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Abstract Resumen

During 2009/2010, the current research was conducted Durante el curso 2009/2010 se llevo a cabo esta investiga-
with the aim of analysing student and teaching staff on cién con el objetivo de analizar la opinidn y perspectiva
regarding student participation in assessment. A content que profesores y estudiantes universitarios tienen sobre la
analysis of 76 subject outlines was carried out, and then 40 participacion de estos ultimos en el proceso de evaluacion.

member of the teaching staff and 614 university students Se realizé un andlisis de contenido de 76 programas de
were surveyed. The results of the content analysis prove asignaturas universitarias y se encuestaron mediante dos
there is a shortage of information about and programming cuestionarios a 40 profesores y 614 estudiantes universita-
for student participation in assessment. rios. Los resultados muestran una escasez de evidencias

sobre la participacion real de los estudiantes. Ademas,
confirman opiniones divergentes entre docentes y estu-
diantes sobre los usos y las formas en las que se concreta
esta participacion activa en la evaluacion.
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dios.

Recent research in the context of university idea of the lecturer as the main and only actor
learning insists on the need to develop the stu- in learning assessment. What these lines of
dents' ability to regulate their own learning research did was to demonstrate and advocate
processes by means of active participation in for the importance of the active participation
assessment procedures (Boud, 2006; Boud & of students in assessment processes, the revi-

Associates, 2010; Nicol, 2009). In fact, during sions carried out by Falchikov (1986; 2005),
the eighties and, especially, during the nineties Dochy, Segers and Sluijmans (1999) and
of the last century, there has been a great ten- Gielen, Docky y Onghena (2011) being wor-
dency for research to break with the traditional thy of mention in this sense.
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At the same time, the changes which have
been taking place on socio-economic and cul-
tural levels mean that higher education institu-
tions are required to ensure that graduates are
capable of planning and maintaining a follow-
up of their self-learning processes during later
stages, thus developing, amongst others, the
ability of independent learning and critical and
innovating thinking during their lifetimes
(Gotii, 2005).

Within this context of innovation and
change, university teaching staff is facing the
challenge of making the student take part in
the teaching process by using participatory
methodologies such as collaborative learning
or problem-based learning. But it is also nec-
essary for the teaching staff to design, plan and
develop assessment procedures in which the
implication and active participation of the stu-
dents play a central role, bearing in mind the
benefits derived from this participation in the
development of the students' learning proc-
esses.

These preliminary considerations make it
necessary for both the teaching staff and stu-
dents and even the university itself, to adopt a
new culture as regards assessment where the
latter becomes part of the learning process in
itself. As indicated by Ibarra (1999) "authen-
tic" assessment/learning tasks make it possible
to build knowledge, disciplined research and
the transfer of that knowledge to other con-
texts. These authentic tasks are the central axes
of the concept of assessment known as "learn-
ing oriented assessment" proposed by Carless,
Joughin and Mok (2006), which takes into
consideration the active participation of uni-
versity students in the process of assessment,
mainly by means of self-assessment, peer-
assessment and co-assessment, together with a
continuous interaction between the teaching
staff and the student through a process of
feedback and feed forward which allows the
student to improve his performance. To sum
up, the role of the student is extended to that of
assessor. There is a transition from the tradi-
tional passive role assigned to the students,

according to which they are the object of as-
sessment, to an active approach, in which the
student is an evaluating agent.

As stated by Boud (2006) society today de-
mands something more than just passive grad-
uates who accept a predetermined system of
assessment. On the other hand, the idea is that
graduates be capable of planning and main-
taining the follow-up of their learning process
on their own. In this context, it is considered
that the participation of students in the assess-
ment process is a learning opportunity which
can, in itself, develop competences such as:

* Reflexive, critical and independent thinking
(Sambell and McDowell, 1998; Sivan,
2000).

* Knowledge based on evaluating different
solutions to different problems (Gibbs,
1981; 2003).

* Self-sufficiency and direction in one’s own
learning (Boud, 1991; 2000; Stefani, 1994).

* Debate, discussion and negotiation (Prins y
otros, 2005).

» Self learning and self confidence (Brew,
2003).

To sum up, by means of providing assess-
ment education it is possible to establish crite-
ria (and, therefore, priorities), to reflect on the
positive and negative aspects of realities, to
evaluate (and compare) the objectives of as-
sessment and, above all, to make reasoned and
justified decisions. This can encourage the
student to pace his own learning and promote
self learning and, from a professional perspec-
tive, allow him to adapt more easily to changes
and make him capable of assuming responsi-
bilities.

Thus, advances in science and technology
and those carried out in the field of learning
and assessment force university education to
consider new strategies in learning assessment
that contemplate the active participation of the
student. This means that more and more au-
thors are promoting alternative strategies to
traditional assessment putting an emphasis on
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this participation (Biggs, 2005; Biggs and
Tang, 2009; Bordas and Cabrera, 2001; Boud
and Associates, 2010; Boud, 2011; Carless,
Joughin y Mok, 2006; Falchikov, 2005; Gessa,
2011; Gibbs, 2006; Ibarra Saiz y Rodriguez
Gomez, 2010; Ibarra Saiz, Rodriguez Gémez
and Gomez Ruiz, 2012; Knight, 2005; Ljung-
man y Silén, 2008; Lopez Pastor, 2009; Padilla
Carmona and Gil Flores, 2008; Pérez Pueyo et
al., 2008; Rodriguez Gomez and Ibarra Sdiz,
2011; Rodriguez Goémez, Ibarra Saiz and
Gomez Ruiz, 2011).

This research forms part of a broader study™
aimed at developing procedures and instru-
ments for assessment which will facilitate and
promote the participation of students in the
assessment process. The benefits of this under-
taking would have a beneficial effect on the
quality of the education offered by universi-
ties, on the development of academic, profes-
sional and human abilities of the professionals
who graduate and on the mutual satisfaction of
teaching staff and students as regards the
teaching offered by the university.

As a first step towards achieving this goal
the first proposal was to identify and describe
the initial conditions of student participation in
learning assessment processes at each of the
universities taking part in the study, by means
of:

* Documentary analysis of the strategies fa-
vouring the participation of the students in
the learning assessment process, included
and specified in the subject outlines.

* An analysis, carried out by means of a sur-
vey of the opinions and perceptions of
teaching staff and students, of the assess-
ment strategies put into practice in the sub-
jects which might favour the participation of
students in their learning assessment proc-
ess.

Method

As the main objectives of the study were de-
scriptive and evaluative in nature, a "multiple
case study" design was used in the research
(Rodriguez Gémez, Gil Flores and Garcia Ji-

ménez, 1999: 96). Five cases were used, each
corresponding to one on the universities taking
part in the project. This study shows exclu-
sively the data and results corresponding to the
specific case of the University of Cadiz, speci-
fied in a documentary analysis of the subject
outlines and a survey among teaching staff and
students.

Sample

Population and sample of the documentary
analysis

A total of 65 official programmes (short cy-
cles, long cycles, second cycle only and mas-
ters) were taught at the University of Cadiz
during the academic year 2009/2010. An anal-
ysis of the educational outlines of the subjects
of five branches of knowledge was carried out
for the purpose of this research. In accordance
with the internal regulations of the university
(Instruction =~ UCA/IO1VPOA/2010  dated
20/12/2009) and in order to coordinate the
Education Organisation Plans of Centres and
Departments for the following academic year,
educational programmes must be approved
and published on the institutional website dur-
ing the month of June of the previous aca-
demic year.

A non-probabilistic method was used for the
selection of the programmes to be studied. To
be precise, quota sampling was used, the crite-
rion being to have a total of 75 programmes
available. Table 1 shows the final composition
of the sample of documents selected for analy-
sis.

Table 1.- Composition of the sample of programmes
analysed by branches of knowledge

Branches of Knowledge f %

Arts and Humanities 16 21,1
Science 15 19,7
Health Sciences 15 19,7
Social Sciences and Law 16 21,1
Engineering/Architecture 14 18,4
Total 76 100

Survey population and samples

According to the academic report for
2009/2010 the teaching staff at the University
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of Cadiz was formed, at that moment, by 1,541
lecturers divided between 49 university de-
partments. The teaching staff was selected
using quota sampling, combined with an inci-
dental sampling for each of the five areas of
knowledge according to criteria of ease of ac-
cess and acceptance to participate. A total of
40 teaching staff was surveyed following this
selection process (see Table 2).

Table 2.- Composition of the sample of teaching staff
surveyed by branches of knowledge

Branches of Knowledge f %
Arts and Humanities 5 12,5
Science 6 15
Health Sciences 9 22,5
Social Sciences and Law 12 30
Engineering/Architecture 8 20
Total 40 100

As regards to the student population, accord-
ing to the report for the academic year
2009/2010, there was a total of 17,280 stu-
dents matriculated. A similar selection process
to that of the teaching staff, combining quota
and incidental sampling, was used. Access to
the students was possible through their lectur-
ers, following criteria of ease of access and
willingness to participate. The final data pro-
ducing sample consisted of a total of 614 stu-
dents belonging to different branches of

knowledge (see Table 3).
Table 3.- Composition of the sample of students surveyed
f %
Arts and Humanities 61 9.9
Science 62 10,1
Health Sciences 154 25,1
Branches of - -
Knowledge Social Sciences and | 184 | 299
Law
Engineering/ 153 | 24,9
Architecture
Total: 614 100
Instruments

Two types of instruments were designed in
accordance with the nature of the information
it was intended to obtain:

* A scale for the documentary analysis of
student participation in the assessment proc-
ess.

* A questionnaire on student participation in
their assessment, in two versions, one for
teaching staff and one for students.

Expert judges from each of the universities
taking part in the project participated in the
validation process of the contents of instru-
ments used in order to verify the same. On the
other hand, the reliability calculations carried
out give reliability coefficients (Cronbach's
alpha) of between 0.75 and 0.78.

Scale for the documentary analysis of student
participation in the assessment process

The "Scale for the documentary analysis of
student participation in the assessment proc-
ess" was designed for the analysis of subject
outlines. This instrument was made up of fif-
teen items or attributes classified in five di-
mensions:

* Student participation in assessment.

» Assessment design (criteria, methods, in-
struments, etc.).

* Negotiation between students and teaching
staff on the different elements of assess-
ment.

* Feedback and feed forward.

* Types of student participation -self-
assessment, peer-assessment and/or co-
assessment.

A (yes/no) control list was specified for each
of the fifteen attributes to indicate whether or
not there was any evidence of them. If affirma-
tive, the degree to which the attribute appeared
was evaluated by means of a frequency scale
with the following values: 1 (very little), 2
(little), 3 (somewhat), 4 (quite a lot), 5 (a lot)
or 6 (totally).

Questionnaire on student participation in their
assessment

Two versions of a questionnaire were drawn
up to obtain the opinions of students and
teaching staff: a) Questionnaire on student
participation in their assessment (version for
teaching staff); and b) Questionnaire on stu-
dent participation in their assessment (version
for students). Both instruments has a similar

‘ RELIEVE- Revista ELectronica de Investigacion y EValuacion Educativa [ www.uv.es/RELIEVE ]

pag. 4




Rodriguez-Gomez, Gregorio; Ibarra, Marisol; Gallego-Noche, Beatriz; Gomez-Ruiz, Miguel-Angel & Quesada-Serra,
Victoria (2012). Student voice in learning assessment: a pathway not yet developed at university. RELIEVE, v. 18, n. 2,

art. 2. DOL: 10.7203/relieve.18.2.1991

format and were structured with preliminary
identification questions and 21 others referring
to the attitudes and beliefs of the teaching staff
or students, depending on the version, as re-
gards active student participation in assess-
ment. The structural dimensions of these in-
struments are:

* Assessment criteria.

» Assessment design.

* Information and education/training.

* Self-assessment.

* Peer and co-assessment.

* Opinions on student participation in as-
sessment.

* Consequences and weighting of student
participation in the assessment of their re-
sults.

According to the nature of the question, the
opinion expressed on each of them could be
expressed according to different scales, from a
control list indicating presence or absence
(Yes/No) to an evaluation using a Likert type
scale with values of between a minimum of 1
and a maximum of 6.

Procedure
Analysis of the educational programmes

The analysis of the subject outlines was cen-
tred exclusively on the section corresponding
to assessment, in which the teaching staff must
specify their assessment criteria and proce-
dures. This analysis will serve to identify those
aspects planned by the teaching staff related to
student participation in the assessment process.

Each programme was analysed using the
Scale for the documentary analysis of student
participation in the assessment process. The
first task to do was to check whether there was
any evidence of the explicitness of each of the
fifteen attributes considered in the scale, thus
determining the presence or absence of the
information referring to each attribute. Sec-
ondly, if any evidence referring to student par-
ticipation in the assessment process was de-
tected, an evaluation of the degree to which

this presence was specified or shown was car-
ried out.

The information obtained by means of the
Scale for the documentary analysis of student
participation in the assessment process was
mainly quantitative. For this reason a descrip-
tive study, taking into account the frequency
and percentage of responses to the different
options, was carried out.

In order make it easier to interpret the data
and present the results, the option adopted was
to group the evaluations carried out into three
categories. A first category (not at all) referred
to when evidence of this attribute was found in
the programme. Should the planning show
evidence of student participation in assess-
ment, the evaluations were grouped into two
categories: "somewhat" for those between val-
ues 1, 2 and 3; and "a lot" for evaluations 4, 5
and 6 (see Table 4).

Analysis of the opinions of teaching staff and
students

The teaching staff and students could either
complete the questionnaires "on-line" or use
the traditional paper format. All the partici-
pants included in teaching staff sample used
the on-line version of the instrument as it was
the quickest and most convenient method.
However, in the case of the students, it was
considered that the classroom was the most
appropriate method of reaching the largest
number of participants, which means that they
all completed the survey in person.

With respect to the analysis of the data and,
bearing in mind that the majority of the infor-
mation obtained was quantitative, a statistical
analysis of the data was carried out by means
of a descriptive study (frequencies and per-
centages) and non-parametric contrast tests.
The open questions were only answered by a
very small number of respondents, which
means that they have only been used in the
presentation when they add a relevant detail to
the information provided by the statistical
analysis.
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Results

Student participation in educational pro-
grammes

The first results to be presented are those ob-
tained from the documentary analysis of the
educational programmes (see Table 4 and Fig-
ure 1). In this sense, it is has been noted that
the there is very little information in the sub-
ject outlines regarding the planning of student
participation in assessment. Thus, it has been
observed that there is no information in more
than 80% of the programmes related to items
14,7 and 5:

* Favour the supervision and training of stu-

* Reach a consensus with the students on as-
sessment criteria.

Similarly, no evidence whatsoever regarding
attributes 2, 3, 6, 8, 10, 11, 12, 13 and 15 ap-
pears in more than 50% of the subject outlines.

In almost 20% of the programmes there is
evidence that the assessment criteria do favour
student participation to some extent (item 4).
Likewise, around 15% of the programmes
clearly specify the weight of student participa-
tion in assessment (item 15), and provide in-
formation regarding the evaluation results
which enable the students to reflect on the lev-
el of their achievements (item 9).

dents in assessment processes.

* Proposal that students participate in the de-
sign and creation of assessment instruments.

Table 4.- Degree to which each attribute is present in the subject outlines (%)

Attributes Not at all [ Somewhat | A lot
1. The benefits of student participation in the learning assessment processes are specified 42,1 44,7 13,2
2. Student participation in the design of the assessment process is favoured (assessment
. 57,9 32,9 9,2
dialogues).
3. It is proposed that a joint agreement and/or consensus be reached with the students on
what will be assessed (determine what will be assessed: oral communication, self learning, 71,1 22,4 6,6
knowledge of basic concepts, etc.)
4. The assessment criteria favour student participation in the assessment process. 40,8 39,5 19,7
5. It is proposed that a joint agreement and/or consensus be reached with the students re-
garding assessment criteria (clarity of expression, relevance and adaptation of autonomous 80,3 18,4 1,3
activities, terminological precision, etc.).
6. It is proposed that a joint agreement and/or consensus be reached with the students re- 724 237 3.9
garding assessment instruments. ’ ’ ’
7. It is proposed that students participate in the design and creation of assessment instru- 842 145 13
ments.. ? ’ ’
8. t is proposed that a joint agreement and/or consensus be reached with the students re-
. 68,4 26,3 53
garding the assessment system
9. It is specified/proposed that the students be given information regarding the assessment 408 44.7 145
results so that they can reflect on their level of achievement (feedback) ’ ’ ’
10. It is specified/proposed that the students be given information regarding the assessment 513 35.5 132
results so that they can modify and improve their performance (feed forward) ’ ’ ’
11. Student participation is specified/encouraged through self assessment (assessment by
. o 51,3 39,5 9,2
the student/group of their activities and performance)
12. Student participation is specified/favoured through peer-assessment (assessment by the
S . 64,5 26,3 9,2
students/groups of the activities and performance of their classmates)
13. Student participation is specified/favoured through co-assessment (lecturer and students
o 68,4 23,7 7,9
(lecturers and students asses through negotiation and consensus).
14. The supervision and training by other students in assessment processes is speci-
94,7 3,9 1,4
fied/promoted.
15. The weight of student participation in the assessment process for the final mark in the
o . 53,9 30,3 15,8
subject is specified
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Figure 1.- Degree of presence by attribute (%)

Student participation from the perspective
of teaching staff and students

This section presents the results obtained
from the surveys carried out among the teach-
ing staff and students. They have been grouped
together according to the dimensions of the
study and the average percentages or scores
are show in the corresponding tables, accord-
ing to each situation. Where applicable, the
statistically significant differences (p < 0.05)
are indicated by and asterisk (*).

Criteria, design and information and training
/education in assessment

Reference is made to the results of the first
three dimensions of the questionnaire: a) as-
sessment criteria (from item 6.1 to item 6.5)
assessment design (from item 7.1 to item 7.5)
and c) information and training/education
(items 8, 9, 10, 11 and 12).

Figure 2 shows the percentage of lecturers
and students who give an affirmative answer
to each of the questions posed concerning stu-
dent participation in the development of as-
sessment criteria. The greatest difference was

found in the answer to item 6.1, where 45% of
the teaching staff indicate that it is appropriate
for students to participate in the determination
of assessment criteria, as opposed to 88.6% of
students who think that it is necessary.

The percentages of affirmative answers giv-
en by both students and teaching staff to item
6.2 are almost identical. Only a minority be-
lieves that strategies and opportunities are of-
fered to students to take an active part in as-
sessment planning.

Only five of the forty teaching staff surveyed
(12.8%) stated that they define the assessment
processes for their subjects in collaboration
with the students (item 6.3), while this percep-
tion was even less from the point of view of
the students (6.1%).

It is also worth noting that 72% of the teach-
ing staff states that it carries out activities to
explain and discuss assessment criteria (item
6.4). However, only 41.9% of students per-
ceive this to be the case. After this joint dis-
cussion, 47.5% of the teaching staff states that
they modified assessment criteria to include
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proposals made by their students (item 6.5).
However, only 11.5% of the students recog-

nise that this modification takes place.

100 A
T 80 X <
>_
2 60 S /\\
> 40 _ N Py
= N —~ - ~ <
& / -~ ~
o i -
o 0
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— B— Students 88,6 22,3 6,1 41,9 11,5

Figure 2.- Perspective of teaching staff and students regarding participation in the establishment of assessment criteria

Figure 3 shows that, with regard to student
participation in assessment design, few possi-
bilities are offered to students to take part in

the design of the assessment process, since the
percentages of affirmative answers to the items
in this dimension are all low.

100 +
g 80
qt?o 60
:;; 40 - -
= 20 4 " _ﬁv
o = —= —= = — — — -8 — — e
0
Item7.1 Item 7.2 (*) Item 7.3 (*) Item 7.4 (*) Item 7.5
—t— | ecturers 15 28,2 27,5 37,5 12,5
—B— Students 14,8 15 13,8 19,6 10,9

Figure 3.- Perspective of teaching staff and students regarding participation in assessment design

On the other hand, approximately a third of
the teaching staff (37.5%) state that they offer
the possibility of choosing assessment tasks
(item 7.4). Both teaching staff and students
coincide in indicating the low student partici-
pation in defining what will be assessed, -
theoretical contents, tasks to be carried out,
deliverables- (item 7.1) and in the establish-
ment of the assessment procedure (item 7.5).
A higher number of the teaching staff perceive
student participation in the choice of the in-
struments (item 7.2) and in their crea-
tion/development (item 7.3), 28.2% and 27.5%
respectively, than do the students (15% and
13.8%).

In the dimension concerning information and
training (Figure 4), there is a certain discrep-
ancy between the opinion of the teaching staff
and that of the students. The lecturers return a
higher number of affirmative answers to the
items in this dimension being, in all cases,
significantly higher than that of the students.

61.5% of the teaching staff state that they
provide students with information concerning
the benefits of participating in assessment
(item 8); however, compared to this opinion,
only 36.1% of the students consider this to be
the case. We stress the fact that 95% of the
teaching staff state that the strategies they use
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allow the student to be aware of his level of
achievement (item 10) and that they provide
feedback (item 11). This perception differs
from that of the students (62% in item 10 and
58.5% in item 11). While 82% of the teaching
staff state that they provide their students with
prospective feed-forward or feedback (item
12), only 32% of students confirm their per-
ception of this.

The percentage of answers to item 9 con-
cerning the presence of activities for assess-
ment training is revealing. This represents the
lowest percentage for the items in this dimen-
sion, both for students (20% of affirmative
answers) and teaching staff (38.5%).

100 - N N
o 80
>
3 60 A / /ls_—-___‘.\
5 P ~
g -\/ -~ -
o) 20 ——
[=W}
0
Item 8 (*) Item9 (*) Item 10 (*) Item 11 (¥) Item 12 (*)
—a&— ] ecturers 61,5 38,5 95 95 82,1
—8— Students 36,1 20 62,5 58,5 324

Figure 4.- Perspective of teaching staff and students regarding the information provided on assessment practices

Types of assessment: self-assessment, peer-
assessment and co-assessment

The survey for the collection of information
included various items aimed at getting to
know the opinion of teaching staff and stu-
dents on the use and way of using self-
assessment,  peer-assessment and  co-
assessment.

First of all, self-assessment was reflected in
two items (13 and 14). In the case of item 13,
Figure 5 shows two profiles with quite similar

response tendencies among teaching staff and
students. For 17.3% of students and 30% of
teaching staff self-assessment is put into prac-
tice by assessing individual performance (item
13.1); or by assessing group exercises (item
13.2), an opinion maintained by 9% of stu-
dents and 12.5% of lecturers. Almost one third
of the teaching staff (item 13.3) state that they
use both types of self-assessment (individual
or group), although only 15.4% of the students
are in agreement with this.

100 -
s 80
Z
: . ——
g 40 ——
S —_ L —
& 20 4 ——— Y= — ——r
0
Item 13.1 (*) Item 13.2 Item 13.3 (*) Item 13.4 (*)
——&— Lecturers 30 12,5 32,5 25
— B— Students 17,3 15,4 58,3

Figure 5.- Perspective of teaching staff and students on the use of self-assessment
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There is also a certain amount of divergence
in the response to item 13.4. According to the
perspective of 58.3% of students, the teaching
staff does not put these self-assessment proc-
esses into practice. This opinion is only shared
by 25% of lecturers.

From the responses to item 14 (Figure 6) we
can see that, according to 30% of lecturers and
33.7% of students, self-assessment relies on
the teaching staff providing solutions to exer-
cises to be corrected by the students them-

selves (item 14.2). This is followed by the use
of self-assessment as a means by which the
students must evaluate to what extent they
comply with assessment criteria and think crit-
ically about this assessment (item 14.5), ac-
cording to 25% of teaching staff and 12.9% of
students. To a lesser extent self-assessment is
used to identify and describe errors (item14.4),
think over and write a report on what has been
learned (item 14.3) or give themselves their
own marks (item 14.1).

100 -
B 80
)
° 60
&
= 40
3
° 20 —?—4"4\F A —ah
a — SN —_—_—_— —.——_— —
0
Item 14.1 (¥*) Item 14.2 Item 14.3 (*) Item 14.4 (*) Item 14.5 (*)
——g— [ ecturers 17,5 30 20 22,5 25
— B— Students 7,5 33,7 10,3 10,4 12,9

Figure 6.- Perspective of teaching staff and students regarding the form of self-assessment

Secondly, the information regarding peer-
assessment is reflected in items 15 and 16.
Figure 7 shows the opinion of teaching staff
and students concerning the use of this type of
assessment. Both students (69.3%) and teach-
ing staff (47.5%) state that peer-assessment is
not put into practice (item 15.4). When it is put
into practice, according to the opinion of

22.5% of teaching staff, most often what is
done is that the students assess the perform-
ance of others in their group (item 15.1). On
the other hand, 11.5% of students believe that
what is most put into practice is the assessment
of the performance of the class as a whole
(item 15.2).

100
£ 80
%D 60 _
£ 40 .
5 20 — h.——_f_f.'«’/
0 Ttem 15.1 (*) Item 15.2 Item 15.3 Item 15.4 (*)
=—t— Lecturers 22,5 17,5 47,5
— B— Students 9.8 10,5 683

Figure 7.- Perspective of teaching staff and students regarding the use of peer-assessment
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In relation to how peer-assessment is defined
(Figure 8), a certain amount of discrepancy has
been observed between the perception of stu-
dents and teaching staff. This comes to light in
items 16.1, 16.2 and 16.4. While 17.3% of
students believe their participation is centred
on correcting the exercises of other classmates,
based on the solutions provided by the teach-
ing staff, only 7.5% of the latter indicate that

they put this possibility into practice. Even
greater is the discrepancy between both per-
spectives when evaluating with assessment
criteria the work carried out by other class-
mates, using critical reasoning for this evalua-
tion. 27.5% of the teaching staff state that they
do this, but this aspect is only perceived by
7.2% of students.

100 7
3 80
z
L 60
g
5 40
b ————
20 1 ——
=¥ — —— e — e — #/f
0 T T — =
Item 16.1 (*) Item16.2 Item 16.3 Item 16.4 (*)
——&— Lecturers 25 7,5 12,5 27,5
— B— - Students 13,2 17,3 11,1 72

Figure 8.- Perspective of teaching staff and students regarding the forms of peer-assessment

Finally, item 17 asked about the use of co-
assessment. The responses obtained from both
lecturers and students clearly reveal that it is
not put into practice. Only one of the lecturers
surveyed stated that they use it. Similarly,
92.2% of students state that the teaching staff
does not put either co-assessment or consen-
sual assessment into practice.

Performance, benefits and consequence of par
ticipation

The information concerning these aspects
was obtained from items 18, 19 and 20 of the

survey. The opinion of lecturers and students
concerning their perception of how students
perform when taking part in the assessment
process was obtained from item 18. Items 19
and 20 were centred on the consequences and
benefits of the said participation.

As can be observed in Figure 9, the opinion
of lecturers and students on the performance of
the latter in assessment have response profiles
with very similar tendencies, although there
are statistically significant differences in all
cases, with the exception of item 18.8.
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Figure 9.- Perspective of teaching staff and students concerning student performance in participatory assessment

RELIEVE- Revista ELectronica de Investigacion y EValuacion Educativa [ www.uv.es/RELIEVE ]

pag. 11




Rodriguez-Gomez, Gregorio; Ibarra, Marisol; Gallego-Noche, Beatriz; Gomez-Ruiz, Miguel-Angel & Quesada-Serra,
Victoria (2012). Student voice in learning assessment: a pathway not yet developed at university. RELIEVE, v. 18, n. 2,

art. 2. DOL: 10.7203/relieve.18.2.1991

It is worth pointing out that the majority of
lecturers agree in their opinion that students
tend to overvalue their performance (item
18.1) and give importance to their effort with-
out taking the results into account (item 18.3).
They also recognise that the students usually
take part in assessment when asked to do so
(item 18.7), although they do not entirely
agree that students are initially willing to as-
sume responsibility for their own assessment
or for the assessment of others (item 18.8).

They also express disagreement whether stu-
dents have sufficient mastery of the subject to
carry out objective assessment (item 18.2) and
enough experience for self-assessment (item
18.4) and peer-assessment (item 18.5). They
also recognise that the students do no have
sufficient training to carry out assessment
(item 18.6).

Students believe they do not tend to over-
value the performance of their classmates
(item 18.1). They agree with the teaching staff
that they do not have sufficient mastery of the
subject to carry out objective evaluations (item
18.2) and that they give importance to effort
without taking the results into account (item
18.3). They also state that they have little ex-
perience in self-assessment (item 18.4) and in
peer-assessment (item 18.5). More students
than teaching staff believe that they do not
have enough training for assessment (item
18.6). Finally, a low to middle proportion state
that they usually participate in assessment
when the lecturer requests it (item 18.7) and
that they like to assume responsibility for their
own assessment or for that of others (18.8).

This information was concluded by asking
both groups about the honesty of the student
regarding assessment. Always with reference
to the average scores, the students express dis-
agreement with regards to the fact that their
assessments are influenced by the possible
effects these may have on their marks (2.56) or
that they undervalue the performance of their
classmates (2.10). The teaching staff, on their
part, consider that the students are mainly sin-
cere in their assessments (3.38). They do,
however, think that the contributions made by
students to the discussion or consensus of the
grading tend to be subjective and biased
(3.79).

On the other hand, with respect to the bene-
fits of student participation in assessment, Fig-
ure 10 shows that both groups believe, the
most important benefits are increasing the abil-
ity to identify one's own errors (item 20.6) and
having greater involvement in the learning
process (item 20.5).

Other benefits pointed out by both teaching
staff and students, although there is a slight
difference regarding the order of importance,
are the development of a critical attitude to-
wards one's own achievements (item 20.2); the
improvement of the abilities and skills ac-
quired in the subjects (item 20.4); the im-
provement of knowledge related to the subject
itself (item 20.3); the improvement of the re-
sults or products expected from learning (item
20.8); the ability to improve attitudes (item
20.7); and, finally, the least valued benefit,
although with a general positive assessment
among both groups, is the acquisition of a
more complete vision of the competences to be
gained in the subject (item 20.1).
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Figure 10.- Perspective of teaching staff and students regarding the benefits of student participation in assessment

Similar tendencies are observed in the re- consideration (item 19.1). To a lesser extent
sponses regarding the possible consequence of this review is carried out taking into account
participation in assessment (see Figure 11). peer-assessment (item 19.2) and only in a very
The majority of both groups (45.8% and few cases is assessment carried out by means
41.4%) maintain that the teaching staff re- of a process of consensus (item 19.3).

views the results taking self-assessment into
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Figure 11.- Perspective of teaching staff and students regarding the consequences of student participation in

assessment
This interpretation is coherent with the de- the main type of assessment put into practice is
gree to which teaching staff and students state that of the professor, followed, to a lesser de-
that these types of assessment are carried out gree, by the other participatory assessment
(item 21). Thus, it can be observed in Figure strategies.

12 that teaching staff and students agree that
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Figure 12.- Perspective of teaching staff and students regarding the extent to which the different types of
assessment are used

Conclusions and prospective

The object of this research was to analyse
how both teaching staff and students perceive
the participation of university students in as-
sessment, using both of the groups involves as
a source of information. First of all, the explic-
itness used by the lecturers when referring to
this matter in the official subject outlines was
analysed, paying specific attention to the sec-
tion dealing with how the assessment of their
subjects was planned. Secondly, an analysis of
the opinion expressed by lecturers and stu-
dents, by completing two questionnaires pre-
pared for this purpose, was carried out.

Following the documentary analysis of the
official subject outlines we can conclude that
there is little evidence to indicate that univer-
sity teaching staff considers student participa-
tion in the assessment process to be important.
This lack of indicators regarding the presence
of participatory assessment allows us to affirm
that the type of assessment predominating in
the analyzed institution being is "traditional
assessment" as this continues to be a process
essentially designed, carried out and controlled
by the teaching staff, and as there is no evi-
dence of student participation by means of
alternative assessment strategies such as self-
assessment, peer-assessment or co-assessment.

From the descriptive analysis of the opinion
of lecturers and students we have been able to
ascertain that, generally speaking, both groups

are in agreement as to the possible benefits of
active student participation in the assessment
process, with regard to aspects such as the
acquisition of a more complete competence in
the subject, the development of critical capac-
ity, active implication in the learning process,
the improvement of knowledge in the specific
subjects, or the improvement of attitudes and
the results or products of learning.

However, this recognition comes up against
the scant use of participatory assessment strat-
egies. Outstanding, in this sense, is the use of
self-assessment, followed by peer-assessment,
but discussion, sharing and consensus through
co-assessment is not an assessment practice
carried out in university classrooms.

It has been shown that professors and stu-
dents are relatively in agreement that it is not a
general practice for teaching staff and students
to collaborate in assessment design through,
for example, the choice of assessment task or
instruments, or to establish assessment proce-
dures.

With reference to assessment criteria, a sig-
nificant section of the teaching staff surveyed
is in favour of adopting some type of strategy
which will enable students to participate in the
determination of assessment criteria; stating
that they carry out activities to explain and
discuss these criteria with the students and that
they have changed previous criteria, including
proposals made by the students. These opin-
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ions are qualified to some extent by the stu-
dents who, for the majority, are in favour of
the need to participate in assessment and who
consider that the explanation and discussion of
the criteria, or the participation in determining
them, is not a widespread reality.

Lecturers and students agree to a certain ex-
tent that the training and education given to
students to enable them to deal effectively
with assessment is minimal. They also agree
that the teaching staff provide their students
with feedback, enabling the latter to know
their level of achievement. However, much
less use is made of feed-forward, thus limiting
the possible improvement of student perform-
ance.

These conclusions must be considered from
the point of view of the methodological limita-
tions of the study, such as the small sample
used and the fact that it has been carried out in
one sole academic institution, not allowing for
generalisations.

Despite the limitations of this descriptive
study, the results presented call attention to the
need to establish training processes for both
teaching staff and students, in order to favour
the active student participation in assessment
processes so that assessment is gradually be-
coming considered as a means for both to
share responsibility for student learning. In
short, it is necessary to provide education in
assessment, so that the proposal of Bound &
Associates (2010), according to which students
and lecturers become partners, responsible for
learning and assessment, can become a reality.

As indicated by Sadler (2010), assessment
competency is that acquired by the teaching
staff after dealing with the assessment of their
students, through training and practice and this
is the same opportunity that we should offer
our students so that they can develop the same
ability to establish criteria and critically and
coherently evaluate not only their own learn-
ing process but also that of others. In this
sense, the students can also learn to provide
quality feedback and feed forward to their

peers. This would contribute to both the im-
provement of their own performance and that
of their classmates and also develop high level
abilities such as critical appraisal and thinking.

The challenge over the next few years is
based on offering this specific training to the
students, in order to make it a basic experience
during their time at university. But this sup-
poses and demands that the university institu-
tionalises the participatory dimension in as-
sessment processes.

Falchikov (2005: 254) stated that we still
know very little about many aspect of the stu-
dent implication in assessment processes and
insisted that it would be necessary to imple-
ment a coordinated transcultural research pro-
gramme that would make it possible to inves-
tigate this field in greater depth. The intention
of this study was to shed some light on this
aspect, but there are still many unanswered
questions. Different research and innovating
projects™™ are giving an impulse to these par-
ticipatory assessment strategies and opening
spaces for communication and exchange of
ideas between university teaching staff, as has
been seen from the contributions presented
during the EVALTrends 2011 international
congress (http://evaltrends.uca.es). We are
confident that, over the next few years, re-
search in this area will be widened and that the
use of participatory assessment strategies
among university teaching staff and students
will become generalised, thus favouring stra-
tegic learning throughout their lives.
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