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Abstract

In order to ascertain the recent development of Intercultural Education in Spain, this study
undertakes a review of research on this topic over the past decade (2010-2019). It is a re-
search on the state of the art, for which we selected the results published in the most im-
portant Spanish scientific journals in the field of education, indexed in SCOPUS or JCR. The
sample consists of 19 journals and 93 articles. After circumscribing the concept of Intercul-
tural Education, the selected journals are briefly analyzed and grouped together (by topic,
characteristics, methodology and research techniques used, interventions carried out etc.)
and the whole is subjected to due statistical analysis. Among the main findings, we should
point out that the research mainly focuses on two areas: cultural diversity in the school en-
vironment and the analysis of knowledge, attitudes and beliefs, approached, basically, with
a qualitative methodology. However, we were also able to determine the shortcomings in
this area of research. Finally, we make some suggestions and recommendations for future
research on this topic, based on the evidence provided, as well as on the complexity associ-
ated with the ever-growing level of uncertainty in the social environments.

Keywords: Intercultural Education, cultural diversity, educational research, state of the art.

Resumen

Con el fin de conocer la evolucién reciente de la Educacion Intercultural en Espafia, el es-
tudio lleva a cabo una revisién de la investigacion sobre el tema en la dltima década (2010-
2019). Se trata de una investigacion sobre el estado del arte en la que se han seleccionado
los resultados publicados en las principales revistas cientificas espafiolas en el campo de la
educacion indexadas en SCOPUS o JCR. La muestra esta formada por 19 revistas y 93 arti-
culos. Tras delimitar el concepto de Educacién Intercultural, se analizan y agrupan sumaria-
mente las publicaciones seleccionadas (temdtica, caracteristicas, metodologia y técnicas de
investigacion utilizadas, intervenciones desarrolladas, etc.) y se somete el conjunto al perti-
nente analisis estadistico. Entre los principales hallazgos, se destaca como la investigacion
se ha centrado de forma mayoritaria en dos ndcleos, la diversidad cultural en el entorno
escolar y el andlisis de los conocimientos, actitudes y creencias, abordados, basicamente,
desde una metodologia cualitativa. Pero también se han podido identificar cudles son los
puntos débiles en este campo de estudio. Finalmente, se formulan algunas sugerencias
y recomendaciones a fin de encarar un futuro de investigacién en el tema a partir de la
evidencia aportada y la complejidad asociada a un creciente caudal de incertidumbre en
los escenarios sociales.

Palabras clave: Educacion Intercultural, diversidad cultural, investigacién educativa, estado
del arte.

BE

NT BERFBEXUEBENSENTER, A3 A4 (2010-2019) < F T
177 Bl 25T IERE 7 7F SCOPUS 8¢ JCR RS I B MBI TE MU FARMT LA R
AUS o A AN ER 19 FRERTIAD 93 s XA Ao T2 FUE BB X WA BBV S /&, T IEER
R TC RN R (R 2. 73 AN R AR REBI T FUEMESS) , H B (Rt
THEXBF DT ETEDITERRE T IR MLOOBI T, BIFEIMERRISY
L E LU AR S BRI E R DA MM B & I T EB RIS =0 =/, 1R YR
FRIZHANEE AN ST 2 S RERE SR HEEME S, AL 7 —L2 NN
B, LARZXS R X T E BRI 5o

KR BEXAHE, XU S, BB, dHiES.

Publicaciones 51(2), 353-371. https://doi.org/10.30827/publicaciones.v51i2.16240
Cernadas, F. X. et al. (2021). Intercultural education in Spain (2010-2019)...


http://doi.org/10.30827/publicaciones.v48i2.8331

AHHOTaUMSA

[ns Toro YTobbI y3HaTb, Kak pa3BMBaNOCh MHTEPKYNbTYpHOE 06pa3oBaHue B VicnaHum B
nocnegHee Bpems, B paboTe npoBeseH 0630p UCCNeA0BaHUIA NO AaHHON Teme 3a nocnes-
Hee gecaTuneTme (2010-2019 rr.). 3To uccnefoBaHMe 0 NOMOXEHUW B 3TON chepe, B xoae
KOTOPOro 6bINIM 0TOBPaHbI pe3ynbTaThl, 0Ny6AMKOBaHHbIE B OCHOBHbIX MCMAHCKMX HayYHbIX
XypHanax B 0611acTu obpasosaHus, nHaekcrpyembix B SCOPUS nnm JCR. Beibopka coctout
13 19 xypHanoB 1 93 ctateii. [locne pasrpaHuyeHns NOHATUSA « VIHTepKynbTypHOe obpa-
30BaHWe» 0TObpaHHble NybMKaLuMy NoABEPraloTca CyMMapHOMY aHann3sy 1 rpynnupoBske
(TemaTwmka, XxapakTepucTukm, NCNonb3yemast MeTo010rMs U METOAbI UCCeS0BaHNS, Npu-
MeHsieMble VHTepPBEHLMM W T.4.), @ BCS COBOKYMHOCTb MOJBEPraeTcs COOTBETCTBYHOLLEMY
CTaTUCTUYEeCcKOMY aHann3y. Cpean 0CHOBHbIX BbIBOAOB C1eAyeT OTMETUTb, YTO NCCIeA0Ba-
Hue BbIN10 COCPef0TOYEHO B OCHOBHOM Ha /iBYX HaMpaB/eHNsX: Ky/bTypHOe pasHoobpasue
B LUKO/IbHOW Cpejie N aHann3 3HaHWIA, YCTaHOBOK U ybeXAeHWiA, B OCHOBHOM C MCMOJb-
30BaHVEM KayecTBeHHOW MeTogonornn. OfHako Takke yAanochb BbISBUTb Clabble CTOpo-
Hbl B 3TOI 06N1aCTV UccnefoBaHMiA. HakoHeL, GopMynmpyloTcs HeKoTopble NpeAnoXeHus
N peKoMeHAaLMN A5 NPOBeAEHNS bYAyLIMX UCCNe0BaHWA NO JAaHHON TemMe Ha OCHOBe
npeacTaBneHHbIX GaKTUYeCKUX JaHHbIX W CI0XKHOCTY, CBSI3AHHOM C PacTyLLMM 06BbEeMOM
HeorpezAeneHHOCTU B 06LLEeCTBEHHbIX MPOrHO3aXx.

Knrouessie cnoea: VIHTepKynbTypHOE 06pa3oBaHie, KynbTypHOe pasHoobpasue, 06pa3oBa-
Te/bHbIE NCCIeA0BaHMS, TEKYLLEe COCTOSIHNE fen.

Introduction

The concept of Intercultural Education (IE) developed from the recognition of the eth-
nic and cultural diversity in Europe and North America in the 1970s. In Spain, it has
evolved from being interpreted as education for minorities to being interpreted as
civic education for all, the ultimate aim of which is to achieve better co-existence on a
footing of legal equality. It is a complex, dialectically multifaceted matter, but can be
summarized in terms of teaching strategy for better understanding. Whereas multi-
culturality is a descriptive approach to societies with multiple identitarian referents,
interculturality comes from a normative perspective, as an ideal type of civil society
under construction. Because of that, we understand IE as a:

Framework of interpretation and reflective action which values cultural diversity and
social equality, providing pedagogical management of learning aimed at optimizing
the different, but related dimensions of the educational process, aimed at achieving
intercultural competencies that can help people’s wellbeing in a connected world (San-
tos-Rego, 2010, p.242).

The growing educational interest in properly addressing intercultural harmony is re-
flected by the abundance of publications related to IE in Spain. This has been the ob-
ject of recent study by various authors (Orteso & Caballero, 2017; Izquierdo & Lépez-
Ruiz, 2017; Garreta et al., 2020) who have made thorough reviews of the scientific
literature in this field. We believe that one of the factors behind this is the presence of
children from immigrant families in the Spanish education system. This was a growing
reality between the years 2000 and 2012, with the numbers rising from 141.916 stu-
dents in school year 2000/01 to 781.236 in 2011/12. However, the numbers fell slightly,
to 721,609 in 2016/17, and reached 797.618 in 2018/19 (in general and special educa-

Publicaciones 51(2), 353-371. https://doi.org/10.30827/publicaciones.v51i2.16240
Cernadas, F. X. et al. (2021). Intercultural education in Spain (2010-2019)...

355


http://doi.org/10.30827/publicaciones.v48i2.8331

356

tion). The significance as a proportion of the total number of students in non-universi-
ty education has varied. It increased from 2% in 2000/01 to 9.8% in 2008/09, although
it fell slightly to 8.5% in 2016/17 and rose again to 9.3% in the 2018/19 school year.
Most immigrant students are enrolled in preschool, primary, or compulsory second-
ary education (ESO) and come from Africa (30.3%), the EU (28.3%) and the Americas
(25.6%) (Ministerio de Educacion y Formacion Profesional [Ministry of Education and
Vocational Training], 2019, 2020).

Regardless of that, the development of the scientific literature on intercultural topics
in our country cannot be reduced to the influence of migrant flows, although they are
an important factor in the increased attention paid to interculturality. Therefore, in
order to review the recent development in the topic, we propose to take stock of the
predominant lines of research with the aim of determining which areas it would be
useful to cultivate in the coming years. Years which will no doubt be marked by the
social —and of course educational— effects of the COVID-19 pandemic, which will be
all the greater in more vulnerable groups, including the immigrant population.

Methodology

We carried out an analysis of the “state of the art” as documentary research in IE,
guided by inductive processes of collecting and organizing information, and deductive
processes of analysis, interpretation, and new construction (Guevara, 2016). With this
objective, we established the following inclusion criteria: Spanish journals in SCORPUS
or JCR databases at the most recent review, studies published between 2010 and 2019,
only articles in Spanish, and studies with the descriptors or key words “intercultural
education” and “cultural diversity”. We excluded duplicates of studies where they were
in both databases along with studies that were not related to the topic of our study.

Based on those criteria, we selected a total of 19 journals and 93 articles (Table 1).

Table 1
JCR/Scopus journals with articles about IE (2010-2019)

Code Journal title Articles published
1 Anales de Psicologia 2
2 Bordén 3
3 Comunicar 1
4 Cultura'y Educacién 17
5 Educacién XX1 8
6 Educar 4
7 Electronic Journal of Research in Educational Psychology 1
8 Estudios sobre Educacion (ESE) 3
9 Infancia y Aprendizaje 1
10 Journal of New Approaches in Educational Research 4
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Code Journal title Articles published

1" Profesorado 7
12 Publicaciones 5
13 Revista Complutense de Educacién 3
14 Revista de Educacién 12
15 Revista de Investigacién Educativa (RIE) 8
16 Revista de Psicodidactica 1
17 Revista Espafiola de Pedagogia 3
18 Revista Electrénica de Investigacion y Evaluacion Educativa 7
(RELIEVE)
19 Teoria de la Educacién 3
Total 93

The state of the art in IE

Once we had selected the articles, we classified them in order to identify thematic
clusters, examine the content in detail, and gather data systematically and rigorously
for the statistical analysis required in this type of study (Guevara, 2016). The first pass
of the content of the 93 articles gave us three thematic clusters, from a theoretical per-
spective and via qualitative and quantitative approaches. These factors were identified
by a group of experts who used the article summaries to determine the clusters and
to assign the articles to each one. This was discussed in a meeting of the group until
sufficient consensus was reached to allow content analysis:

1. Generic articles about IE (concept, proposals, principles, aims, and objectives,
etc.).

2. Understanding, attitudes, and beliefs about other cultures: Intercultural sensitiv-
ity and teacher training.

3. Cultural diversity in school: Immigrant children’s schooling (statistics, legal
framework, educational policy, etc.); The response to cultural diversity in the
classroom (socio-affective and educational integration, harmony, dealing with
diversity, equality of opportunity, intercultural curricula, mediation, etc.); Cultur-
al diversity and academic performance; Family and managing cultural diversity;
and Innovation in the face of cultural diversity.

Quantitative analysis

In this section we examine the main quantitative findings from our study. In order
to perform the statistical analysis, we entered the information in a data matrix using
the IBM-SPSS (version 25) statistics package. We coded the following variables: num-
ber of authors, journal, year published, topic, modality or methodological approach,
techniques or instruments used, and type of sample (active teachers or teachers in
training, students, families, schools, other professionals, and citizens in general).
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In the detailed review of the Spanish publications on IE between 2010 and 2019, we
identified a total of 93 articles in 19 journals indexed in SCOPUS or JCR. The first assess-
ment on the full body of research was to confirm evidence of interest in IE as a field
of study, with consideration of the publication formats. Authorship shared by three
people (35%), mostly academics, was the most common.

The journals which stood out were Cultura y Educacién and Revista de Educacion, with
17 and 12 articles each (Table 1). The years in which the greatest volume of work was
published were 2012 and 2017 with 18 and 14 articles, respectively (Table 2).

The most common topics in the reviewed research seem to have changed. No longer is
the schooling of the children of immigrants in the educational system the most com-
mon topic, as it was in the past. The association of IE with the search for unambiguous
educational responses to immigration and economically disadvantaged or socially at-
risk ethnic groups has also been addressed less often. The most productive topic has
been about cultural diversity in school, and it is rather ironic to confirm that the Roma
ethnic group, which was the almost exclusive focus of the first studies on cultural di-
versity in Spain, hardly appeared in our exploration. On the other hand, there was very
little work aimed at studying interculturality via the gender variable.

Table 2

Topic and year of publication

Topic Year of publication
o ~— o~ m < wn O ~ 0 [=)] ©
S © © © © © © © © © o
o~ o~ o~ o~ o~ o~ ~N o~ o~ o~ [l
1. Generic IE content 2 4 1 1 1 1 10
2. Knowledge, attitudes, and beliefs
2.a Intercultural sensitivity 33 3 1 2 3 1 3 3 22
2.b. Teacher training 1 2 2 3 3 4 1 16
3. Diversity in the school
3.a. Educational provision 1 1 1 2 5
3.b. Response to cultural 3 3 31 2 3 1 2 18
diversity
3.c. Cultural diversity and 11 12 2 2 9
academic performance
3.d. Family and managing 2 2 1 T 1 1 8
diversity
3.e. Innovation and diversity 2 1 1 1 5
Total 0 5 186 7 9 1M 14 7 6 93

In terms of the types of articles (Table 3), we differentiated between those which were
theoretical (15%) and those which took an applied approach (85%). Such a large differ-
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ence between the two does not necessarily lead to the conclusion that there is a lack
of solid thinking behind IE. We must bear in mind that this analysis focused on articles
published in educational research journals, and the vast majority have guidelines for
potential authors about the types of work and approaches that they would consider
and accept.

In terms of the applied approach, where we were interested in the research method-
ology used, our first conclusion was that there is a broad range of possibilities. They
range from studies with an empirical-analytical or quantitative approach (26%), partic-
ularly with a descriptive perspective, predominantly by survey, to the majority which
were qualitative (49%), with ethnographic and participative approaches standing out,
along with the use of action-research methodology.

With the aim of broadening research possibilities, and because it is necessary to over-
come this false dichotomy between the use of quantitative and qualitative methods,
there was also a growing interest in complementary methodologies (10%), through
the use of mixed strategies, that allow triangulation and follow the same scientific
research path.

Table 3
Type of research

Topic
Type ; 5 3 Total
Theoretical 9 3 2 14 (15%)
Quantitative 0 11 13 24 (26%)
Qualitative 1 18 27 46 (49%)
Mixed 0 6 3 9 (10%)

In more than half of the applied studies (56%), some kind of questionnaire was used,
mostly aimed at samples of teachers. It is worth noting in this regard that, as well as
classical techniques and instruments (questionnaires, documentary analysis, attitude
scales, interviews, and standardized tests) that are generally used in educational re-
search, our analysis showed other techniques which are less widely used in education,
such as ethnography, participant and non-participant observation, case studies, and
chiefly, discussion groups.

Content analysis

Generic articles about Intercultural Education

One author stood out in the period we examined, with a dual contribution to theoreti-
cal thinking about interculturality. In his first contribution, Santos-Rego (2011)" aimed
to outline epistemic connections between sustainability and IE, while in the second
study (Santos-Rego, 2017) proposed a pedagogical dialog able to open up innova-

1 Professor Santo-Rego is the co-author of eight of the articles published in the ten years we
examined.
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tive routes of intercultural education that could improve students’ understanding and
assessment of religious pluralism in civil society. Continuing in chronological order
with studies that have made a general analysis in this area, Garreta (2011) present-
ed the development of the dominant intercultural discourse, based on the analysis
of documentation produced by the Catalan government and detailed interviews with
politicians and advisors at various levels in the Catalan administration. Lalueza (2012)
recounted the contributions of three trends in psychology in the explanation of cul-
tural diversity and the articulation of proposed interventions in multicultural settings.
Mata and Ballesteros (2012) stated the need to recover the bases of the intercultural
approach as a framework for democratic improvement in school. Soza (2012) suggest-
ed encouraging teachers and students to make a critical examination of the historical,
political, and economic roots of racism as an objective of education against racism.
Finally, Osuna (2012) stated that education did not have to aspire to a utopian van-
quishing of racism, but rather to the production of spaces for dialog, which would
offer tools for tackling structural inequalities and assignment of identities that are not
always chosen or voluntarily accepted.

One particularly fertile concept in this topic, which various articles examined in depth,
was otherness. The study by Ortega (2013) criticised the “culturalist” approach in IE at
the same time as suggesting teaching otherness as a new paradigm based on ethi-
cal presuppositions other than kantian ethics. A newer study, in part from the same
author (Ortega & Romero, 2018), offered an educational approach for constructing
peace from the teaching of otherness. Another article (Mari, 2014), proposing other-
ness as an intercultural and pedagogical challenge raised by migration, indicated the
capacity of educational philosophy to offer new perspectives, particularly about the
concept of the person and the recognition of human singularity as vectors of dignity
for human beings.

3.2.2. Knowledge, attitudes, and beliefs about other cultures
Intercultural sensitivity

Various studies into intercultural sensitivity, using various methodologies, have high-
lighted what the educational groups (teachers, students and families) and citizens in
general think about different immigrant groups.

Although there was no lack of studies exploring teachers’ perceptions about diversity
via quantitative methods (Chiner et al., 2015; Morales et al., 2017), there were more
which were qualitative (Moliner-Miravet et al., 2010; Louzao, 2011; Crespo et al., 2012;
Moliner-Garcia et al., 2016; Aguado et al., 2018), including the participative action-re-
search project presented by Arnaiz et al. (2018). To that we should add three more
studies (Leiva, 2010a, 2010b; Esteban & Vila, 2013) which relied on complementary
methodology to analyze teachers pedagogical ideas about interculturality and co-ex-
istence. More specifically, Esteban and Vila (2013) looked deeply into the possibilities
offered by the Funds of Knowledge project.

One particular subset of teachers is the in-training group, these are university stu-
dents who want to teach in the future. We found both quantitative (Gonzalez-Gonzalez
et al., 2015; Rodriguez-Izquierdo, 2018) and qualitative (Colmenero & Pegalajar, 2015)
explorations with this group.

We only found three qualitative studies with non-university students: Bautista et al.
(2012) with preschool and primary students; Mic6 and Cava (2014) in primary school;
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and Ferndndez-Larragueta et al. (2017) with immigrant students. Other studies com-
bined the assessments of various members of the educational community about
sociocultural diversity: Intxausti et al. (2014) looked at families and teachers using a
quantitative methodology, whereas Rodriguez-Fuentes (2017) made use of a mixed
methodology to add those two groups’ views to the students’ perspective. Briones
et al. (2011) quantitatively polled native and immigrant students. Finally, we found
two studies looking at the opinions of the general population: Garaigordobil and Aliri
(2011) used a quantitative approach, while Ruiz et al. (2012) took a qualitative ap-
proach.

In some schools characterized by the growing presence of students from immigrant
backgrounds and by carrying out intercultural educational activities, albeit with vary-
ing details in terms of variables such as experience, age, gender, empathy, and train-
ing, the opinions of the various members of the educational community aligned in ex-
hibiting a moderate general sensitivity towards cultural diversity along with a positive
assessment of the educational potential it brings with it.

Teacher Training

Curiously, the category corresponding to theoretical discourse about such a notably
important topic in the field, teacher training, was rather small. Santos-Rego et al.
(2013) examined the possibilities of ICT devices in improving teaching-learning pro-
cesses in teacher training. Sierra et al. (2017) looked at teachers’ roles as social agents
with broad involvement in the creation of a democratic citizenry. Meanwhile, Barquin
(2015) described the instruments that could be used to address teacher training in
order to promote reflection and self-analysis and to encourage teaching practices that
are more inclusive and less traditional or superficial.

Within the empirical contributions about training aimed at managing multiculturality,
various quantitative assessments have been made evaluating the opinions of active
teachers (Gonzalez-Riafio & Armesto, 2012; Cernadas et al., 2013), of other profession-
als who work with immigrants (Escarbajal & Leiva, 2017), and students doing degrees
in primary education (Nikleva & Ortega, 2015) in order to determine what they feel
about their own training needs in IE. Other studies in this field have used qualitative
approaches, in some cases (Pefialva & Soriano, 2010; Buendia et al., 2015; Bernabé,
2016; Guarro, 2017; Cernadas et al., 2019) to study the presence of interculturality in
initial and continuing training plans for teachers, and in other cases (Surian & Damini,
2014; Gonzélez-Falcon et al., 2016; Cejudo et al., 2016) to determine teachers’ views
about different methodologies for managing cultural diversity and about the train-
ing they require. Finally, it is worth noting two examples of experimental routes in-
cluded complementary methodology. Pozo and Aguaded (2012) explored indicators
of the possible impact of foreign stays on teachers’ intercultural competencies, while
Gonzélez-Gonzalez and Cutanda (2017) examined the potential impact of teachers'
training on similar competencies.

Among the main conclusions from the publications we examined was the need to
address the insufficient content related to the acquisition of intercultural skills in
teachers’ initial and continuing training, not only because there are students from im-
migrant backgrounds in our schools, but also because of the need to provide a ped-
agogical model of inclusive education of appropriate quality. In addition, there was
a general concern that teachers did not have the skills that they needed to face the
challenges posed by a culturally diverse society, and consequently there is a need to
review how the initial training of preschool, primary, and secondary school teachers is
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planned in order to ensure inclusion of content and use of teaching procedures that
are consistent with intercultural pedagogy.

Cultural Diversity in the School
Education of students from immigrant backgrounds

After a quantitative analysis of the distribution of students from immigrant back-
grounds in the schools in Galicia et al. (2012) reported that the levels of segregation
were objectively low. In clearly qualitative studies, different authors (Olmos, 2010;
Martinez-Usarralde et al., 2016; Arroyo & Berzosa, 2018) evaluated various aspects
related to the reception and schooling given to students from immigrant backgrounds
in Spain, and in a similar way, Aguaded et al. (2018) reflected on socio-educational
interventions in Andalucia with unaccompanied refugee children.

Despite advances in legal areas and social sensitivity, the studies demonstrated a per-
sistent disconnect between theory and practice. Of course, even if one recognizes the
diversity produced by immigration as a source of richness and mutual wealth, there
are still policies, actions, and categorizations that perpetuate inequality and preserve
all kinds of stereotypes about people from immigrant backgrounds, for the mere fact
of being an immigrant. This makes the role of education, both inside and outside of
school, one of the few effective medium and long-term antidotes to inequality, putting
it in the perspective of intercultural development.

The Response to Cultural Diversity in the Classroom

From a theoretical perspective, Leiva (2017) attempted to initiate and encourage ped-
agogical debate about the new paths and approaches of interculturality in current
schools. Meanwhile, based on emerging contributions from various scientific and
technological fields, Bartolomé (2017) noted the need for change in the understand-
ing and practice of inclusive education.

In the quantitative arena, Santana et al. (2016) consulted immigrant students about ac-
ademic decisions and their families about academic expectations. Gairin and Iglesias
(2010) explored the interaction between teachers and students from immigrant back-
grounds. Tomé et al. (2010) and Ibafiez et al. (2012) presented results of surveys on
intercultural topics given to students in secondary education, whereas the mixed-ap-
proach study by Diez-Gutiérrez (2014) aimed at understanding what secondary school
administrations in the city of Leon thought about IE practices and strategies.

The qualitative side was much more fertile, with ten publications. Four of them (Rincén
& Vallespir, 2010; Garcia-Garcia et al., 2012; Moliner-Garcia et al., 2018; Maiztegui et
al., 2019) were investigations which all examined the educational response in vari-
ous schools, while Carrasco and Coronel (2017) assessed teachers’ opinions about the
management of cultural diversity in four secondary schools in Andalucia. In the area
of linguistics, Siqués and Vila (2014) looked at educational discourse in a multilingual
classroom where the teacher interacted with seven students in a language teaching
unit, while Olmos (2016) demonstrated the students’ linguistic diversity in an Anda-
lusian school and analyzed educational policies designed to manage that diversity.
Lastly, we also recorded three articles about more specific content: Garcia-Raga et al.
(2012) and Ortega et al. (2019) focusing on school mediation, and Pantoja and Vil-
lanueva (2015) confirming the effects of an online intercultural program for primary
school students.
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As a corollary, and to finish this section, we can infer that a reasonable proportion of
teachers —doubtless lacking proper training in this area— are fundamentally skepti-
cal of cultural diversity and continue to associate IE almost exclusively with the growth
in the numbers of immigrants in schools. Nonetheless, the demands of inclusive, dem-
ocratic schooling unfailingly lead to the idea that diversity is related to all students and
the necessary respect to others’ identities, making the inclusion of IE in the curriculum
essential.

Cultural Diversity and Academic Performance

In light of the predicted academic careers of a good number of immigrant students,
without going beyond a mere reflective approach, Essomba (2012) proposed a num-
ber of palliative measures such as making efforts in implementing language learning
programs, and providing additional help and support during these students’ educa-
tion.

Taking a more practical approach, various studies, whether quantitative (Santos-Rego
et al., 2013; Gonzalez-Losada et al., 2015; Pulido & Herrera, 2016; Escarbajal et al.,
2019), qualitative (Fernandez-Sierra, 2017; Martin et al., 2017; Barragan & Fernan-
dez-Sierra, 2019), or mixed (Pamies et al., 2016), have concerned themselves with im-
migrant students’ academic performance, comparing it with their native peers’ perfor-
mance in order to identify the most significant factors affecting their school careers.

In line with international studies, they reported higher levels of school failure in stu-
dents from other countries, in which socio-cultural components were particularly im-
portant, specifically the many aspects related to their native languages and how these
students were received.

Families and Managing Cultural Diversity

When we looked at the participation of foreign students’ families in schools, we found
two quantitative studies (Hernandez-Prados et al., 2016; Lorenzo et al., 2017), along
with qualitative studies (Garcia-Cano et al., 2010; Diaz-Reales & Aguaded, 2015), and
to a lesser extent, mixed approaches (Lozano et al., 2013). This section also includes
a study by Lépez-Rubio et al. (2012) which used a quantitative approach to analyze
child-rearing practices and behavior problems in preschool education. Soriano and
Gonzélez-Jiménez (2010) and Soriano et al. (2013) qualitatively examined the role that
may be played by immigrant associations in schools (intercultural mediation, signi-
fiers of identity, etc.) and highlighted how this participation encouraged continuity
between school and family.

Apart from the methodological orientation, the studies we recorded seem to agree
in the sense of recognizing that there are significant differences between native and
immigrant families in terms of how they participate and involve themselves in the
life of their children’s schools, which has clear impacts on the children’s learning and
performance. Programs aimed at improving school performances would therefore do
well to not ignore, as far as possible, parental involvement based on measures and
especially actions to encourage greater family presence in school, which may help
improve immigrant families’ socio-community integration.
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Innovation for Cultural diversity

This final category offers us an interesting view of educational research and innovation
in the quantitative analysis from Pegalajar and Colmenero (2014) and their approach to
the development of emotional intelligence in secondary school students. In the quali-
tative sphere there were four studies. Garcia-Cano et al. (2016) looked at the Learning
Communities pedagogical project from an intercultural perspective, while Molina et
al. (2019) implemented a peer tutoring experience. The other two studies followed
action-research guidelines. Lamas and Lalueza (2012) examined institutional collab-
oration between primary school teachers and a university team to develop activities
based on collaborative learning, and finally, Fernandez-Berrueco and Moliner-Garcia
(2012) explored the options for inclusive, intercultural schooling via a self-evaluation
process in two primary schools in Valencia.

Our documentary analysis showed us how cultural diversity has been addressed from
emotional intelligence, learning communities, peer tutoring, and collaborative learn-
ing. However, it is worth noting the small number of studies in the area of innovation,
and the lack of studies addressing cooperative learning or funds of knowledge

Discussion and conclusions

Our objective with this study was to contribute to improved, better organized informa-
tion about what has been a decade characterized by a boom in research on intercul-
tural education in Spain. The data from the scientific publications we reviewed allow us
to state that we are looking at a field of knowledge with theoretical reach and practical
significance that has been appreciably consolidated in this country; one that has a
terminology that aligns with the EU preference, unlike “Multicultural Education”, an
expression which continues to dominate in the USA and other countries with greater
English-speaking influence (Nieto, 1996).

It is clearly evident in the literature we examined that it is in universities, and more
specifically in education faculties where we find the authors of these studies, and al-
though they lead the research into the topic, they are in no way unconnected from the
civil society’s interest in cultural diversity and its educational challenges in a context of
democratic life (Torres & Tarozzi, 2019). This is clear from the many research projects
undertaken over the length and breadth of the country, and beyond.

Of course, far from being a field at risk of epistemic collapse, intercultural education
continues to be an open topic owing to the various intersections. These intersections
between teaching and the social sciences generally encourage new ideas followed by
thought-provoking theories about how to improve educational understanding as well
as how to more effectively and more equitably manage intercultural education for
everyone's wellbeing and that of the community as a whole.

In terms of the progress of research into intercultural education between 2010 and
2019, our examination clearly identified twice as many studies using qualitative
methodologies than there were using unequivocally quantitative methodological ap-
proaches. Despite that, the increase in studies using mixed methodologies in recent
years is worth noting.

As awhole, the picture before us can be framed perfectly in lines prioritized by research
in the growing field associated with specific people and groups, without ignoring the
case of refugees (Dryden-Peterson, 2016). In other words, lines of research that have
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managed to describe a particular trend in our time. This means on the one hand every-
thing related to teacher training and what teachers and their students (fundamentally
from preschool to secondary) think about ethno-cultural diversity. On the other hand,
there is the concern about offering a consistent, sustained response to this diversity
in schools and communities, with particular focuses on minority students’ academic
performance together with essential attention to the crucial role of the family in such
an important change dynamic, inside and outside of the classroom.

There is still much to be done to know more about this complex, interdisciplinary re-
search subject. For that reason we must not allow ourselves to be swayed by the dis-
tractions pushed now and again by those who see in this route to civic empowerment
only a kind of simplistic discourse about change in open societies, those who are more
given to showing off their core values than consenting to educational changes leading
to teaching that is functionally rehabilitative in formal and non-formal education, so
that open society can be developed pragmatically, without concessions to any a priori
theory or methodology that restricts research freedom.

Finally, it would be useful to continue with more rigorous evaluations over longer
times of the impact and development of IE on the framework of a democratic soci-
ety with the aim of calibrating the value of affirmative actions linked to managing
cultural diversity in the public arena. This means schools and colleges with regulated
education, and in the broader perspective, non-formal and informal learning, where
the interaction of people with different origins and beliefs continues to be key for any
expectation of success.
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