find in our leaders,
as it is apparent that they are not prepared to encourage change and innovation in other
peoples’ work, and to ensure that the agreements reached are fulfilled. Finally, we suggest
designing a leadership training program for student representatives, to help them com-
pensate for those deficiencies that they find in the course of their role.

Keywords: Student movement, University student, Student participation, Student organi-
zation, Leadership.

Resumen

Este trabajo se centra en la autopercepcion del ejercicio del liderazgo estudiantil, ésta es un
constructo esencial para realizar politicas universitarias de fomento, capacitacion y forta-
lecimiento de la representacion estudiantil. El objetivo de nuestra investigacion es conocer
las autopercepciones del liderazgo ejercido por los estudiantes universitarios de la Facultad
de Ciencias de la Educacion de la Universidad de Granada y comprobar asi si aquellos que
ostentan un cargo de representacion son verdaderos lideres. Para analizar el constructo he-
mos realizado una revision de estudios sobre liderazgo y sobre representacion estudiantil
en la Educacion Superior. Se han revisado los instrumentos que se muestran mas eficaces
en la caracterizacién del liderazgo y seleccionado el mas adecuado a nuestros objetivos,
S-LPI de Kouzes y Posner (2008), aplicdndolo a la poblacién de representantes estudiantiles
de la Facultad de Educacién de la Universidad de Granada. En este sentido, el trabajo se
acoge a un interés descriptivo mediante un estudio cuantitativo de disefio no experimental
utilizando una encuesta como instrumento de recogida de informacién, cuyo principal ob-
jetivo es conocer la autopercepcién del liderazgo ejercido por los estudiantes universitarios
de la Facultad de Ciencias de la Educacién de la Universidad de Granada en sus distintas
dimensiones. Los resultados han permitido hacer una descripcién de datos sociodemo-
graficos de lideres estudiantiles a la vez que analizar las autopercepciones que realizan en
el ejercicio del liderazgo, siendo la dimensién mejor valorada capacitar a los demés y la
que menos eficacia ante el cambio. Por tanto, concluimos presentando las carencias que
encontramos en nuestros lideres, ya que encontramos que no estan preparados para hacer
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fomentar el cambio y la innovacion en el trabajo de los otros, asi como asegurarse de que
se cumplen los acuerdos a los que se llega. Por Ultimo proponemos disefiar un programa
de formacidén en liderazgo, para representantes estudiantiles que les ayude a compensar
esas carencias que encuentran en el ejercicio de su cargo.

Palabras claves: movimiento estudiantil, estudiante universitario, participacién estudiantil,
organizacion de estudiantes, liderazgo.
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JaHHasa cTaTbs NOCBALLEHa CaMOBOCMPUATUIO CTYAEHYECKOro AnAepcTBa, KOTopoe ABNs-
€TCsl BaXHbIM MOHSATMEM ANS NPOBeAEHNS YHUBEPCUTETCKOW MONUTKIN MO MPOABUXEHWIO,
06yyeHuIo 1 yKpenaeHno CTyAeHYeckoro npeacraBuTenbcTea. Llenb Hawero uccnegosa-
HWS - BbISCHUTb CaMOOLLeHKY NMAEPCTBA, OCYLLEeCTBASEMOro CTyAeHTaMu GakynbTeTa ne-
Jarornyeckux Hayk YHuBepcuteta lpaHagpl, 1 Takum 06pa3om NpoBepuTb, SBASKOTCS /N
Te, KTO 3aHMMaeT NpeACTaBUTENbCKY0 NO3MLUI0, HACTOSLLMMU AnAepamin. [Ins Toro Ytobsbl
NpPOaHann3nMpoBaThb 3Ty KOHCTPYKLMIO, Mbl MPOBEN 0630p NCCIeA0BaHN, NOCBALLEHHbIX
NNAEPCTBY U NpeACcTaBUTeNbCTBY CTYAEHTOB B BbiclleM obpa3oBaHMU. Mbl paccMoTpenu
WHCTPYMeHTbI, Hanbonee 3¢pPeKTNBHO XapakTepusyloLime NMAepcTBo, 1 Bbibpanu Haw-
6onee NOAXOAALMIA AN HALWMX Leneii - S-LPI Ky3eca n Mo3Hepa (2008), nprMeHuB ero K
nonynsuuy npeAcTaBuTeneil CTyAeHTOB Nejarormyeckoro ¢akynbreta YHusepcuteta pa-
HaZbl. B 3TOM cmbicne Hala paboTta npeacTaBnsieT coboii onvcaTeNnbHbI MHTepeC Nocpea-
CTBOM KO/IMYECTBEHHOIO UCC/IEA0BaHNS HEIKCMePVMEHTaNbHOTO AM3aiiHa C NCnoib30Ba-
HVeM 0rMpoca B KauecTBe NHCTPYMeHTa Ans cbopa MHGOpMaLK, OCHOBHAS Liefib KOTOPOTro
- Y3HaTb YpOBEeHb CaMOBOCIPUATUASA INAEPCTBA, OCYLLEeCTBASEMOro CTyAeHTaMu GakynbTeTa
nejarormyecknx Hayk YHuBepcuteTa lpaHazbl B €ro pasvyHbIX M3MepeHunsx. PesynbTathl
MO3BO/IMAIN HaM OMKWCaTb COLMaNbHO-AemMorpaduyeckmne AaHHble CTyAeHYeckrx NnepoB
1 B TO Xe BpeMsi NpoaHann3npoBaTb UX CAaMOBOCMPUSAT/E B OCYLLECTBNEHNN NNAEPCTBa.
Havbonee BbICOKO OLieHMBaeMoOe n3MepeHue - paclupeHrie BO3MOXHOCTel ApYruX v Hau-
MeHee - 3QPeKTUBHOCTb B YCNIOBMAX nepeMeH. [103ToMy B 3ak1toueHre Mbl NpesCcTaBuM
HeAOoCTaTKW, KOTOPble Mbl 06HAPYXXWIN Y HALLIVX PYKOBOAMTENEN, Tak Kak BbISCHUNOCh, YTO
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OHV He FOTOBbI MOOLLPSATb M3MEHEeHUs N MHHOBALMU B paboTe Apyrux, a Takxke cnesutb
3a Tem, 4Tobbl AOCTUTHYTbIE AOTOBOPEHHOCTU CObBMOAANNCL. HakoHeL, Mbl npeanaraem
pa3paboTaTb NporpaMmy obyyeHVst NUAePCTBY AN NPeACTaBUTENe CTYAEHTOB, YTObbI Mo-
MOUYb M KOMMEHCPOBaTb HEAOCTaTKU, C KOTOPLIMU OHW CTANKMBAKOTCSA MPY NCMONHEHUN
CBOUX 0643aHHOCTEA.

Kntouesble c10Ba: CTyfeH4YecKoe ABWXEHWeE, CTYAEHT YHUBEPCUTETa, yYacTe CTYAEeHTOB,
CTyAeH4YeCKada opraHmsaumna, nnaepcreo.

Introduction

“Leadership” is a concept that has gradually permeated the current vocabulary of ed-
ucational discourse, becoming a complex and polysemic construct.

It was originally conceived and developed in the business field, although it has been
extrapolated to other branches of knowledge, such as education. Since then, theories
have been built around educational leadership. Today, we believe that leadership is
key to educational improvement.

Leadership is a topic of relevant interest in social and educational research. In Peda-
gogy, it has traditionally been explored when researching management in education-
al centers. This is how we see it in the investigations carried out by Lorenzo (2005),
Leithwood and Jantzi (2008), Gairin et al. (2011), where findings point out that school
leaders are interested in improving their communicative skills. In Leithwood and Sun'’s
study (2012), we see that building collaborative structures and offering individualized
support are both actions which have significant, direct effects on student perfor-
mance. Investigations like these act as antecedents in the study of this subject in the
pedagogical field, gradually increasing interest in student leadership, considering it a
topic of great interest and topicality.

Background

Leadership and, specifically, the leadership of university students, is a topic that has
increased in relevance over the last decades. In the different studies that have been
carried out, emphasis has been placed on the factors that determine it, thus expand-
ing knowledge of this subject.

In an initial approach to the study of our subject, Posner and Brodsky (1992) carried
out an analysis of the use of various instruments to describe the phenomenon of stu-
dent leadership, using the Student-Leadership Practice Inventory (LPI) questionnaire.
The initial version of the questionnaire was used, as it will be updated with the results
obtained in their different research projects.

Already in the 21st century, Kezar and Moriarty (2000), carried out an exploratory
study on the influence of gender and ethnicity in leadership development. This ex-
amined the factors that influence the development of leadership among the diverse
university students, specifically focusing on the possible differences between women
and Afro-American men, compared to Caucasian men. Specific extracurricular and cur-
ricular programs were recommended to promote it and meet its needs.
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As time went by, Kouzes and Posner continued to expand their understanding of stu-
dent leadership, and they published a book in 2008 on exemplary practices of student
leaders. Based on these publications, they conducted various investigations (Posner,
2004; Posner, 2009; Kouzes & Posner, 2012) related to leadership training and devel-
opment. After obtaining the results, they published a manual in 2014 about the chal-
lenges of student leadership, giving guidelines and strategies on how to become an
exemplary leader. They also included an access code to allow student leaders to take
the Student - LPI questionnaire, to help them explore their own leadership behaviors
and skills.

Along these lines, Komives et al. (2011), published an important review handbook on
the phenomenon of student leadership. For this, Dugan and Komives (2007), began in
this line of work years before, analyzing and comparing the capacity of student leader-
ship in various universities, through the adaptation of the Student - LPI questionnaire
created by Kouzes and Posner in 2003.

In the 2010-2020 decade, research on this topic took on another increasingly fashion-
able aspect among new studies - the emotional intelligence of their leaders, as we can
see in the research carried out by Del Pino and Aguilar (2013). The objective is to iden-
tify the differences that exist in the perception of emotions, the management of one’s
own emotions, the management of other peoples’ emotions and the use of students’
emotions in different educational programs. In addition, these authors launched an
emotional intelligence program, aimed at improving students’ leadership skills, there-
fore helping them in their future work.

Continuing with the last decade, the works of Luescher-Mamashela, 2013; Lu-
escher-Mamashela, 2014 focus on student governments, by reviewing studies. They
described the reasons for and against student representation using the most relevant
justifications. They also describe how these complementary and contradictory stances
serve to analyze and justify student leadership in decision-making in university gov-
erning bodies.

On the one hand, the investigations carried out by (Razak & Hamidon; Saari & Ghani,
2015), focus on examining the capacities and patterns of students and the effects of
leadership among them. On the other hand, studies carried out by Soria, Roberts and
Reinhard (2015) point out that the awareness of the strength of the students is asso-
ciated with perceived leadership. The result is significant compared to the rest of the
study variables (Cetin & Kinik, 2016) whose objective is to quantify the relationship
between the organizational identification built on the theory of social identity and the
perception of alienation in Higher Education. For this, the selected study group includ-
ed people with a leadership role within the University, finding significant differences
in the gender of the participants and level of studies.

However, already in the 21st century, the classic study of gender continues to be fun-
damental, seeing as it remains after the end of the investigations carried out by (Shim,
2013; Rosch et al., 2015; Longman & Anderson, 2016), which aimed to analyze gender
differences in the development of the position of student representatives.

In addition, the latest research on student leadership emphasizes the importance of
listening to students’ voices, and specifically to student leaders representing their
peers in the different representative bodies, Welton et al. (2017) and Lips and Allan
(2017).
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On the other hand, in the most recent literature, we have the research of Coffey and
Lavery (2018), which is related to how middle schools develop their students' leader-
ship skills. Regarding gender, Iverson et al. (2019) suggests adopting the principles of
feminism to prepare students to be committed and change-oriented leaders.

In this regard, Haber's (2019) work focuses on co-curricular participation and student
leadership as applied learning experiences. Finally, Skalicky et al. (2020) study whether
student leadership programs developed by Universities offer the skills expected of
students in the world of work.

Also in this last year, Rodriguez and Rodriguez (2020) made a proposal to strength-
en the leadership of university students, from improving conflict resolution, deci-
sion-making, time management, public speaking techniques, etc, in their research.
On the other hand, Bravo's (2020) research aims to determine the reasons why student
participation is decreasing within university governance.

Research problem and objectives

The background review carried out suggests that beyond the sociodemographic char-
acterizations that are usually carried out in studies on leadership in general, and stu-
dent leadership in particular, research should go further by carrying out an in-depth
analysis of the dimensions that make up the leadership construct. Greater knowledge
of the construct, its dimensions and the particular integration among them, will offer
us guidelines for the formative intervention that could be carried out by the institu-
tions in question where student representation is as effective as possible. Although
in the field of Higher Education there are some experiences of training programs
for leaders in the teaching sector (Cebrian & Fernandez-Cruz, 2012), there is still not
enough information to make similar proposals aimed at the student sector.

The problem faced by this research is the lack of sufficient information on the dimen-
sions that make up student leadership to make effective training proposals that im-
prove student representation in Higher Education. Our research aims to shed some
light on this problem.

For this, the general objective established in the research is to learn about the self-per-
ception of leadership exercised by university students of the Faculty of Education Sci-
ences of the University of Granada in its different dimensions.

The specific objectives are to:

+ Characterize the population of student representatives of the Faculty of Educa-
tion Sciences of the University of Granada.

* Analyze the self-perception of leadership exercised in five dimensions: (a) lead-
ership style, (b) shared vision, (c) effectiveness in the face of change, (d) training
others, (e) deep intervention.

Importance of student leadership

The participation of students in the student representative bodies is the main way of
expressing the student’s voice within the University, in addition to being the main link
between students and the Dean, as Carvalho's research (2012) points out.
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In this sense, student leadership acquires its importance. It is considered, as Rodri-
guez and Rodriguez (2020) point out, as the transversal axis through which the needs
and interests of students are articulated. The participation of university students with-
in the representative bodies made available to them is therefore essential to resolve
any problems they may have, which is why the voice of the students becomes a fun-
damental element.

On the other hand, student participation aims to empower students, especially those
who hold a leadership position within university governance. Bravo (2020) points out
that the low participation of students in representation is due to the lack of empower-
ment, so the University itself must make a great efforts to make changes and improve
the scarce collaboration.

According to El-Homrani (2014), the University as a field of social interaction deserves
to have the opinions and voices of the students represented in the representative
bodies available to them. Therefore, and following the democratic line that has been
governing our Higher Education system since the LRU University Reform Act in 1983,
all parts of this community have to be represented, with the voice of students being a
fundamental way of finding out what problems they are facing in the university envi-
ronment. For this, the election and participation of the most suitable leaders will con-
tribute to the work of these representatives being fruitful, as pointed out by Elexpuru
etal. (2013).

Following Cuevas and Diaz (2015), although efforts have been made to train school
leaders at other educational levels, in the university context, access to positions is
governed by democratic procedures and no experience or specific training is required.
As Rodriguez and Aguiar (2015) point out, this is because the predisposition to occupy
the position, the potential candidate’s skills, abilities and / or attitudes, their spirit,
communication skills and charisma are valued more greatly. Despite this, in the case
of Higher Education institutions, leadership appears as one of the topics that currently
acquires greatest relevance when linked to quality. It is here where University stu-
dents’ voices gain strength, as recognizing and involving students implies thinking
together with them, consulting them and making them participate in reflection and
practical questioning. This leads us to the construction of new ways of teaching and
learning (Rodriguez et al., 2009).

For Lorenzo (2007), students are the lubricant of the university machinery for an ob-
vious reason. In the context of personal confrontations, intrigue and power struggle,
the student who is a leader and usually works in a team is the one who usually brings a
degree of reason to the confrontations that occur in the governing bodies between the
different sectors of the teaching staff. In summary, he believes that the correct func-
tioning of the University, despite its poor structure, is due to the intellectual leadership
of some professors, the ethics of some of those who are there, and the lubrication
that, with common sense, the students contribute in negotiation processes.

Review of instruments that study student leadership

Regarding the choice of data collection instruments, we conducted a review analyzing
different questionnaires that have been conceived more generally or which have even
been constructed to analyze leadership in other contexts but which have also been
used to describe student leadership, as shown in Table 1.
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Table 1

Instrument review
Instrument
Multifactor Designed by Bass and Avolio (1989), it initially had 70 items that
Leadership evaluated transformational leadership, transactional leadership and

Questionnaire

(MLQ)

Liderato-31

Characterization
of student
leadership.

Leadership
Practice Inventory
(LPI)

Perceptions
of students
leadership

Organizational
leadership
assessment

the absence of leadership (Molero et al., 2012). After a few years of
execution, the questionnaire was modified by its authors in 1995,
following criticisms made of the previous version and the appearance of
new theoretical contributions. Its latest version, called MLQ-5X, consists
of 45 items, and is classified into 9 factors (Franco & Rios, 2015).

This questionnaire was developed to discover the characteristics that
university students believe a leader should have. It is composed of a
5-level Likert-type scale. The items were prepared based on the analysis
of the literature and content validation carried out by an expert and

five students with a profile similar to the study sample. The dimensions
studied by this instrument are the leader’s self-concept and its
importance. The validity of this questionnaire is quite significant, since it
has a Cronbach’s alpha of .89.

This questionnaire was created by Franco and Rios (2015), consisting

of 26 items, prepared by reviewing other questionnaires such as the
Leadership Practice Inventory (LPI). It is an inventory of opinions that are
valued from a Likert scale of 5 degrees.

The dimensions studied by this instrument revolve around: character,
relationships with others and relationships with tasks.

This questionnaire was created by Kouzes and Posner to study leadership
practices in the business environment. Furthermore, this questionnaire
has been adapted to other contexts such as that of university students.
The leadership practices studied revolve around: challenging processes,
inspiring a shared vision, empowering others to act, modeling the

path and encouraging the heart. Each dimension consists of six items,
evaluated using a 5-degree Likert-type scale.

The validity of this instrument was verified using two expert judgements
and its standardization and use in numerous investigations.
Furthermore, it consists of a Cronbach’s alpha that ranges between .77
and .85.

This data collection instrument was created by Lorenzo (2007) and
consists of 24 items, assessed on a Likert-type scale of 4 degrees.
Dimensions revolve around attributions, expectations, reflection on
practice and satisfaction.

The validity of this questionnaire’s content was evaluated using expert
judgement, and it reached a reliability of .877 in Cronbach’s alpha,
making correlations between forms, the Spearman-Brown coefficient
and the two-half Guttman technique.

This questionnaire, created by Laub (1999), consists of 66 items that are
rated on a 5-degree Likert-type scale. The objective of this study is to
learn about the leadership of management teams.

The dimensions studied using this instrument revolve around: building
community, showing authenticity, availability of leadership and shared
leadership. The validity of this questionnaire was evaluated using the
judgement of 3 experts and reached a Cronbach’s alpha of .98, which
shows its high reliability.
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Instrument

Student The S-LPI was designed to identify the behaviors and actions that the
Leadership students claim to have used (Kouzes & Posner, 2008). It is an adaptation
Practice Inventory of the LPIinstrument, where the leadership practices studied remain the
same as in the original questionnaire.
This instrument was subjected to two expert judgements and was
standardized and used in numerous investigations. It consists of 30
items evaluated on a 5-degree Likert-type scale.
Studies using the S-LPI have shown strong internal reliability across a
variety of student populations, with Cronbach’s alpha scores ranging
from .55 to .83 (Posner, 2004).

Designing the investigation

Regarding our methodological approach, searching for information and the approach
to the problem has a descriptive interest through a quantitative study of non-experi-
mental design, using a survey as an instrument for collecting information.

Contextualization

Our context is made up of the student representatives sitting on governing bodies and
the class delegates of the Faculty of Education Sciences of the University of Granada,
Cartuja Campus, where degrees related to the branch of study are taught.

The Faculty of Educational Sciences of the University of Granada, on the Cartuja Cam-
pus, has 5445 students, more than a hundred professors and about twenty adminis-
tration and services professionals.

The Cartuja campus is the headquarters of the degree programs that are the focus of
our study. It is located just outside the city of Granada, in front of the Granada Char-
terhouse.

Although it is a relatively young Faculty, dating from the first half of the 90s, like the
Melilla campus, it has had to adapt to current needs and build a classroom and carry
out different reforms to meet its new needs.

The academic offer of this faculty coincides with the same degrees of the educational
branch that are offered in the North African campuses, with the exception of Bilingual
Teaching, Pedagogy and the double degrees of Primary and English and French stud-
ies in the Cartuja campus and the degree of primary Education and Physical Education
and Sports Science at the Melilla campus.

Population and sample

Due to interest in our study, we will work with the entire population of student repre-
sentatives of the Faculty of Education Sciences, University of Granada, amounting to
96 positions. The questionnaire has been sent to the entire population, obtaining a
result of 70 valid responses. The productive sample of the research therefore amounts
to 72.91% of the population.
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Instrument

From the reviewed instruments, we have selected the Inventory of Student Leadership
Practices S-LPI by Kouzes and Posner (2008) for our research work, as this is the one
that best suits our research needs.

As we have already mentioned, this questionnaire is made up of a total of 30 items
grouped by the authors into five dimensions: leadership style, shared vision, effective-
ness in the face of change, training of others, and profound intervention.

The questionnaire has been translated from English to Spanish and adapted in its
items to the cultural characteristics of the students of the University of Granada. The
adaptation has been reviewed by expert judges.

Results

With the help of the SPPS-20 program, where the obtained data was processed, a ba-
sic statistical analysis of the obtained data was carried out. Cronbach’s alpha was ob-
tained with a result of .877 to analyze the reliability of the instrument. Frequency and
percentage of sociodemographic data was obtained to characterize the population,
and the mean and standard deviation of each item was obtained to analyze self-per-
ception of the leadership exercised.

Characterization of student representatives

In an initial approach to the characterization of these leaders, we can highlight that
the average age of the student’s representatives is 22.68 years old, with the minimum
value being 18 years old and the maximum value being 50 years old.

Regarding gender, the data has shown a female prevalence in student representation,
with 62.9%, compared to 37.1% male.

The degree that has the most representatives is the degree of Primary Education, with
38.6%, followed by the degree of Social Education, with 22.9%, the degree of Bilingual
Primary Education being the variable with the fewest representatives, with 10%, due
to its low population. The remaining degrees in the field of Education show a rate of
12.9% for the degree of Pedagogy and 15.6% for the degree of Early Years Studies.

On one hand, most of the leaders were in their second or third year of study with
37.1% and 25.7%, respectively. On the other hand, surprisingly, the grades with the
least representation is fourth year, with 14.3%, and 22.9% of student representatives
in their first year.

Regarding the time spend in representation positions, most of these leaders carry on
being representatives for one or two years on average, in 84.3% of cases. Students
mainly start representation positions after the first year of their degree, true for 55.7%
of cases.

Referring to the positions they represent, it should be noted that the highest partici-
pation rate originated at classroom level, as group delegates and subdelegates, with
78.6%, followed by representation on the Faculty Boards, true for 18,6% of cases. The
least occupied positions are those representating students in the Governing Council
and Departmental Board of Directors, with 1.4% for both cases.
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Self-perception of leadership exercised

Self-perception in leadership style is quite high, as shown in Table 2. The indicators
that make up this dimension range from an average of 3.77 to 4.41, with values higher
than the theoretical average of 3. The indicator where self-perception appears great-
estis the variable “keeping the promises and commitments that I make". This question
leads us to think that, in general, these representatives are leaders who are committed
to their group and who have strong values. On the contrary, the lowest valued item
in this dimension is “I spend time and effort making sure that the people in our or-
ganization adhere to the principles and norms that are agreed”, that is, that they do
not spend time checking whether the rest are working in compliance with the agreed

standards.
Table 2
Basic descriptions
Dimension Items Half Typical
deviation
Modelling the 1. Iset a personal example of what I expect from 3.91 91
way other people.
6. Ispend time and energy making sure that people 3.77 .85
in our organization adhere to the principles and
standards we have agreed upon.
11. I follow through on the promises and 4.41 .64
commitments I make in this organization.
16.1find ways to get feedback about how my 4.00 .88
actions affect other people’s performance.
21.Tbuild consensus on an agreed-upon set of 3.84 .86
values for our organization.
26. I talk about the values and principles that guide 3.83 .95
my actions.
Inspiring a 2.Ilook ahead and communicate about what I 4.24 .69
shared vision believe will affect us in the future.
7. Idescribe what we should be capable of 3.91 .88
accomplishing to others in our organization.
12. Italk with others about sharing a vision of how 4.09 .83
much better the organization could be in the future.
17. T talk with others about how their own interests 3.90 .97
can be met by working towards a common goal.
22.1am upbeat and positive when talking about 437 .80
what our organization aspires to accomplish.
27.1speak with conviction about the higher 4.00 .82

purpose and meaning of what we are doing.
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Dimension Items Half Typical
deviation
Challenging the  3.Tlook for ways to develop and challenge my skills 3.91 .83
process and abilities.
8.1 look for ways that others can try out new ideas 3.86 .79
and methods.
13. 1 keep up-to-date on events and activities that 414 7
might effect our organization.
18. When things do not go as we expected, I ask, 4.15 .94
“What can we learn from this experience?”
23. I make sure that we set goals and make specific 3.87 .88
plans for the projects we undertake.
28.1take initiative in experimenting with the way 3.97 .90
we can do things in our organization.
Enabling others 4.1 foster cooperative rather than competitive 437 7
to act relationships with people I work with.
9.Tactively listen to diverse points of view. 4.56 .58
14. 1treat others with dignity and respect. 4.79 .61
19. Isupport the decisions that other people in our 4.30 .67
organization make on their own.
24.1give others a great deal of freedom and choice 433 74
in deciding how to do their work.
29. I provide opportunities for others to take on 4.07 .82
leadership responsibilities.
Encouraging the 5.1 praise people for a job well done. 4.49 .65
heart
10. I encourage others as they work on activities 4.16 .81
and programs in our organization.
15.1give people in our organization support and 4.66 .51
express appreciation for their contributions.
20. I make a point of publicly recognizing people 414 .87
who show commitment to our values.
25. Ifind ways for us to celebrate accomplishments.  3.93 .98
30. I make sure that people in our organization are 4.36 .59

recognized for their contributions.
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Self-perception of shared vision is equally high. In this second dimension, the indi-
cators fluctuate between an average of 3.90 to 4.37, reaching the highest value in
item 22, “I am positive when we talk about what we can achieve”. This leads us to
deduce that these leaders are generally optimistic, depending on the goals they want
to achieve, and seek communication among group members. On the contrary, these
representatives’ lowest-valued item is the notion of speaking with others about how
their own interests can be reflected working towards a common objective. In other
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words, they do not speak to the rest about how their interests can be reflected working
towards a common objective, which leads us to think that they are leaders with little
ability to persuade or communicate.

Regarding self-perception of effectiveness in the face of change, we found quite high
values again. In this third dimension, the averages range from 3.87 to 4.15, with the
best valued item being item 18, “when things do not go as expected, I ask, what can
we learn from this experience?” We think that this fact could refer to the ability and
traits of these leaders to learn from their mistakes, looking for ways to innovate and
improve what they do. On the contrary, item 8, is the one that received the lowest
score, “I look for ways that others can try new ideas and methods"”, showing that these
representatives as leaders are not particularly involved in the development of work
carried out by their colleagues. They are therefore left to act without seeking to try
other avenues or methods to achieve their goals.

Regarding training other people, we find high self-perception. In the fourth dimen-
sion, the results show fairly high averages ranging from 4.07 to 4.78. The best valued
item is, I treat others with dignity and respect, meaning that they have a close relation-
ship with their group, following the line of distributed leadership, trying to empower
their group so that they can act on their own. On the contrary, the item with the lowest
score, yet exceeding the average of other dimensions is it provides opportunities for
others to exercise leadership responsibilities, which would lead us to think that they
should improve in granting opportunities for the rest to exercise leadership responsi-
bilities and end up empowering them.

The self-perception that we have called deep intervention (encouraging the heart, in
its original English) is equally positive. In the fifth dimension, the results show fairly
high mean scores, although lower than the fourth dimension, which fluctuate between
3.92 and 4.65. Their best valued item is 15, “I express appreciation for the contribu-
tions that others make”, which leads us to believe that they are sensitive leaders who
seek to achieve their goals through a good work climate. On the contrary, the lowest
item valued by these representatives is “finding ways to celebrate the achievements of
their peers”. In this regard, this question becomes important, as not only would we be
reinforcing what was obtained, but we would also be continuously socializing with the
rest of the group’s components.

Discussion and conclusions

Discussion

After analyzing the data and seeing the results, we are ready for further discussion
with the research that the authors of the questionnaire have carried out on our subject
of study.

Regarding age, our results show an average of about 22.7 years old, with the average
for Posner's (2010) research being around 20. Along the same line as Posner (2010),
Schuemann (2014) find an average of 20.8 years old, also in an American context. On
the contrary, Franco and Rios (2013), show an average between 21 and 24 years in
their research, data that is closer to our findings. This may be because in North Amer-
ica, it is not common to start university after the age of twenty. However, in Spain,
this is different, with more and more adults returning to university with the need to
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continue training, or they start a course to aspire to a better job, or simply in the hope
of finding a job.

Regarding the gender of the population, Posner’s study (2010) noticd a female prev-
alence. Our research on this factor also shows a high female participation in repre-
sentative positions, similar, on the other hand, to the rate of women studying at the
Faculty of Education Sciences, finding the same situation in the Kyei research and
Kwadwo (2015). Continuing with this variable, we can highlight the studies by Schue-
mann (2014), where he finds a balance in gender, and Franco and Rios (2013), noted
greater participation in males.

Regarding the means of the dimensions of the questionnaire, our research shows
greater positive self-perceptions in the dimensions ‘training others’ and ‘deep inter-
vention’, with averages of 4.40 and 4.29 respectively, finding similar means in the in-
vestigations of Kyei and Kwadwo (2015). On the contrary, this result varies in the work
of Posner (2010), in this case, the dimension with a high valuation from the respon-
dents, is a deep intervention with a 3.68, followed by the shared vision dimension, with
an average of 3.62.

The dimension with the least assessment is the initial leadership model, with an av-
erage of 3.96. On the contrary, the smallest dimensions valued for this author are:
training others, with an average of 2.53, followed by the initial leadership model, with
3.24, following the data provided by Posner (2010). For Kyei and Kwadwo (2015), the
lowest valued dimension is shared vision, with an average of 2.19. Considering the
results, the means obtained in our study are therefore higher than those of Posner
(2010) and Kyei and Kwadwo (2015).

Another point of disagreement with respect to Posner (2010), is the fact that he used
a population of representatives based on the leaders of the University Fraternities, a
characteristic which is fairly specific to the North American context. Our participants
have instead been students who have a leadership role within the institution. On the
other hand, the leaders studied in the investigations of Schuemann (2014) and Franco
and Rios (2013), also used students belonging to the governing bodies of their facul-
ties.

Finally, the results obtained after the analysis show a high internal consistency, with
a Cronbach’s alpha of .877 in total for all items. This data is similar to that obtained in
Posner’s (2010) work, in which his Cronbach alpha gave a total result of .85.

Conclusions

Having completed the data analysis, we are ready to develop the conclusions of our re-
search based on the aforementioned objectives. Regarding the general objective, we
can conclude that the 5 dimensions that the questionnaire is made up of are present
in the leadership practices of university students in our study. However, the best rated
dimensions were the fourth and fifth, “Training of others and deep intervention”. This
fact makes us conclude that these leaders are greatly interested in promoting change
and empowering the rest of the team members who they lead.

With regard to the specific objectives, the conclusions we draw are that after the re-
view of instruments and their subsequent validation, the adapted instrument obtained
a Cronbach alpha of .877, which is the reason why we can say that it is highly reliable.
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Continuing with the specific objectives, regarding the first specific objective, which is
characterizing student leadership, we can conclude that they are students who are
mainly in their second year of study, with a female predominance and an average
age of 22.7 years old. Most of these leaders are class representatives, and the largest
group of representatives is made up students studying Primary Education.

Regarding the second and last specific objective, the statements made by the repre-
sentatives in each dimension, it was identified that the behaviors least practiced by
these university student leaders are those referring to: i) I dedicate time and effort
ensuring that the people who work are adheres to the agreed norms, ii) I look for ways
for others to try new ideas and methods, iii) I make sure that people support the val-
ues that we have agreed to, iv) I make sure that we set goals and make specific plans
for the projects we carry out, v) I talk about my values and the principle that will guide
my actions. These findings reveal, to a large extent, that university student leaders are
not prepared to encourage change and innovation in the work of others, as well as to
ensure that the agreements reached are followed.

These needs therefore lead us to point out the need to design a leadership training
program for student representatives to help them compensate for those deficiencies
that they find when carrying out their role.

In this regard, we conclude that, based on the specific needs of our representatives (in
this case the specific needs of the leaders studied), the universities themselves should
seek and develop different plans to compensate for these deficiencies and thus con-
tribute to the correct development of their functions, essential for the continuity and
improvement of student leadership.

On the other hand, the limitations of this study could be reduced to the non-general-
ization of the results, due to the small number of participants. Furthermore, the lack
of triangulation of the data: a Delphi technique or a focus group with some student
leaders would have allowed us to make more contrasts of the results. Finally, we need
to expand the sample, since we have obtained a low level of participation due to lack of
time. We also need to expand the study to the rest of the students to learn about their
perceptions of their representatives.

Future lines of research would be: the extrapolation of this study to Ceuta and Melilla
campuses in order to make an inter-campus comparison and expand the population
to the rest of the students of the University of Granada, to characterize student lead-
ership at the UGR and to create a training program to fill the gaps found by student
leaders.
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