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ABSTRACT: Critical Pedagogy provides a solid foundation for addressing inequality and 
promoting social justice inside the classrooms. Subsequently, in Latin America, which has 
been historically perpetuated by violence and aggression against indigenous peoples and 
other minority communities, the need to establish Critical Pedagogy as a means to recognize 
and validate diverse knowledges is latent. Subsequently, this systematic literature review 
presents a comprehensive and unbiased examination of research reports that explore the ef-
fects of Critical Pedagogy in Latin American language classrooms. To achieve this, a review 
of 50 articles from 2015 to 2025 was conducted and analyzed through a rigorous process to 
identify and evaluate pertinent studies, ensuring that the findings are solidly supported. The 
results offer a picture of the implementation of Critical Pedagogy in language learning con-
texts to promote social justice and empowerment. The categories emerged are a) onto-epis-
temic notions, b) situated research practices, and c) sociocultural/political positions, all of 
which emphasize real-world issues, context, and student/teachers' voices to foster critical 
thinking about societal injustices. Correspondingly, this review affords a critical and analyt-
ical discussion of the concept of Critical Pedagogy in Latin America as essential for contex-
tual relevance, political resistance, epistemic justice, and transformative language education. 
Keywords: Critical Pedagogy, Language Education, Systematic Review, Latin America, 
Southern Epistemologies.

Navegando el concepto de pedagogía crítica en la educación de lenguas en Latinoamé-
rica: una revisión sistemática, 2015-2025

RESUMEN: La pedagogía crítica en contextos de enseñanza de lenguas proporciona una 
base firme para abordar la desigualdad y promover la justicia social dentro de las aulas. En 
América Latina, que históricamente ha sido perpetuado por la violencia y la agresión contra 
los pueblos indígenas y otras comunidades minoritarias, la necesidad de implementar la 
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ezes de Souza.
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pedagogía crítica para validar diversos saberes es latente. En consecuencia, esta revisión 
sistemática de la literatura presenta un examen exhaustivo e imparcial de informes de inves-
tigación que exploran los efectos de la Pedagogía Crítica en aulas de lenguas de Latinoa-
mérica. Para esto, se llevó a cabo una revisión de un total de 50 artículos, desde el año 2015 
hasta el 2025, los cuales fueron analizados mediante un proceso riguroso para identificar y 
evaluar estudios pertinentes, garantizando que los hallazgos están respaldados sólidamente. 
Los resultados ofrecen un panorama de la Pedagogía Crítica como un medio que permite que 
contextos de aprendizaje de lenguas promuevan justicia social y empoderamiento. Las cate-
gorías emergentes son: a) nociones onto-epistémicas, b) prácticas de investigación situadas 
y c) posturas socioculturales/políticas; las cuales se enfocan en problemas del mundo real, el 
contexto y las voces de estudiantes y docentes para fomentar pensamiento crítico sobre las 
injusticias sociales. Asimismo, esta revisión ofrece una discusión crítica y analítica del con-
cepto de Pedagogía Crítica en Latinoamérica como algo esencial para la relevancia contex-
tual, la resistencia política, la justicia epistémica y una educación de lenguas transformadora.
Palabras clave: Pedagogía Crítica, Educación de Lengua, Revisión Sistemática, Latinoamé-
rica, Epistemologías del Sur

1. Introduction

Critical Pedagogy (C.P.) has been a challenging stance in Education since it focuses
on diverse realities, contexts, and specific needs of people. As such, this topic receives a 
suitable systematic overview, as well as many categories that have emerged from critical 
pedagogy’s assumptions, i.e., critical consciousness, knowledge, power, and transformational 
action, all of which are important issues in Latin American contexts. Given its relevance, 
some scholars have deeply explored different stances, such as Freire (1970, Pedagogy of 
the Oppressed, liberation), Hooks (1984, Feminist Theory and engaged pedagogy), Giroux 
(1983, social inequalities, power and resistance), and Apple (1995, social reproduction and 
inequality), among others. 

Since C.P. encourages critical thinking, awareness of social injustices, and transform-
ative social action, it is essential to recognize its value in education, as it allows students 
to critically examine societal norms, power structures, and facts, allowing them to take an 
active role in fostering a more equitable society. Furthermore, C.P. in the ELT field focuses 
on critical positions, which attempts to improve students’ ability to think rationally and make 
decisions, (Basabe, 2019). Additionally, C.P. in Language Education establishes an approach 
to pinpoint the most beneficial insights into key social, political and cultural concerns of 
those who teach languages (Siqueira, 2021); and Guerrero & Meadows (2015) inquiries how 
language teacher education programs may include C.P. to help students develop a global 
professional identity that preserves their agency in the classroom.

Accordingly, the purpose of this article is to explore the critical/transformative viewpoint 
of C.P. by tracing back articles where it is implemented in English education settings. Thus, 
emphasizing a critical look at cultural, political, and social variables that affect English 
language acquisition and practice, particularly in Latin American settings. The findings of 
the current study include some group analysis connected with Critical Pedagogy potential 
categories (Onto/Epistemological notion, Situated research practices and Sociocultural, polit-
ical positions). During the sections of this text, we recognize that this article’s contribution 
revolves around finding, gathering, evaluating, and integrating research-based papers on 
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C.P. within English Language Educational settings in Latin America. Our goal is to give
an in-depth, diverse exploration of Critical Pedagogy/English Language Education so that
scholars, learners, teachers, and everyone else might better comprehend and reflect on it.

2. Method

This study follows the methodological framework of a state-of-the-art review, which
is understood as a qualitative research approach aimed at identifying the current landscape 
of academic work surrounding a specific topic. Unlike traditional narrative or systematic 
reviews, state-of-the-art reviews focus on identifying research trends, knowledge gaps, and 
theoretical or methodological patterns that have emerged in recent years (Grant & Booth, 
2009). This form of review is particularly valuable in fields experiencing rapid academic 
development or epistemological debate, as it offers a synthesized view of the research frontier 
(Snyder, 2019). Accordingly, the review we propose in this paper seeks not only to catalog 
existing works but to engage critically with them, highlighting convergences, contradictions, 
and emerging paradigms in the field under study.

The process was guided by the phases proposed by Gómez et al. (2015) to adopt a 
systematic method for information gathering. The first phase—planning—involves defining 
the subject of inquiry and conducting a preliminary review of existing literature. The second 
phase—design and management—focuses on organizing the collected data by establishing 
thematic categories and filtering the material using a bibliographic matrix. In the third 
phase—analysis of the gathered information—the filtered sources are examined through a 
structured data matrix, which has as a result, a critical and descriptive report of the findings 
(see Figure 1).

Figure 1. Process of conducting a state-of-the-art review (adapted from Benavides et. al., 2020)

3. Data Analysis

During the planning stage of the study, we defined the research focus around the
published papers based on Critical Pedagogy in Latin American settings, initially exploring 
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four databases: Redalyc, Scopus, Web of Science, and Taylor and Francis. Since the initial 
findings on these databases were too broad, the design and management phase was structured 
around the following thematic axes: “Critical” AND “Pedagogy” AND “Language teaching” 
-the latter sometimes having the variation “Language” AND “teaching”-. As a result, we
started to identify the scope of the terms, particularly in the educational field, to establish
the range of findings identified in the initial stage. In the following figures, we find some
of the results that emerged from databases such as Scopus and Web of Science:

Figure 2. Statistical analysis of results per country or territory according to the Web of Science

Once we managed to narrow down the results to a considerable quantity, we decided 
to instill a series of inclusion/exclusion criteria that allowed us to organize and select the 
documents more effectively: 

– Boolean Operators to specify the search as “Critical” AND “Pedagogy” AND “Lan-
guage teaching.”

– Articles and texts from 2015 to 2025
– Papers that report research conducted in Latin America or with Latin American par-

ticipants in other latitudes.
– The term Critical Pedagogy needed to be included in at least one of the following

sections: Title, abstract, keywords, or Theoretical constructs.

Finally, the chosen papers were narrowed down to 50 documents, which were then 
analyzed and cross-compared to develop a critical overview of the topic. The results were 
organized in a bibliographic matrix, and the process involved filtering the information and 
consequently led to the identification of patterns regarding how Critical Pedagogy has been 
operationalized across various Latin American educational settings. 

4. Results

This section presents the main findings derived from the analysis of the selected corpus
of papers on Critical Pedagogy and its implementation/influence in Latin America. Through 
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a state-of-the-art methodology that aimed for a more in-depth, critical understanding of the 
sources, we categorized and examined them by way of three thematic axes that emerged 
inductively from the data and subsequently became the categories we present in the following 
lines: (1) Onto-epistemic notions of the Critical Pedagogy, (2) situated research practices, 
and (3) Sociocultural and political positioning from the Critical Pedagogy perspective. Each 
category reflects recurring patterns regarding realities, convergences, contradictions, and 
concerns as experienced by the participants of the studies, and shows how teachers and 
researchers understand, interpret, and implement Critical pedagogy in their experiences and 
communities. 

4.1. Onto-epistemic notions that shape the Latin American Educational Landscape

Onto-epistemic notions refer to the combined understanding of ontology (being, ex-
istence, and reality) and epistemology (how we know). In this section, we describe how 
literature is conceptualized in the context of the couplet English language education and 
C.P. In Latin America, where neocolonial educational models have frequently introduced
English as a hegemonic language, epistemological critiques support teachers in opposing
the perpetuation of global hierarchies that privilege Anglocentric norms and marginalize
local cultures and languages. As such, the English classroom can be seen in this context
as an arena for critical reflection on identity, power, and the socio-political performance of
language alongside language acquisition.

Regarding our data, we can find out how several documents explore the construction 
of knowledge inside the classroom from a C.P. perspective. According to Holmes and Peña 
Dix (2022), critical pedagogy fosters activist research ethics (Ladegaard & Phipps, 2020) 
based on cooperation, active participation and shared responsibility, particularly with students 
impacted by conflict or displacement. It also allows researchers to question Global North 
epistemologies and dismantle traditional researcher–participant and teacher–student hierar-
chies (Echeverri-Sucerquia, 2020). As the previous study suggests, there are other ways to 
participate, and it may be possible to deduce that critical pedagogy helps identify “other” 
possibilities of stances or knowledge(s).

Moreover, contextually grounded epistemic perspectives like epistemological curiosity 
(Walsh, 2015), popular education (Montoya-Peláez et al., 2021), in essence, from a local 
perspective, alterations to language education knowledge (Quintero Polo, 2019), and so-
cio-historical approaches (Gomes Aires de Oliveira & Lima, 2023) are mostly highlighted in 
the ELT literature. Likewise, this category emerged from outlining the ontological element 
that comprises C.P. It was not easy to find articles that give this perspective, but after care-
ful examination, we could observe that critical pedagogy, as it was originally defined, is a 
means of contemplating the world critically, challenging common sense assumptions rather 
than accepting them as natural and establishing them in concrete terms (Macedo, 2019). 
Undoubtedly, C.P. addresses facets of Latin American reality that surround the existence 
of language, culture, social transformations, and communities (Porto-González and Rincón, 
2016; López Olivera and Martínez, 2023)

Menezes de Souza and Monte Mór (2018) assert that deep and non-concrete conditions 
are employed to assume the ontology in critical pedagogy, where possibilities to be and feel 
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are given, and flexible positions or change are confronted with them. We also picked other 
ontological assumptions related to Latin America’s Critical Pedagogy. For instance, a study 
on Critical-based Pedagogy was conducted in Tolima, Colombia, in which the idea that lies 
behind students’ reflections is that feelings, emotions, and relationships play an integral role 
in the teaching and learning process. In the study, almost every pre-service teacher’s speech 
related their experiences, role as teachers, and profession to respecting and loving students, 
as well as gaining a deeper understanding of their conditions (Lastra et al. 2018). This is 
key to this systematic review since emotional ontology is the study of being in connection 
to emotions and how they affect our perceptions and actions in the context of nature, as 
Fajardo-Dack et.al. (2024) and Cortés-Rozo et.al. (2019) have pointed out. 

In Critical Pedagogy, theory and being (sensed) have vital assumptions. As Farias & 
da Silva (2021) pointed out, these can also be applied to linguistics and social justice reper-
toires. Nevertheless, what we can infer from this category is the importance that C.P. has in 
considering the nature of existence and being, as well as the nature, depth, and constraints 
of knowledge. Accordingly, Solís Vargas (2018) highlights the importance of implementing 
C.P. in Latin American contexts, particularly in his home country, Costa Rica, where most
models are based on Eurocentric perspectives of education. Critical pedagogy and culture
are linked by viewing education as a socially and politically embedded practice. Learners’ 
and the teacher’s identities, values, languages, and worldviews are shaped by culture, and
C.P. highlights the importance of identifying and opposing prevailing cultural narratives that
marginalize or silence certain groups of people. For Fernandez-Benavides et al. (2023), the
integration of cultural topics motivated the students and increased their understanding of
the importance of their culture as well as the effects of racism and discrimination in their
sociocultural context. The students’ voices also revealed some components of culturally
relevant critical pedagogies, including genuine cultural knowledge, cultural competence,
and critical consciousness.

Finally, C.P. promotes the integration of students’ lived experiences, histories, and 
community knowledge into the learning process in Latin America by recognizing the cultural 
context of learners. Therefore, rather than being a place of assimilation, education becomes a 
place of cultural affirmation and transformation. By doing so, it fosters critical consciousness, 
allowing students to consider the ways in which institutions and cultural norms perpetuate 
inequality and take an active role in bringing about change in their local communities.

4.2. Methodological positioning and situated research practices in critical ELT

The growing need to inquire into the various perspectives of critical pedagogy— as 
applied to the field of English Language Teaching (ELT)—has led us to explore how re-
searchers have explored positioned and situated practices to reflect their epistemic and ethical 
commitments with C.P. in Latin America. Through the analysis of our data, we could observe 
that, depending on the purpose of the study and the context in which it was conducted, these 
studies conceive the chosen methodology as an intentional act that responds to historically and 
socially constructed educational realities. Therefore, methodological choices are understood as 
ways of aligning knowledge production with local contexts and collective meaning-making. 
From this perspective, research practices become sites where power relations are negotiated, 
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voices are legitimized, and dominant epistemologies are challenged, reinforcing the insep-
arability of methodological positioning from broader sociocultural and political concerns.

One of our first observations is that most of the studies employed qualitative methodolo-
gies, focused on pedagogical interventions that allowed researchers to practically intermediate 
in their educational contexts. Contreras León and Chapetón Castro (2016) reported on a ped-
agogical intervention aimed at fostering students’ classroom interaction through cooperative 
learning. The methodology they implemented was context-sensitive, grounded in students’ 
realities, and incorporated dialogic practices to encourage reflection, particularly within the 
context of a public school in Bogotá. Similarly, Gómez-Giraldo (2022) conducted an action 
research project in which he used journal entries, semi-structured interviews, and student 
artifacts to document how their sixth-grade students involved in the study responded and 
participated in class while expanding their communicative repertoires. In another case, Khan 
(2020) analyzed student reflective journals to explore how a university course on gender and 
sexuality influenced teacher identity development and critical awareness.

In the pedagogical interventions that we found, we identified several studies that addressed 
the formation of pre-service and in-service teachers about critical pedagogy. Vanegas-Garzón 
and Bedoya-Ríos (2024) described the systematization of a professional development course 
for in-service English teachers, focusing on identity, pedagogical action, and theory-informed 
reflection as both a pedagogical and methodological strategy. In a similar line, Samacá 
Bohórquez (2020) developed a two-voiced self-dialogue method to reflect on her own trans-
formation as a language teacher from a Freirean perspective; whereas Araújo Matos (2017) 
analyzed the implementation of didactic sequences designed critically, and their impact 
on the development of students’ criticality. Additionally, Hernández Varona and Gutiérrez 
Álvarez (2020) employed a narrative inquiry to examine how student-teachers developed 
agency through the design and implementation of community-based pedagogical projects.

We also identified studies focused on fostering critical reflection on sociocultural and 
political issues. Authors such as Gutiérrez (2022) and Echeverri-Sucerquia et al. (2015) em-
ployed exploratory case studies. Gutiérrez analyzed student outcomes and course evaluations 
to explore how pre-service teachers engaged with intercultural perspectives in an English 
course that aimed to foster students’ criticality and interculturality. Echeverri-Sucerquia et 
al. Aimed to explore how teachers from different contexts explored their critical awareness 
to understand themselves and their surrounding contexts. Likewise, Guerrero and Meadows 
(2015) conducted a dialogical qualitative analysis of online discussions between Colombian 
and U.S. teachers to investigate the construction of a global professional teaching identity. 
Castrillón Ángel and Gama Rodrigues (2023), reported on an online media course involving 
pre-service English teachers in Colombia and Brazil. They used Qualitative Online Research 
(QOR) and Young Participatory Action Research (YPAR) to investigate how re-existence 
literacies were developed through digital storytelling and resistance narratives. Their methodo-
logical framework was explicitly socio-critical and rooted in Freirean and decolonial traditions.

Our corpus also revealed several studies grounded in ethnographic approaches, which 
explored context-situated phenomena. Ortega (2024), for example, conducted an eight-month 
critical ethnography in a public high school in Bogotá to document the implementation of 
a social justice-oriented ELT curriculum in a context marked by socioeconomic challenges. 
Basabe (2019), on the other hand, reported an autoethnographic study reflecting upon his 
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own position and criticality as a literature teacher. Another author who implemented ethno-
graphical methods in their study was Monzó (2016), who analyzed a two-year project with 
Latinx immigrant families, focusing on how students internalized and resisted dominant 
discourses within schooling. In the same vein, Martínez and Martínez (2022) present their 
findings on an educational ethnography, as a result of teacher–researcher collaboration with 
Latinx children of immigrants.

Besides the empirical studies, we identified several studies that engaged in document-based 
research or systematic literature reviews. Velásquez-Hoyos and Villegas-López (2024), for 
instance, reflected on emerging post-pandemic tendencies in critical ELT, highlighting the 
need to address power relations, social inequality, and the ideological dimensions of language 
education. Almeida (2019) offered a literature review focused on critical pedagogy in physical 
education, mapping theoretical influences and identifying key gaps in the Anglophone schol-
arship. Similarly, Herrera-Molina and Portilla-Quintero (2021) conducted a document-based 
review of four regional and international databases to examine how critical pedagogy has 
been represented in curriculum, teacher roles, and student engagement.

Overall, the research practices reviewed in this category demonstrate that indeed, research 
on C.P. within Latin America is inherently a positioned practice, shaped by ethical, epistemic, 
and political commitments rather than by methodological neutrality. The studies included 
here show the promotion of situated inquiry where local and transformative knowledges 
prevail over extractive or universalizing research logics. Evidently, we understand research 
methodologies as tools through which researchers not only study educational contexts but 
also participate in the resistance of hegemonic discourses and the reconfiguration of power 
relations within ELT. 

4.3. Sociocultural and political positioning in Latin America 

Latin America is historically recognized for its struggles for social justice and resistance 
to imperialism. Pedagogically speaking, the last decades have been key for the redefinition 
of education in the territory, particularly when it comes to language teaching. During our 
revision, we could observe how, across the documents revised, C.P. is not understood as 
a mere set of teaching strategies, but as a political stance that promotes local knowledge, 
community engagement, and social resistance (Donley et al., 2024; López-Gopar, 2019). 
Hence, teachers across the region advocate for pedagogies that question power structures 
while at the same time value the sociocultural and economic realities of the communities 
they belong to.

Some of the studies we reviewed focus on the intersection of identity, context, and language 
teaching, and how this intersection plays a vital role in marginalized communities. Examples 
of this are Cruz-Arcila (2018); Bonilla-Salazar (2019) and Bolaños et al. (2018), who, in their 
studies, illustrate how Colombian teachers and students from rural areas manage to interact 
with their local realities while at the same time attempting to cultivate English language skills. 
Similarly, Rincón and Clavijo-Olarte (2016) report how, through the design and implementation 
of Community-based projects, students had the opportunity to explore and analyze sociopolit-
ical, cultural issues and phenomena inside their communities, while simultaneously exploring 
inquiry and reflection skills in their ELT classes. Observably, the implementation of C.P. in 
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language teaching settings enables both teachers and students to establish reflective praxis 
against the dominance of decontextualized, top-down models of ELT education. 

We also found that C.P. confronts sociopolitical dimensions surrounding neoliberal 
and colonial ideologies in diverse contexts. In our findings, we encounter Romero (2023) 
and Barahona and Darwin (2021), who explore Chilean teacher education programs and the 
tensions they experience between mandatory guidelines from the institutions and the strug-
gle to instill emancipatory educational approaches. Both studies encourage novice teachers’ 
criticality and agency; despite the rigidness of the curriculum, they are part of. In the same 
line, we found that the study carried out by Siquiera (2021), unveils how English teachers 
in Brazil, explore the tensions that emerge from the debates promoted among them to dis-
cuss critical pedagogy, culture teaching, and English as a Lingua Franca in their contexts. 

Other issues relevant to the application of Critical Pedagogy in Latin American contexts 
are those related to gender, race, and cultural diversity, and how these topics should be 
addressed critically in language classrooms to promote a sense of equity and social justice 
in the educational community. Considering this, Porto & Byram (2015) carried out a trans-
national study between Argentina and England to foster students’ sense of citizenship along 
with their understanding of human rights and human rights violations. Similarly, Authors 
Veliz and Farias (2024) also explored Chile’s same sex marriage law in their classrooms to 
promote discussions and students’ linguistic and critical thinking skills. Part of the results 
of this study present the need for social awareness and the importance of promoting a safe, 
dialogic environment in language classrooms. Additionally, Kubota et. al. (2023) highlights the 
importance of exploring antiracist, translingual practices in territories, such as Latin America, 
where racialized linguistic policies persist. This need to call for more critical perspectives 
of education is also present in Medina-Aguilar (2024), who addresses the importance of 
fostering more sensitive, critical communication skills, mainly to resist colonial practices 
where anglicized, Western epistemologies are viewed as more relevant and dominant.

The transformative potential of Critical Pedagogy (CP) in Latin American language 
education is particularly evident in its integration with critical literacy and cultural identity 
within teacher education and classroom practice. An example of this is Gutiérrez (2015), 
who highlights how exposure to critical literacy theories prompts epistemological shifts 
among Colombian pre-service teachers. Expanding this view, López-Gopar’s (2019) presents 
transnational perspectives that illustrate how C.P. has been adapted across the Americas to 
challenge Eurocentric and neoliberal frameworks in language education. Alongside these 
theoretical developments, local inquiries and creative expressions serve as powerful tools 
for sociopolitical positioning. For instance, Fernández-Benavides et al. (2023) document 
how students in Cali critically engaged with their cultural backgrounds through intercultur-
al projects that addressed racism and discrimination. In Brazil, Vian Junior and Dalben de 
Faria (2021) demonstrate how genre-based pedagogy aligned with Freirean ideals encour-
ages student engagement with social issues through writing for national exams. Similarly, 
López-Gopar et al. (2022) describe the evolution of a socially committed ELT curriculum 
in Oaxaca, México, shaped by educators dedicated to social justice and the promotion of 
indigenous knowledge systems.

All in all, the body of research reviewed in this section underscores the urgency and 
relevance of Critical Pedagogy in Latin American language education as a tool to help 
the educational community position itself socially and politically. Evidently, by situating 
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language teaching within the broader struggles for equity and decolonial resistance, educa-
tors across the region reaffirm their role as agents of change committed to epistemic and 
social justice, and transformative education. The studies analyzed reveal an expanding field 
in which teachers and learners negotiate power, reclaim local knowledges, and construct 
more equitable educational futures. Ultimately, Critical Pedagogy is not only an alternative 
framework for language teaching but a vital pathway toward reimagining education as a 
collective, emancipatory project in Latin America.

5. Discussion

This systematic review aimed to analyze how critical pedagogy has been conceptualized
and implemented in ELT across diverse educational contexts. According to the reviewed 
studies, critical pedagogy in the ELT field in Latin America is still widely and frequently 
employed in practice, despite its growing recognition as an effective approach for foster-
ing equality, learner agency, and social consciousness. Therefore, we want to put forward 
two conceptions of Critical Pedagogies towards Language Education in Latin America to 
appraise this study’s findings, clarify their importance, and place them in the wider picture 
for the readers. 

5.1. Challenging the concept of Critical Pedagogies

Following our analysis, defining critical pedagogy in the ELT field in Latin America is 
essential since it offers an umbrella of theory and practice for opposing current viewpoints, 
fostering social justice, and adapting language teaching to fit the sociocultural realities of 
the context. We could highlight, after reviewing the texts and our own experiences, that 
establishing critical pedagogy in ELT in Latin America is necessary for opposing the globali-
zation of English and encouraging a socially conscious, contextually relevant way of teaching 
languages. Instead of being passive foreign language teachers in a context characterized by 
significant social, political, and economic inequality, ELT educators can position themselves 
as change agents through critical pedagogy.

Additionally, scholars such as Porto & Byram (2015) point out how critical pedagogy 
provides ELT as an anchor for resistance, empowerment, and change by bringing language 
learning into accordance with democratic principles and local needs. Also, the implementation 
of critical pedagogy encourages a reflexive stance towards decontextualized, commercialized 
ELT materials that often ignore Latin American perspectives, as well as taking into account 
critical awareness, might constitute a starting point for the potential of a humanizing peda-
gogy in language instruction (Echeverri-Sucerquia et al. 2015). 

Furthermore, this review offers some criticisms that critical pedagogy may accidentally 
perpetuate colonial logics by neglecting the inclusion of Indigenous, Afro-descendant, and 
Campesino epistemologies—all of which are crucial to Latin American realities (Walsh, 
2005; Tubino, 2004). A relevant aspect that we identified is to challenge and develop critical 
pedagogy beyond its Westernized forms; which brings as consequence decolonial and diverse 
approaches that have arisen in Latin America.



97

	 ...

5.2. Curricula development (Institutional Policy’s overview) 

Teachers are given the framework they need to confront current perspectives and tackle 
problems such as linguistic imperialism, identity, and cultural representation in the classroom 
by institutional policies that support equality, inclusion, and social justice (Echeverri-Sucer-
quia, 2020). Teachers’ ability to have meaningful conversations with students about language, 
power, and society may be restricted in the absence of such rules and regulations, which 
might marginalize or actively prohibit critical educational approaches (Akbari, 2008).

Similarly, the integration of learner-centered and socially relevant content is also made 
possible by developing a curriculum that is aligned with critical pedagogy. A critical curriculum 
encourages students to analyze texts, consider contemporary concerns, and apply English as 
a tool for social responsibility and critical engagement rather than focusing only on grammar 
and standardized testing (Kumaravadivelu, 2006). Moving beyond surface communicative 
competence to promote critical language awareness, agency, and transformational learning 
in ELT environments inherently requires institutional commitment through progressive pol-
icymaking and curriculum innovation. Marques & Baruki-Fonseca (2022). 

Curriculum development ought to include activities and materials that encourage learners 
to reflect on their social realities, motivating them to act as agents of change. A curriculum 
informed by critical pedagogy, for instance, explores the history of marginalized communities, 
analyzes how diverse groups are portrayed in the local contexts, and looks at how social 
policies affect different populations when looking into Latin American realities. Following 
that, critical pedagogy issues encourage student-centered learning, in which students actively 
create their own educational experiences. Thus, promoting a sense of agency and ownership, 
curriculum development can involve students in the process of picking topics, creating ac-
tivities, and determining their learning.

6. Conclusion

Dealing with social injustice and promoting educational change, critical pedagogy stands
as a potent framework in Latin America. Freire’s thought that education should be a prac-
tice of freedom is the core of this pedagogical approach, which questions rigid structures, 
stimulates discussion, and provides teachers and students with the instruments they need to 
critically interact with their own realities. In a field marked by historical marginalization, 
significant social inequality, and cultural diversity, critical pedagogy provides resources to 
reconsider language education as a process of cultural conviction and emancipation.

Moreover, based on the background of this literature review, we might point out the 
significance of critical pedagogy and teacher education (Barahona & Darwin, 2021). Future 
teachers are motivated by this method to challenge prevailing ideologies, acknowledge the 
sociopolitical aspects of education, and position themselves as change agents. According to 
scholars as Walsh (2009) and Porto-González and Rincón (2016), bringing together critical 
pedagogy into teacher education fosters critical reflection, intercultural awareness, and peda-
gogical approaches that are susceptible to the historical and local contexts of Latin American 
communities. Thus, teacher education based on critical pedagogy facilitates inclusive, demo-
cratic, and contextually sensitive teaching methods throughout the geographical region. This 
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review of realities and tensions highlights not only the challenges but also the opportunities 
for advancing Critical Pedagogy in the region, demonstrating how local conditions shape 
diverse yet interconnected pathways for critical language education.

The present paper explores the practical use and transformative impact of critical ped-
agogy in contemporary ELT educational settings, especially in societies characterized by 
cultural diversity and inequality. Based on the core ideas, this debate emphasizes the need 
for language education to become a dialogical, reflective, and liberating process rather than 
just a means of imparting knowledge. Through critical pedagogy, teachers and students are 
offered the opportunity to challenge hegemonic narratives, question power structures, and 
co-create knowledge based on lived experiences. Therefore, the effects of creating curriculum, 
teacher education, and classroom teaching methods are significant throughout an overview of 
critical pedagogy. To implement critical pedagogy meaningfully, contexts/schools and diverse 
settings commit to creating democratic learning environments that value local knowledge, 
promote critical thinking, and encourage social action/justice.

Nevertheless, we claim that critical pedagogy is relevant and strong because it can be 
adapted to a variety of contexts, including rural, urban, indigenous, and intercultural ones, 
as displayed by the experiences and contributions of Latin American language teachers. It 
also goes on to be a lived practice of resistance, hope, and collective transformation in the 
face of changing educational challenges in Latin America.
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